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Schedule "A" ,

This is Schedule A To an Agreement dated yhe | 2075 day

<
SN e ) L
0f _ ey sy » 1975, between the iinister, and The [University of ]
/7 ’ . e he \ .
I éblcarx, and shall be considered as an integral \part of the Agreesment.
TTEVS C ?f:"”"vh or gi_ADuH STUDY ’ . L

. f
]

Tne overa‘l purpose of the Conceptual Gulde-Discoverv Annroach !*de_ts r

~

+o g;"pfe?ely evalu: ¢ +he methods by which Physical Educaftén Comnuffee Pilof

Te;chers In;rcfu.e fhe Cowcepruol Gulde (Alber.a l§74) 'n feacbsng secondary

-

s*’oo. pHyS|ra| educarlbn in experumen.al ‘classes In Alber.a schools. Thel

Siudy will ascnr.aln and evafuafe the [mpact of the concepf al-gunde and
1 >
L& ccovery approach upon feachers, pupils, and pupxls associates.

, ) L . t‘ Lt . ‘ -1; .
) The ub ects of The'sfudv are &hg pilé?'fehchers ;ze pupiJs in the

<, . 4

phyn ;va! odura.non<classes, fho "con.acf group" of selected pupil's (5 g
paﬁen?s,’frignﬁs, “pther teachers). Opinions wifll aiso be sollc{fed from °
) : . ) i ) : .
o carrl:ulum?special fsts concerned with “he methodoiogy under study. .-

: o N . A

- The perioc of fha study extends from October [5, 1974 to August 3I, }975.

£ v ) ’ — \ ] : '
' The initial progress report is to be filed in conjunction With The
P . . » AJ

JSnuéFy Workship, at which Thme the plans for evaluation are to be shared with

*

Ana pIIQ; feachers O+Her préaress reporfs are to be/f:led in April amd June.
|

she-rsna} rppor. is to be fi!ed at fhe end of Augusf\
\ C ’ h . . »! TN
AN ‘ . , , .

Punil a+tiTudos o qon&en?uql method pllot léssons are To.be‘fabulafedr

-

.
! ~ . . .
.

n 2 dodcriptive summary. . »
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N riTacet dacidenis bérficipwr;i in by pypiis witl b2 useg to lndicqfe_#he . 3
,” -9
2t¥ituces of pupils to conceptuallizing about physical education and sports.
. , v
"The Study Is also fo ascertain students behavior (h=45) In variables '_
which determine pupils adbility to conceptuallize; teacher's verbal behavior . ’
N . a * L ’ ‘ !
, ® whlle teaching classes and the stress they put on higher level thought or I
" +
intellectual skills and abilities; and pupll—feachér interaction in conceptual " //
N ! . Vo
) piiot lessons. - u o \ W
— ~ ’ . . .
; , R \ - * " .
All measuréments are to be completed jntﬁéeld settings, There is to be
i ro pra assessment of tha experimental group, or no official conirol g}oup
Studt ' ! ’ ' °
STUEYs o~ | ~ : . ' . r
< . L
o al . : & ! ‘ ' . - . N
TIMETABLE » .
t -t \ -
’ N ° ¢ /‘ ) ) ‘
Proposal phase of the study’ - Octobsr 15, 1974 . ,
Workshos #i . _ - Yo January 22, 1975
Progress reports # = Vo January, 1975 RN
. < . o—. . |
. Progress reports £2, &#3 ~ - \ Aprit, %yne, 1975
* ) ' ‘ |
Final Verkshop - L ‘ ! \ . "]
# - e .
s : - s ’ .
| Report { e Auggsf,‘l975 >
! . . .
Daration cf Th2 %ﬁudy- i - ' October 15, 1974 4o .
. _ < August 31, 1975.
I . . } ' , : . .
. N s ot .
'
' _:)‘ . . )
) - anﬁ\shall be completnd Tn itsentlirety including the
£ ’ s t H ’ . .
cubmissién of ‘4o finz! rebort by August 31, 1975 ~ -
. . ‘ ¢ N .
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Sample Groups Selected, for the
Conceptual Approach Study in Secondary
Physical Education

: (Alberta - 1975) : L
N
. Sample N Category Focus or subproblem of the study
‘. 50 Gr. 6 -—\\\d) Conceptual learning occurrlng\amongst student%
P.E. 30 (The Cognitive Domain) (The Psychometor Domain) ‘
' students .
) 8 = Teachers Conceptual teachers' behavior"(Tgkaognitivé Domain)
L3 . i “~
8/400 - Teachers |\ Teacher-student interaction . < N
. , /students \\\{Affecbive and Activity Domains) N . )
. J [} \ ,
400 S§pdents A}tftude of students to conceptual app? oach
‘ lessons (Affective Domain) .
. 25 ' Parents — .Parental.opinfon of attitude of student 9_ ~
N \ . . . " D :
22 . LeKsons*X Conceptual Nature; "Interaction Occurring N .

FY5d N i B v ] ':4
A
- 3

LAY




Problem: (1) ' . ) : ) /
L] ‘s ( E ] . ‘ P 3;’ ' - ;
Focus 1l: ‘What is the’nature of the learning océﬁqf&ng'in students
taught by conceptual approach teach;ﬁg jn physical education?
. ‘ ¢ "; . !
Focus 2: What is the nature of the Teachlng B#Lav1or of Conceptual
* Approach Pilot Teachers? - ’ ? . ,
Sample Size: . Number of Lessons 7f“21 : g
Teachers: - > §
' Studentsg = 400\

)

Results Summary:

v

J

Focu} 1:

Focus 2:

Ma jor Conclusion:

. The p%esent study found that the learning occurring
in Conceptual Approach physical education 1essons taught
in Alberta in 1975 was displayed in behaviors in all of
the sub-domains of the taxonomy of cognitive behaviors
except 8ynthesis or creativity. Students exhibited be-
haviors in intelleetual processes-labelled: knowledge of
spekifics, translation, ipterpretation, application and .
anj‘y31s. Conceptual approach students can conceptualizé '
and 'make appliciiions of conceZts under study to theit own
sports skills; skills of classmates and exhibit traiiiera-
bility of concepts to other sports in which thenggrt'cipatec

4 '
" The ;;esent study found ‘that teachers htiliz;;;\kge
conceptual approach in teaching physical educatlon exhibit
behaviors in intellectual processes ‘labelled the’ sub- ~-domain
of knowledge, translatlon interpretation, appllcatlon and
dnalysis. Recordable 'scores in sample lessons were also

found for teachers in synthe51s or creativity and evaluation,
or the higher “evels of the taxonomy of cognitive behavior. 7,

Y

The teachlng strategies’ 1nv01ved in conceptual approach

. physical education lessens in Alberta experimental lessons

in 1975, appears to have resulted in student learning in -
which learners can acquire knowledge, are able to comprehend
ideas and concepts and are able to deal with it througb
applications to sports and psychomotor skills.

FOR COMPLETE RESULTS SEE PAGES 5 - 33._
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Methodvlogy ¢ kl)‘ AN N s %
. : . ’ N
N3 During each class taught*by the pl}bt teacher dur1ng the .

, ‘ - _two day visitation period a two camera videotape was’'recorded of

’ ©’ the-teacher and of two randomly selected students. The audio-

* portion is recorded via a COMREX wireless microphone and ‘portable
‘transhissfon unit., Both teacher talk and student talk which:is
audible ttithe teacher is recorded clearly by khis method.

.- R - . o A .

' . , ' .
)
\ ) ”

. The redordings are used later by raters trained for FTCB
.. categories. A time sample of the pilot classes is categorized. and
. analyded tb deterpine the cogn1t1ve behavigr of the teacher and
. studeﬁfs in c1ass.

» .
.

N ¢ A y . v

v . < . . A

‘ Further evidence of a descriptlve nature is obéalned by

. interviewing two randomly selected students from each cla%s ob-

- served. Students are shown a VIR of themselves during the class
and are asked to watch themselves and describe to the 1nterv1ewer
the '‘following: ‘

- L]

/ 1. Understanding of the concepts be1ng taught. ¢ .~ N\,
. See 2. Application of the concepts to their prac®ice. -
. . © Pages 16-20 3. Analysis of the skills'of others in class. ’
/// o . 4. -Transferability of -their understanding of the
- N : . concepts to other activity or sport situations.

~

° Student talk is also to be used- to assist, development of the’
model teacher/lesson videotapes" of the study. (See Department of
Education (Alberta) List of Resources)

“
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U
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. . A . A
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L - * °  * CONCEPTUAL APPRQACH STUDY °, ° . ‘ ‘

[N 7 ‘ . ' H . ot . T fy ' , RS O ‘

. IN SECONDARY *PHYSICAL = -~ \\ _ . . .

<t I T o - . ) or " A

e . . EDUCATION IN ALBERTA ~ - * - S -

< N . -

. R n 2 (A) Nature and extent of Cognitive Béhaviornekhibited
. e . - by Students taught through the Conceptual Approach

s— Y —— A
. . . . .ZB) Nature and extent of Cogn1t1Ve>Behav1of exhibited _ |
" by Conceptual Approach Pilot Teachers ' . . .

. a .
. - -t b .
\ . - . B .

N P .

) -~ ¥ L [SAEN PR
e .

LI . . .

) ': I : ‘ . .
ot “© | Method Utilizedise,™ -7 ! . ' : . .
~ o R Py "» _d- . N .

~ A ’ 'e @
by o ¢ '.‘

, , y . THe Florida Taxonomyaof Cognitlve Behavior . (FICB) was. ,
’ se1ected due to- its “general acceptance in thée field of education t

. apd the highly. acceptable Scotts. reliabllity coeff&czents that ¢
trained raters ape capable of attalnlng. . < e

.
.

" R The FTCB. is usable for ‘any subject’ matter the subject of the
" observatlon is tﬁerteacher and the pupil’ and it has ‘been used for
., ©  researéh, training, and evaluation. The category dimension is ,. °
. ’ cognitive, which is.’ the\prlmary interest of the present.study. ¥
o / Because of the sunique nature of the subject matter physical edu- 3
. . catlon the FTCB terms g_gphic repreaentatlon and new.or practical i .
: . . ‘situation have béen ékpanded to include tedcher- demonstration and ) !
¢ N student practice nespect;vely “ ‘a'

o . 1 During each glass taught by the Conceptual Approach gilot .,

! . 7 . teachers during the two’day visitation pertod a two camera video~ -
o tape was.recorded of the teacher and of two randomIy. selected
. .The, audio portion was recorded via a COMREX wireléss
T . microphon ard portabld transmission unit, Both teacher talk and

X .~ student t3lk ‘'which is audlble tb the’ teacher is recorded clearly .
R by ‘this' méthod. ™ . - T e

.

i hd - R = *
S - - i . .ws,,. .
* E3 A8 < . .
AN % .r. .

A time sampie of the" pllot classes was categqrized . .-
and analyzed to determine the cognitive behavior Q&Fthe teacﬂer S ‘
s in class. '~ 4 ) ‘ c i
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- ’ ) J ¢ ! ¢
¢ ¢ ! - . ) 7 . .- 7 : - ~ “5-
! . - i -' - - . X \ -.‘: 5 )
r et Further evidence of g .descriptive natui'e was obtained by
P T 1nterV1eW1ng two randomly selected students from each class .
v [ - “observed Students were shown a VIR of themselves during the
’!‘, * e . class and asked to watclf themselves and descrlbe to the 1nt:er\‘:D
| T 5. viewer the followingi SR "
e , ' I Understandingwoﬁ the concepts being taught. - '
A . . 2. Application‘pf the concepts to their practice.:
q40 L ' 3.5 Analysis of the skills of others in class. -
S N‘A. TranSfefability of the1r~understand1ng of the concepts . <
T, - to.other activity or sport’ 31tuations.
v. ' ) & »Student talk is also, t:o be used to-assist development: of the ¢ .
model teacher/lesson V1deotapes of the study \ .o, S
‘ iy . . “ h ’ - e S \ ' '
Ability of Trained Raters: ° T
] The Scott: s Coefficient o{ Reliability calculated for the - .
o three‘raters hired to perforw the ratings for this study was (Q.84. ’
. - . ¢ .
S B ‘ RESULTS
) n}&*?'l A system for the analysis of intellectual processes was made
fe T available .by utilizing the.Florida Taxonomy of Cognitive Behavior. -
" . The theory represefited by the Taxonomy postulates that the learner
.9 must acquire knowledge (levels 1.11 - 1. 13)%;- be able to Comprehend
S * it {levels 1.2 - 1. 3) before he can dedl with it in some manner
L' .. . (upper levels (1.4 - 1.7). - !
;_' T ‘ i v ;Taionomy of Cognitive Behavior.
| . o ’ X - \
! v‘ » . \ T e . . ’
R R . L Sub*Domairis :
N b
“
£ 1,11 Knowledge “of Specifics /
UL U PP ¥4 Kriowledge of Ways and Means of dealing with, Specifics
- . 4113 Knowledge of Universals and Abstractions (1nc1ud1ng B
. toru ,studentd ability to conceptualize*) = .
e 1.2 Translation .
. } e 1.3 Interpretation . ‘ X ‘
Y 1.4 Application . ° . . , .
‘A . 1.5 * Analysis a - T ' e
4 .1.6 Synthesis (creativity) , , ‘
. « ]
LIS - ] 3 L N . .
A *See . T -
) Page 16 - Students ability<to conceptualize includin}
\ - « 1. Understdnding of capcepts béing taught oot

|

; L
. A& 1i. - Appligation of concepts to self . ' :

‘. $ii. Application of corcepts to others in glass \

- ik, Transferability oﬁ concept to qther situations o

s i |
" P . . N

s . . * < ) A

. . Loy T P v i .
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By ‘using the Florida,raxonomy it may be dlscovered if the
acquisition of information is the central concern of students and *
teacheds or if their cognitive behaviors gd beyond memorization
and recall of facts and 1nformat1on. As Bloom 'l stated in his
early writings, "what is neéded is some evidence that the"students
“can do something with their knowledge, that is, that tkey.can
apply the information’to new 51tuat10ns and problemq "

[
»

1n th1s study twenty-gne conceptual approach lessons were
ahalyzed. The results are d1sp1ayed in Table 1 and. Table 2} The'
mean cognitive taxonomy score for conceptudl students is 26 36
and -the mean conceptual taxonomy score.for:.teachers is'47.5.
In interpreting Florida Taxonomy of* Cog tive Behavior scqres,
it should be noted that this system ;n&?t;tes the kinds of inr

tellectual beha;gpt/?br students and teachers and to a-limited- -
extent‘the freq ncy with wh1ch these behav1ors occur. . Lo

1. B.S. Bhoom et a1 Taxonomy of Educat1ona1 Objbctlves,_Hahdbook 1:
. Cognltlve Domaln (N.Y., David McKay @ompany, 1956) p 38. -
f . l
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. . Table 2 indicates that‘conceptual approach’ teachers in
e, .this study were involved in knowledge of specifics. knowledge
‘ v of ways and means of dealing with specifics and knowledge of |
. N universals and abstractions. However, students were involved *

in knowledgze of specifics and knowledge of universals and abst>

ractions, but largely uninvolved in knowledge of ways and means

of dealing with specifics.. Examples of knowledges of universals 

o abstractions-zgég states generalized concept or idea; states, -.
tells, pr rec s principles, laws, theories, organization or
structure, oL h ’
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T s An,unofflclal section of this study analyzed a ‘control
group of classes in secondary physical education 'and as shown \
in Table 2 the ekperlmentad group was significantly more involved

1.. . . -(lével =-.001) than was the control group in knowledge of universal
¢ .% ' and abstractions. v+ , . . -t
vl S . oL«

R Summary of Knowlédge Sub Domain

. . . . . e
R

The, results discusséd above and the results displayed in
N Tapfé 2,indicate that teachers are. involved in the’ three know--
lédge sub domains of the Florida Taxongny. Students appear to
be 1nvolved primarily with knowledge of specifics, to be less
e 1nvolved with knowledges of universals- and abstractions, and to
. . be unlnvolved with knowledges of ways and means of dealing with '
“n . speelflcs. 1t should be noted, however, that conceptual approach
4 * students were significantly more involved than control group stu-
‘dents ia'knowledge of spéclfics and knowledge of un1versals*§nd
N abstractidns.. '

.« o .

\ S A D ’ . v“‘ - .
. .o T ., ' - , e,
Lo o * . 'Comphrension of Knoﬁlédg;

i : . ¥ ¥ " or- Ab&lltxito Translate and Interpret '

. -

This study attempted to determxne the extent to Wthh con-
s ceptual approach pilot:teachers translate and interpret ideas or |
knowlédges. Translation is dependent upon possession of relévant
A knowledge. The’ task is to convert communication'into known terms;
. . it .requires the understanding. of the literdl message ifn communi+
L. cation. Ihe present study found that corcéptual approach teachers
and students were 1§Vo1ved in the intellectual processes labelled
N P 1nterpretat1on (e.g. gives'reason, shows shnllarit1es, dlfferences,
. shows cause and effect: re1at10dsh1p, summarizes or concludes frof§
.o .« observation of evidence, gives analogy, performs a directed task
P or process) and it was found that teachers were involvéd in
’ ) translation,,although students were .involved to a lesser extent .
in translation (restates in own words or briefer térms, gives
onkrete exampley of an abstract idea, verbalizes from.,a graphic’
] . reprefsentation (note: for the purpqgses of this study, the teacher
5, \ « utilizes a hlackboard v, T R. umit, diagram or wrltt materials,
' . etc. to shéw an example),‘ translatiop of verbalization| into graphi
' ' form (notg: for the ‘purpbses of| thi study, the teachpr utilizes

a demonstratlon performed by him elf or a student duri g the teachi
process) \ . . .
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Aruitoxt provided by Eic:

- application, analys}s, synthesis and evaluation. ' e

In interpretation an individual not only identifies and
comprehends ideas” as in translation, but also understands their
relationships. , It goes beyond repetition and rephrasing the parts -
of a communication to determine the larger and more general ideas
contained_in"it. Conceptual approach teachers strive to develop _ !
this ability in their students and the results of this study in-
dicate that conceptual approach students frequently exhibit this
cognitive behavior. They also participate in 1nterpretat10n twice
as often as control group students (beyond .00l 1eve1) . .

Conceptuai approach teachers in Alberta analyzed in this
study were significantly more involved in translation kinds of a
intellectual behavior.in their lessons than were control group
teachers although control teachers exhibited this kind 'of in-
tellectual behavior as well (see Table 2 ). Perhaps more impor-
tant was the occurrence of significantly greater involvement of
tonceptual students in intellectual processes labelled 'translation
and interpretation. It appears that this study has found firm
evidence pointing out that sstudents are able to compqphend know- .
ledge, as well ‘as acqugre knowledge in their physical educatjon. . !

classes. Thus, -the Florida Taxonomy has allowed this study ko e T
discovef that the acquisition of knowledge is not the only ¢r | ‘
centr21 focus of teachers and students involved in physica - "
edycation lessons. They are engaged in cognitive bghaviors w 1ch

go beyond the memorization and recall of facts and nformati
and into the higher levels of the cognitive h1erarchy such a’s

.- Dealing with Informaﬁlon or
Appl1cat10n, Analysis, Synthesis (Creat1v1ty)

G O & and Evaluatlég .
t exte

-

'10 w t can conceptual approach physical educatlon - ;
students, deal with ipformation lor nowledges which thej are capable |
of acgulrlnf and comprehending? As physical education students I
participatelin divetde forhs of|movement in diverse situations °
and conditions is 1§§p0331b1e that they can apply the information

to new' situatioms an{f problems as they move? To what extent did
_,thé conceptual appro ch teachers in this study exhibit the usage
"of higher intellectual proeesses7 3
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_was that' control’ group teachers exhibited similar high frequencies,

ERIC

Aruitoxt provided by Eic:

catlon.

-differed greatily.

.was no ev1denced at all .by conceptual approach students and

»

Application or the ability to apply. previous learning to new
51tdatxons, apply principles to new situations; apply dbstract
knowledge to a practicial situation; or identify, 'select and carry
out the procegs was moderately exhibited by conceptual teachers
ahd students. The mean scores were in the range-' 6.0 -'7.0 ~
for bpth teachers and students indicating involvement with a pp -
The conceptual approach means were'sllghtly higher but
virtually similar to a ‘control group of scores for this study
Application as distinguished from comprehen51on, involves transfer
of tra1n1ng It is based,upon the individuil's being able to apply
previous learning to_a new situation without having been.shown how
to use 1 Later on’ ‘in-this final report additional ev1dence is
presented regard;ng conceptual students' abilities in applying
learning to new situations. : : Y

Analxsis~de§cribes cognitiven~behavior_ in which there is an’
emphasis on the breakdown of material into its parts in order to
detect’ the relationships of the parts and the way they are organized.
Conceptual approach teachers and students were highly involved with
this behavior (see TaBle 2|). Teachers exhlblted twice the fre-~

e

quency of pccurrences as did conceptual students. The most interes-
ting f1nd1 g, aside from the high involvement with analysis itself, .

for analxsl but that contrl students and conceptual students.
Conceptudl students were involved with analysis
and | ontrolxstudentqﬁwe§§%;, involved (sigunificant at 001) ,

This;|appears to suggeggl ohgly that conteptual students have - ‘
opporftunity to ‘participatet if} cognitive - mqvement situations such

as distinguishing fact fr inion, and fact; distinguishing con- A
clusilgns from' statelments which support it; pblnts out an unstated
assumption; shows, relationship of elements; dist1ngu1shes relevant ’

from rrelevant statement' and detects error, in-thinking.

he intellectual behavior 1abe11ed sygthe51s (creativity)

v1rtua1L’ nét at a11 by conceptual teachers (barely a recordable
mean score of 1.3 ocCurrences per lesson for teachers was found).
A group of control teachers and students ubsed as a dupport phase™
of this study resulted 1n few observed scores for 'synthesis (creativity).
Thq only examples of recordable synthesis found in Fhls study ‘were
limited to the category ‘reorganizes ideas, mater1alsl processes

(e.g. a team developed the1r own plays for a basketbg]ll game; a

team solves a problem in their defense by rearranging their defen-

sive. allgnmeng) and the categor} Lroduces a.plan or proposed set-

of operationg (e.g. a teacher develops a drill to f1t(a situation

to get across certain facts, concepts, or generalizations). Intellectual
behaviors not found in this study for synthesis included produces a
unique communication or d1¥ergent idea; designs an apparatus; designs
a scheme for classifying information; formulates an intelkligent guéss;
or draws an'inQUctive generalization from specifics.
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The final- category of the taxonomﬁ is evaluation. In:

this*study this item descrijbes evaluatidn of ideas, materials or

processes for which specific evidence is| presented as criteria“

for judgemeént of worth or value which cam be observed but not

netessarily verbalized: Conceptual appr ach teachers were in-
_volved modestly in evaluation ¥ = 3.45 o cqrfences/lesson) although

conceptual students were not. There werge no substant1a1 differenoces

found between conceptual lesso s and con rol group lessons for

evaluation, e N
//‘ R \‘ p . [ .
‘ T N S N - N H] ,
1 » * ¢
v, v ? i
“ ) \ ) o ’ — (Y ! . \ O
A Nature of Cognitive Behavidt of Conceptual
. ' ' Approach Teachers and Studenth ' 4 .
. \T < - |
. 1 - . . ' TQ.' .
N } . '
- - : Teachers Lo .
\ » N Lot :
1 14
R ‘ ConcethaI approach teachers were invg lvéd un the ?o}low1ng. ,
S ] cognitjve beth1ors according to th1s study: Y : : '
- . ' . ° . .
.. " (1) Khowledge of speciﬁ;cs, knowledge of\Wa s and | o .
l N means of dealing with specifies; anpd kn wledgeu ’
’ of universals and abstractlons. © '
. - ya -
o ~ ! rs(2)% .Translation : . o .
: : ve . ~ .. . ) . .
s . (3) 1Interpretation . .
- “.; ) .’ . ¢ .,
oA - (4) Analysis N : O
- " - ° 3 - ;e * . v
. 2 ! Lo “Conceptual teachers were not involved (or modestly "involved) ,
":' > in: - :l‘..\ h:f . . 2 ' A
- TN 3& L
(1), Application & :
2, ’ ’
- ' ‘ -
(2) Synthesis (creativity)
. ' l ! ,‘ -
- p (3) Evaluation . . o L , .
‘ . , ‘ \ N \ R .
. v * - o, - , ¥ , \ ’ . . .,.
x . Y \ ‘
' *"‘* \
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‘. Conceptual approach teachers were generally more involved
) N or slgnlflcantlv mote involved in cognitive behaviors beyond the
’ knowledge kinds of beha#1or than yere a group of control teachers
’ as follows: * : ‘ )
( "
\ Generally mare involved: " .

e . (1)/Trans1ati“on \
. 2)°
(3)

Interpretation . .

1~
-

*Application . o o "

v

~w . (4) Analysis : ) .

(5) Synthesis (creativity) . . - ,

. Lt . Significantly more involved (.001 level)
o (1) Translation
'(2'2

b . : ) .

Synthésis (creativity) B .

/ - v

° ' . . \ o .
d ' Students . . -

’ . . ’

Conceptual approach students ‘were ‘involved in the’ follow1ng

cognitive behaviors according to tth study: C
. , (1) Knowledge of'spepifics{ knbwledge of universals and
" abstractions
) ' . ya N ° .«
" __. (2).Translatign =~ . . ’ o
’ s | A ) N
. CERd 4 N ! * \ ) .
. ) T (3)  Interpretation oo \ - \
- , - ¢ . . N “ o s |
. (4) Application ! \ \
) ‘ ‘\_L. . (5) Analygis . \ .
. ‘e N .
o : Conceptual approach students were generally Ho‘ involved
* (or modestly involved) in: *
. X1 Knowledge of ways and means of dealing with specifics
- 2) Synthesis {ereativity) ’ . ‘
. ' I YN . N L
(3) tvaluation coy ‘ T
9 . | . .
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Concéptual approach students were Signi%icanﬁly more involved
tbeyond .001 level) in cognitive behaviors than were a group of

r control students as follows: . .
. , -
(1) Knowledge of specifics; knowledge of universals and ~
. - abstractions v ’ ot
" (2) Translation .
< ] ‘_ ‘. ) ‘ ¢
' . (3) 1Interpretation - - .
‘ * ‘ . ) . . ) A4 v f -‘. “ -
(4) Analysis C C. o ;
. (Notw: For these five categdries control group students wére
involved in knowledge of |spe ifics and interpretation but were
‘ 1 virtually uninvolved in Knowledge of universals and abstractions;
' s translation; and analysis)) , . ' - ;
! L R \ . “~ . ‘ . '
\ 4 \ .
‘ w . .
Ay - 4 - l . P
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i CONCEPTUAL APPROACH.STUDY ]
) < i ' ( IN SECJNDARY PHYSICAL ‘ g .
' T EDUCAT{ON IN ALBERTA o | .
_ - PAKT A CONT'D.: | S
. ] , . i , // ‘ . \ )
¢ - | © o STUDENT! CONCEPTUAL ABILITY . \ .
| . .
. ¢ . . 1 . ¥ ,
‘ ] {X . i. Knowledg X\f\q.,the concept under study. > .
J ii. Applicationdef the concepts under study fo .
R T studént's own act1v1ty skills. ' ‘.
{ ’ 'iii. Applicgtion of the concepts under study to .
. a qlassmate's skill. . , l/
iv 'AppIE ation of the concepts under study to . ' ..

er sports and activities (1 e. transferab111ty)

g . Lo

. .
& . . ' "
' s

[

L ¥

.

e
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METHOD

©

t

soﬁrce of 1nformat10n‘was utlllzed

4 g For the study of student conceptual ability an additlona

.

- and grade (6-12) and sport interest.\]

-

: The origd 31 analysis referred to in the preceding segtion

of Part I used the Florida Taxbnomy of Cognitive Behavior 'which

-indicated that students in conceptual approach lessons exhibit

behavior in severnal categorles of the cogn1t1vi domain, inclufling | >

the ability to, st te a generalized concept or 1idea., :
) ' : ] \
In an attempt to determine if students can utilize their
understandidg of concepts while participating in sports and activities

Y

»

. Situations the following additional analysis was carried out. o

v -

i
mple (N = 50) of randomly selected students was
vadeotaped as they aiticipated in class without prior knowledge
that a recording was being made of” them as individuals. he tape,
was then shoqn to tlle students and at’ that time questidns were
asked-rabout Topics Ij - IV outlined above. ?}2-Ttudents per qla55pl
were videotaped.
*The SpeC1a1.samp1es weré labelled as suc to d15tingu1sh them
as a prt of the larger. gample (N =-400) who participated in ,
conceptual approach lessons. The spec1a sample viewed video .

A special *

interviewed-at that t'ime. A's 1t turne out the sgpecial sample
included a wide range of motor abilitiég, sex, body size, age

LN
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. 1 ‘ .
o . ’ ! Students ans ercd verbkal, A and were eq§§uraged to
, - 2 utilize their bodies to demond§pate their an3wers where i ¢
' . negcessary. A representatlve selection of apswers and per- 4 | .
. - r,. centages for successful applications (ii, iii, & iv) is- ‘ - r
' \ tabulated below. The student responses were judged by oo
. \ . . the investigator and examples are'im¢luded to illustrate ) ' ! ..
- : the criterion used. _ . . a .,
- : ’ ! : ) I b - f ‘ "' 1
o7 ) ) ) \ = .. ' " . ?
f ot TABLE RS . :
- e . [ | ) « ¢ . - “‘w” . .
° v : STUDENT CONCEPTUAL ABILITY , -
o L ‘& - ' ' ) Y N
eyl , . IN RELATION TO MOTOR SKILLS - . % .
'J : e . " . A L
I W - OF SELF CLASSMATES AND TO OTHER / b .
. ’ ¢ Ay ' “ . A 9 B ,
*o ) « - .,  SPORTS'OR ACPIVITIES -
" -~ ., .+ (Expressed as Percentage)
Can oy 7 : N = ‘ i‘ e 3
i. Peréep;ége of [ ii. Percentage of |[iii. PJrcentage 1v Percentage of - .
" ._ Sample Able to Students Able to | of Stdﬁents Able | Students Able to
. Expladin the Con- | Relate the Concepts|-to Relate the Con-|’ Relate the Concepts
" cepts Under Study | to Their Own Skill | cepts to a Class- | to Other Sports or
o \ | .o .| mate's Skills ‘1 ACPtivities (i-.e. Tans—
! g - : ferability)
B " ) ‘ N
., 87% o \ . 87%% - 77% . ¢ 87%
» r N ' N : . ‘ .

*217% of this group could not do the sklll,to the1r own satlsfactlon, although
they knew exactly where the faul| lay. «; i .o .
Upieg €2 e _ : , , .

°




S CFid. }gelating thé-Concépts to Theiix 0wn-§ki11s: . *

;“,: E B f . () Student knew the poncept of base of support apd prOJectlon

. oL - .relat1on§h1p and analyzed self as Jacking basic balance
o C pos1tron.wh&ch led to control problems on the;volley.
. oo R ¢3) Student exper1mented with applying concept'he understood
A Tl to a running one handed pass in basketball. Explalned
E T R and demonstrated self on VIR concluding there was no

: ¢ . *:transfer and only way was’ to Yhuck it"" (which wasn't very
‘ accep;abie as, an effective pass). -

-
t . ' (3) Thls student knew the concept and the analys1s applied the
s - 1 . T concept accurately and with appropriatness; however, she
' was not able to do the motor task (volleying) to her own

o : . - satisfaction since she saw herself vollewing time ‘after
' T ..; N tlme’wlth full &eg extens1on prior to contact1ng the ball.

. . e P .

L A (4) Able to relate to own skill -- 1 have a short lever because
N St I have'some elbow bend....I create body rotatlon by stepplng
Lo L,k ahead...,and rotate body better..

— ' B .

. ST (5) 1 ‘face 51deways because othefwise I can't get shoulder
- J' . back as ‘far and arm can, go fugrther back 1ncreaS1ng speed
*and d1stance.
NG J1m - in grade 8 - changes hands ‘with &.badminton racquet
‘ L. ¥ i.e. ‘"you don't have to'move back as much -- Just stay
-0 Lo - Yn pOS1t1on -- if it goes over there (to backhand ° .
< L e s <, < 51de) you Just haye to switch hands, if 1 d1dn t I d have
e Lt e ' to move back. 3 , oo
- 'l v'.'; . 'tl..o‘ 4 "“ . T' ‘ . . ' ' .

N SRS LS ol Applyingfdencepts to ClasSmates Skills:' (i.e. transferability)

)
N . (1) ”The upward motiion, from bent knees app11es to both volley-

: L ball qnd basketbalh for me." - — -

4}. N R ‘ ) .
-y, “ * ' N '7’ i
a - N 7" ‘iﬁﬁ "The creatlon of ﬁorce‘on passés ‘of various types -- in .
Y - baseball force develogmént'would apply especially
C L e N j( S\\g;' te.ge'a shortstop wouldusg ﬂ“%&g of various passes re-

quiring accuracy’"' oo ‘
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N\ : 19.
- R \ .
T \\ ¢ "
- i
_ ' _ (3 1In applymg this same idea to [Suntmg in foocball . . “
: he said move your foot, back furthey before you‘punt --' * . .
AY ’ B
use your- hip and knee “and stra1ghCen the knee to get. the T
longer lever. ) ] L , oL, .
P . L v, Lot
[} ‘ > F L]
¢ (4) "“1f you're smart in ome sport you can apply it to others
. - . ¢ «in’baseball I''throw sidearm once in awhlle to get more ' ‘:, .
. ) ’ force. into. the ball." < T N
. ¢ » n by S . -‘-: .-
v .7 (5) NI uge it in hockey for shootmg and ’pruck handllng ) 8, .
; ’
. *. . 1 just grip short for, more ;}ontrol -~ to get speed 1 go the, .
- P .
., . ° .  other, way in: the grip.™ - .o . " K
. ' I o \ N
. . . R F‘; . . .. . . .
. t, .‘\ . ) . " N - ' ., < .
Lo - . . -, : * 0. s 4 [) .
. N ., . ﬁj . . ‘s ) V. . . . ;L ; .’
‘.‘ . * . - * ‘e i ° * -t ’ - .
¢ ‘ | 2 Y T s . . . L .
i ’ : * ? - -
L rd . - Y
" AN ., ¢ N . .7 * oo :/.\ A
' Tert e .o - e F ” . 2 .
N ~ v‘ ‘ [ ,;“ -'. v . . + . h . . ., ’. ’ .,' .t
- " - ‘ ' . [ ! R ':" 8" ’ .
: ‘ P ) P o e ) e B A _ .
p Y R « . . - R 3 .
A - ., . * L e . oy o
M LN . i) . ‘e - L . .
- ’.L . .‘.’f . [l - . ! . PR v . ! o
. - . . . < -~
! . BTN - ’ # - - | B ' 1 oy -~
» . v ., A €. . . A - ” . .
L3 ‘. L, s PR + e e ‘"A_:‘ - s ‘. o
% . : l h - ¢ S T
e ? . ¢ " ' ! e £ "
.. LR > st . < . » N .. \
- . . A , ] N '6 ¢ .
\ l; . ‘.1' : L ¥ > s ' ) N ’ : . s . * N
” o . . N N - Lo . . b
- \' ;, [ ¢ . * - P S A ‘ " 4
' .« - . . y e Y S . =
- . . R e K . - M ' ):. )
. . . . > . ) . i . ¥
- . ’) Lo - " ' ' "3 < . N
4 N ol ~ is ?\.’ - -« " . ® - 4 ‘. . Lo ”
toe .o‘l"' ’*‘, oy . : e, K o . ",! \ - }‘ .
A ) . o : . i : ' ’-‘ﬁ- . *
LN ) P ] ‘ . P - %
. ‘e -~ +,, - B . - \_, ‘..,.,*’ .‘
. o - ) ~ - ind N - . ‘
= & g & > - . . v P
~ . S - . - .’
' ’ N /,-:y ﬂ - e . - p - 3‘“ o " . . R
i e~ /'t . : alsd ‘. ‘ W ° . b v
.8 o7 . r t y 9 ..
.o, MR . .o . o N € o . , e - R vlg
- ) > . . M a4 A
S , ¢ - s Lo Y R o, ..
: : i « . -V - -:‘\ " "? . n."':’ "Q?"' -t
R a - s . ' A R T I
. . L ’ ! . [ , . - R . ’ N
. -~ :\: * Q.V, .. 3 e ) .“:" . vy P .
3 ~ . i . - i .
PO SR S . T, T AN
‘ O . . ¥ e .
R s 2 ~ . AR . .
- - [ - . -
. , ’ 8 . :
.
I3 4 N .
. ot ‘ .
.
. 14
. . " . ¢
) APy ”B 2 L. ’
e - ,
o . W ’ N ~ : ! * <
ERIC ., , : . L
oL { . N . ) )
- * -




L 3
.
4
-
.
' .
H
-5
. L
AN “
L
.
L
p
. .
" .
v
]
e
- ’
-
. .
- ‘.
3. >
Lot
@
-
-
N
' *-
L
.. -
e [ ]
P
-
- »
.
L
L
(] ".
.
£
.
’
A -
B SO
.
2.
‘-n
"
1Y

"CONCEPTUAL APPROACH STUDY IN PHYSIGAL EDUCATION )
b .
' "IN ALBERTA \ : \ L ,
FLORIDA TAXONOMY QF COGNITIVE BEHAVIOR . ,
PART- B + ' ;
FARL B -
General Resul-ts from the Florida Taxonomy of Cogn1t:1ve Behav1or
Average number of occurrences for 21 concaptuﬁfl lessons:
Teacher Student”,
.o v X = 47.51 {26.36 o
: ~ : . , 8.D. = ~ 3.97 - 8.48 ,
» ! ( Fkkkkdkkkdkk . L S
it ! : . -t .
4 - fi ! : )
r > - e« -
- . * 1 [ - .t '-‘: . ¢
'.' . 4 Y N ”:' ' 4 R
-~ ; ,I P/ , .
' » : : . <
&‘ 10 Knowledge of Sgeuflcs : Lot & o .
Average. number of ocgcurrences per concepj:ual lessom ‘ - *
. ‘ Ieache);- =s10. 91'”Stude°nt 8.15+
.~ ' . » -
' i " standard -Deviation: S 'l‘eaqher*‘= .9.6 Student .=;’2.§0 R
(re Category '1.10) , Lot , !
. v - : T ) - t
P ) . . LR .
, : : ' s ' -
Subcategories of Category 1,10 o o , .
. ) * ‘I‘ Ll - ~..K _f; ’. .
. 1.11. Reads - not applicable - ™' .. -~ | S SN
1.12 Spells - not applicahle .- o " ST
.1.13 1Identifies sométhing by nanie S
’ ’ . ’ N * ‘ A
. Conceptual Approach Examples‘.?@ . o ) .
) ""That is a basketball court’™ .. # S
) "Dribbling is a s¥ill ift basketball" )
. . "A soccer game is p’layed’on a fleld célled a p1tch"
. ‘ . .; o ‘
= ‘ - o ¢ ) '
oY L4 o _&f-"
. L S ‘o -
I . . ’.‘\‘.7 N n \'J
[ ) 2 f't . ' 1
b To. . . ‘ L ‘1.] "& *
R . , ¢ : ;\‘c. ": ? . .
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. 1.14 Defines a meaning of a term
» "The w formation in volleyball is a defemsive
l1ghment of the players who are receiving the serve.
"Running is a fast way to get from one plact to another.
"Setting is a volleyball skill used to set up the offen-
sive attack."

f
1. 15 Gives a specific fact
"In.spiking -the 'badminton b1rd you have to h1t it down
. Y towards the ground." _
; *"The jump shot is the _toughest shot to master.,"
- "In,cane wrestling you take the cane away from your .

-
¥
i

& A < E opponent.™ . . Cr .
.. ] ) 4 y ~ ‘e . " N . &
, K C1te” Tells about an event, " '
” i o N - "In'thé Dinosaur basketball. game, the player at the
; e T T ' ‘ foul lide missed his shot whichlwould have yen the game.”
S ;:‘h~ L . "The score in yesterday's game waa 14-12 for. §chu1tz s
. . LN team. . .

2 ~. "The Montre Canadlans defeated the Buff&io Sabres 5 4
" in overtlme. . .

\ < " . - LN Y N * ~
. / .
-2 . \ . " . .o

Th1s level Knowledge of Spec1£i¢s, represents symbols and ‘nformation ~

L
» ‘wh1ch often have some concrete. referents and"are ustally atja low level
of ‘abstraction, They can be isolated as ufits- wh1ch ‘have’ _spme mehn1ng ,
and value by themsélves.- . R ' .
‘o h M J - [N . . . ) . ! ’
- v : / o ddkkekokkokk o A
' ‘ T ’ oo, ' . ’ , SN
’ 4 4 * n. ) : : ‘
', Yoo, 3 ( - .
- T ) . . TR
~< J. < “ . . L n. ; - .
N ’ ¢ ’ . e - s : . . T, " ‘ :“\
. . - - v v v, -* . $ . . Fad
- ) N ', N . bl . x.

L ' N LA . ) ‘ . -
e '_'1.20 Kn’owlegige' of Ways" and -ﬁans of DealingL with Specifics R
R .. : Average number of occurrences per conceptual lesson" A

L . . L . - Teacher= 12 61 Student = 2,61 .
>, . " Qtandard Dev1atlon' PR Teacher=. 2.63' Student = 5.13™ :
v o , (re Category 1. .70) A , : o e
. ’ . * . - T -~ ‘ * ‘ ”/ . .
Subcategorieb of Category l.20~ .. R . : -
- ! . 2 ot B ‘
PR N 5 o’ o R N 1 -
".*J R Y3 Recognizes symbol (Note' for the purposes of ‘this study -
¢ . . t‘i“_"_ + «his item destrlbes behavior in physical eg:cation classes- ,
. e which is. concerned with arbitrary conventidms which have
AN been developed and used in thls £iéld of Knowledge)
! 2 ) A ’ o « (24
s 2 " R :
- ¥ ""n ’ ~ '. .
Com % ,\ ' LN °‘ * « :
e g 3 - I ’ S ) ) ' N
o kY , - 4 S -~ .
o i ) “ 39 ' :

A FuiText provided by Eric
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Conceptual Approach Stugy Examples:t - o, et .
The 1ayeps*stop the action in the game when the referee T, .
bloég\gzs whistle. , .
The tedcher signals his c1ass by means of a whlstle or’
gesture% \ N \ . ! ,
The s1gnals the referee uses to signify, var10us of fenses
‘committed inthe basketball game.
s v .‘ v ) a M

-

1.22 Cites a_rile, ' '

"In basketball, travelling occurs when you lift your - : "

" pivot foot without bouncing the ball. " ,
"Remember in soccer you camnot touch the ball with'your: ° \
+ hands. L . ¢ o) \, .
."Tn badminton’ ydu must h1t‘the bird befork ﬂt touches . .
‘the gtound." { ‘ - . .-
1. 23 aGlg:E chronological sequence. PR . e :
‘ Soceer has been played in Britain since the Nineteenth: \?\\>,g7’ ’
Century, and it has been played ser1ously in Cdnada for
the last ten years. »
"When John passes to you, you should decide to shoot, o
or else pass it back to John." . ” .
1 . N . ¢
1.24 - Gives steps.of a process, describes method.
Thé teacher explains the processes involved-in shooting .
a basketball. . .m 2 . ‘

-The teacher gives the steps” 6f kicking 4 soccer ball with
the 1nstep of the foot. -

- 3

1.25 Cites trend (Note in- C1t1ng a trend‘ general gatterns

I.26 Names classification system or 'standard. (Note*: for the

1 27 Names what fits given system or standard

\"Over the past two years, the. popular1ty of cycling has

rather than specific facts are emphasized. )

v
. .

»

increased.tremendously."

"You tend to bend your elbows when you bump the ball." e .
"Boys like tehm games while girls like 1nd1v1dua112ed B
activities." & R d

. <
i

purposes of this gtudy, a. system or standard.)
"The offensive or defensive systems in basketball or
volleyball."

" "Fypes.of shot¥ in basketball or hockey." . , , .

"The slapshot is a powerful hockey shot." ‘ :
"A screen is part of thé offensive system in basketball."

34 o | ~




Q

ERIC

Aruitoxt provided by Eic:

-3
The second caLLgcrv at the kntwledge level of che‘%axondmy req ires
knowledge about the manner in ‘which' spec1flc information is hagdled -
the ways of organizing, working, and evaluating ideas apd phendmena
witich form the connecting links between specifics. It (oes no -require
the learner to deal actually with the specifics himself, .but rather
to know of thefir existence and possible use. Thus, he may be expected
to state a preyiously encountered principle or generalizatidnm, but’not
to'develop one) The items which belong to this category refer to pro-
cesses rather ¢t adhproducts of pnocesses, they usually represent higher
abstractions than’ the 1tems of tqe preceding ‘category.

v dekekokdkookokok - ) .
[ ! " ’ . ¢ | . ) ‘
. /\ . r -
e X - 4 .
1. 30 Knowledge of Unlversals and Abstractions >>
. '.Average number of occtrrences per conceptual Rsson:
., +Teacher = 11. 05 Student = 3.41
a-c:-:/ ¢ : N
Standard Deviationa « * Teacher =" 2.27 .Student = 2.62
(re.category 1.30) . v ’ ’
v ° }: : /

Subcdtegoriés of Category 1.30, ] “ .
| 1. 3h States a generalized concept or idea.. .
Conceptual Approach Study Examples:
"The ba51c strategx in hockey is to. play the man not

v the puck "
7 . ""Man, to man defense in basketball involves staylng \
e . ~'between your man and the hasket. "o " \
"To ingrease the distance that the bird travels (in : ki
badmiinton) you- 1ncrease;£prce and he1ght."
. 04’ |
©L.32° States a pr1nC1p1e, law or théory.' ) I
. " "The app11cat10n ‘of force by the swimmer's arms and legs
C agalrsn the water in the opposite direction to’ whlch he
is trdvelling is i basic principle of swimming.'
a 1A, smooth, compact swing in baseball refers to the:law,
¢ that states an uneven application of force results in
uneven velocity requlring the ekpenditure of an exées§ive
o’ “ amount of energy tb overcome inertia." - -

- .
. 1.33 Tells about an organization or .structure. .

»

2.

: The teacher explains the organlzatlon of the volleyball o

unit to the students.
The, teacher describes how the heart pumps blood throughout
the circulatory system during exercise. .

. ~ o
N ’
3.y ro,

-~




+ - . » S , ~ . .
. vy . : . g 24.
3 This lel-el deals with the highest level of abstractions at the ~ .
memor }:ve&. ir brdeg to evidence this behavior the individual s
. oust knbw ma jor 5Fnérarizations, their ingerrelations, and -patterns
into which information can be organized iand structured. The e('teﬁs\ \
reflect’ ti-e major concepts which com rise th framework of é‘di;fiplihe
\ * i ¥

; or major arva of knowledge. \ . \
. - . %

-

\ ~ N - ’ . - -
) oo sk dokk kx| : .

2,00 Translation LA -, .

Average number- of ocqurrences per conceptual lesson: - N

Teacher = 13,57 Student 4.23 .
1 .

A 13

AL : : _ .
" Standard Deviation: .Teacher = 1.59 Student 2.25
§ ¢

(re Category 2.00) . M
4 LI _ ‘ - ’
"Subcategories of Category 2.00 . oL
i . . .
: ) 2.10 Restates in own words or briefer terms.
‘ - Conceptual Approach Study Examples: _ . .
"Thetefore, a pivot is a turning manoeuvre to- avoid

x4

7 being checked." o B
' . "The rules of basketball are stipposed to prote€ct a person . N
from physicdl contact." ; L ‘ :

-
v R

’ H. . Student rpﬁpon;e afier teacher. '"You mean you hold y6ur; )
] S — hapds like this when you bump the‘yalleyball.ﬂ ' .

~5 L J ) " .

/ < 2.20 Bifes a concrete example of. an abstract idea. (Note: for
N * " the purposes of this study, the teacher gives a verbal * 1

N ~ description or bxplangtion of anfabsbract idea.)

. .
M L 3

i : 2 "1n checking your opponent,.you try to force him out of the -
W _~path he wishes to take. This i5 the purpose of defense.”" . :
-,"f;\ "By consistently returning spikes (in volleyball) you will® "
. demoralize your opponents." : :
N .
2,30  Verbalizes from a graphic presentation (Note: for the .
v. purpeses of this study, the teacher utilizes a black-
: *\ board, V.T.R. unit, diagram on written materials, etc.
i $§ to show an examale.) ‘ : :

.

v PN . .

ﬁ.Thejteacher shows an\examplé of a8 basketball play on a
chalkboard. o ‘

-+

) The teacher uses a{film loop to describe the badminton .
serve. ) ) ' .
®od

. - ' ‘ - . ‘ . . '
- o ‘ ' . °. R \“ \ \’\ _ . . v,
ERIC ~ W 35 S ,

Aruitoxt provided by Eic: -
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S 2.40‘ﬂTransl§tioﬁ of verbalization/ into graphic form. (Note: for
. the purposes of the study, the teacher utilized a demonstration
* performed by himself or.a‘stYdent during the teachiag process).

¢ Y The teacher demonstrates a specific basketbell mgye such as a

’ " pivot.
The teacher is talking whlle demonstratlng a Jumpshot.‘ .
’ The teacher is ‘describing 'the bump whlle a student demon-
. - strj es for the class, ’
- > .
- ~ -~ @ .

2.50 Translétes, ngunatlve statembnts to literal statements or
’ vice-yersa - not appllcabLe , -

. "
.

? 60 TraﬂsJates a fgrelgn language to Engl'ish or -vice versa -

T not appl1cable. Ny

‘

Translatlon }s dependent upon possession d»f relevant knowledge.

. * The task is to convert communication into known terms; it ;
. I3 < ~ I3 I3 3 I3
requires the understanding of the literal message in communi-
gation. . Communication 1s*used here in‘'its “broadest sense; it
could be 4 demonstratlon field tr1p, a musical work, a verbal
o ' message, or in pictoral or symbollc form.
> . - ¢ ' < A * . e [ P
L A * X t
! ‘ . s *********35*** L. .
3 - . . . & . °
) ~ * A
) * - “
© N { b
+ ~ 1
b )
. Al ~ , R ’ 3 .
N ( i PRREE 4 )
. . N .
, s LZERIN . c | . , ! .
3.00 Interpretation. ; - M
- F) A\l ! Fl
“ %
) 1 .
. Average number of -occurrences per conceptual lesson:
* Teacher = 17.56 Student = 13.88

ERIC

Aruitoxt provided by Eic:

i» N .
‘ R ! . . 9
' 1

Staﬂdard

eviation: Peacher = 3.66 ; Student = .Q.94
: (re Category 3.00) . . ' )
) Subcategories of Categories 3.00 . '
Vs o N - -
Conceptual Approach Study Examples: ]
3.10 Gives reason (tells. why) : - ) v
"You will succeed because you have the determination to .

finish what you start.” ‘
"The reason for taping an ankle for the game as to prevent

-

»

o

;spralned ankle."”

3.20° Shows similarities, differences. (Note: for this study
o the teacher may show’ s1m11ar1t1es, differences, or both
' together.) \ . g . .
"The tennis serve is like _throwing a ball; however the
facquet adds to the complexity of the skill as it extends

your reach. " . “

) s ° 3‘1 > . v l

.




A

“Smashing in badmittton is like spiking the volleyball; *
you hit the object hard in a downward direction with force.
'""Rugger and 'soccer are British games; however, in soccer
the basic difference is you can t touch thé ba11 with your
hands.” _ . o ) -

3.30 Shows cause and €ffect relatlonshlp. ’ !
* "We lost the game because we could not ,stop their offense
"The sprained ankle kept him out of the game."

. "They scored the winning goal because John did nof cover

. his man.

S
]

3. 40 +Summarizes or concludes from observation of ev1ﬂence
"In order to smash the bird, should you hit the bird when
it is behind your head, above your head, or in front of your
, head?" Student'tries all three and answers: “in front of
your head.' . > ) '
"From seeing his ability to perform the skills, he will~
play well in game s1tua;10ns.

3.50 Gives analogy, simile, metaphor.
""He runs like a deer."
"When ydﬁ dribble around:the corner, get lowliké a sports

car.'
'”You're leaning over that bar (weight lifting) like a wet
piece of spaghetti." . o

.4

"3.60 . Performd a directed task or process. Note: for the purpose

of this study the following examples occurred:
.a) studénts perform a task as directed by the teacher.
b) teacher performs a task as directed by a student
or .other teacher.g .o
In interpretation, an individual not only " 1dent1f1es and
comprehends 1deas, as in translation, but alse understands
their relationships. It goes beyond repetition and re-
phrasing the parts of a communlcatlon to determine the
larger and more general ideas contained in it. Thus, com-
prehenslon may require reordering ipto a new configuration
in the mind of 'a person, involving the determination of the
relative performance of ideas and the interrelationships.
However, thinking is dependent upon what is ,given to the
student -- he is.not expected to bring abstractions from '
other experiences into the situation.. .
There is a very close relatlonshlp between items 24 (glves .
reason) and 27 (shows cause and effect’ relatlonshlp) Very
often a behavior which could be deséribed by item 27 would
often be described by item 24. However, if item 27 is to be
marked, there must be evidence that the relationship between '
+the cashal agent and the outcbme has been clearly.explicated.

V]
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4.00 Apolication A
- - o , \
Conceptual Approach Study Examples: N
* 7 Average number of occurrences per conceptual lesson:
. Téacher'= 6,22 Student = 7.00
Standard Deviation: Teacher = 1.50 Student = 2.03
o (re Category 4.00) B
. ' : © ’ . *r -
: = Subcategorids of Category 4.00
i ‘ . - ' '
4.10 applies previous learning to new situation. . o
"In velleyball we learned {o spike the ball by hitting it M
Ve - 3 in front of our bodies”in a downward motion with force. The "
4 - _ same holds true for the smash in badminton." : '

W "ip hitting a baseball, you must swing and keep,the ba& 1eve1
the same concept holds for the forehand tennis stroke.'

"Je ‘have learned that the shuffle stepws effective for
defense in European Handball “and th same holds true for
basketball." - T ‘

* Applies pr1nc1p1e to new situatiom. |- ' )
'In spiking the volleyball, we found that the longer the, lever,
the more force may be applied to the bgll. Therefore, the
longer the lever in the badminton smash the more force will

«, be applied to the bird.'

"In looking at the efficiency-proficiency principle in
swimming, you will swim more efficiently if you cup your
hands as you.pull your arm through the water."

A3

J

App11es abstract knowledge 1n a pract1ca1 situation. (Note:
for the purposes .of this study, this 1tem involves the use

of abstract knowledge in a drill situation.)

A student -tries to perform a double leg. takedown in wrestling
in.a dull situation.

The teacher verbalizés how .to use the°double leg takedown

in a drill -situation.

‘o
..

Identifies, selects, and carries out the process. (Note:
for the purpgse of this study, this item occurs in the game
situation where the student applies previous knowledge in

. a spontaneous situation. ) /

. A student mo es into a defensive stance in a basketball gamg
a; perform defensive manoeuvres when he recognizes the

osing-team"is on the offensive., /
’

-

o~
v

vy
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. . A student moves into the bump p051t10n to d1g a ball ina *

. vollevball geme,
At°this level, the 1nd1v1dua1 must know an abstraction wel}l

v . enough to beable to demonstrate its use in a new situation. .
The task is to bring to bear upon given situations the appro-
priate information, generalizations, or principles that-are
required to solve a problem. Application as distinguished
from comprehension, involves transfer of traininé It ig :
based on the individual's being able to apply prev1ous learning
to a new 51tuat10n without’ having been shown how to use it,

< . N t
e
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5.00 Analysis / ‘ ,
’ Average number of occurrences per conceptual lesson: / '
‘ Teacher = 18.04 . Student = 8&55 !
v d ’
\ ' Standard Deviation: Teacher = 3.52  Student = 5.94
> (re Category 5.00) ‘ ~
, » Subcategories of Category 5.00

Concéptual Approach Study Examples:

5.10 Distinguishes fact from opinion. (Note: The first four, .
items at this level describe skills used in the idemtti- .
Coa fication or classification of the elements of the commuhi-
cation) " " - : e
"It's your opinion that you shoot better off of one foot.
It is a fact of good’ shooting technique that you will .
score more baskets when you have both feet on the ground .
shoulder width apart."
"You feel Maurice Richard is the player to score fiv
goals in one game. If you check : records, three pla
- have scored six goals in one game in the past two year

5.20 pistinguishes fact from hypothesis._
"Teacher: ''Which gives'you more force, a short lever or a
long lever"?: ’

-

o

Student: '"short lever'".- : ' .
Teacher: '"Try the experiment'. ' )
Student tries and answers: "it is a long lever'.

a

El{l‘fc R . .. ' . .'.,,“ 5:..",3-n

[N ) . . : .
Aruitoxt provided by Eic: . . . . . . . ., -
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! Teacher:  'Which way can you stop a soccer ball with v
more control, your instep or your toe?" .
: . Students .try it. . . N
- Teacher,: '"Which is easier and g1ves more control°”
Student: '"the instep." .

A Al

\

Note: for the purposes of this study, items 34 and 35, the fact and
opinion or hvpothes19'both have to be verbalized and not assumed to
be stated by the raters.

5.30 bistinguishes conclusions from statements which support it.
v« 'IKicKing “is a difficult -skill because you are off balance
. when supported on only one leg and consistency is difficult
’ unless your koe and instep are fully extended." —
. "Serving, it is an_accuracy thing; 1. can you get it over ‘
the net, and 2. cad you place it where you want it in a, :
certain area?" ! LS

5.40 Po&nt out.an unstated assumption.

. "y ore you fool around the less tnne you will Jave to
_ play a game." . 47

ou hit the ball up,,wait for 1

and it will bounce."

"When
t . ‘ .'/ . § . ’ » " s .\
\ . XSZ; Shows 1nteract10ﬂ or relatloﬁshlp of eleMgnts.
| Noté:‘ hese next, five items are concerned W

v T to recognize and make explicit relationships tween elements. ,
. N . 3

) ~ '""Balance ‘in & basketball stance depends upon the position, of
. ! " e the ¢ Daﬁds, torso, and the feet, not just one or the other."
ol "A set shot is influenced by the arm action, the wrist.action
: and the flexing of the knees." /
. "Fofce - speed of the bird, height and distance are factors o
N that 1nf1uence a clear shot in badminton."
. ' ., 5.60 Points out partlculars to justify a concluslon.
. "Our team is winning 6 to 5."
* Teacher: '"find a way to project the ball W1th a part of .
your body that does not inglude your legs." = e .
Student: " “Hey, I can hit ‘it with my head." ‘

. : »
» . == . Z
‘ B Teacher: '"How can you stop a high ball that is com1ng towards
v . your upper body?" . . .
B ,
’ Student tries and answers, "with your chest" -

. ) Teacher: '"What do you do to gain gontrol of the ball, that is,
'how do you force the ball to your feet?" -
Student : Y¢u absorb the ball by moving back as it hits your_chest..
- Teacher: Therefore, you can stop.the ball with your chest agﬁ

ain control by absorbing it. ’

a ¢ R [y
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) 5.70 Checks hypothesis w1th given 1nformat10n. ’

, . "We know it is important to set the ball goftly. See yhat happens
when you cup your hands as you set the ball. Also, gee what
« happens'as you flex your knees as you set the ball." . !
- " "To clear the bird, see if you should hit the bird out in front’
of your body, at the side of yéur body, or behind your Body. )
See which way w111 get the b1rd h1gh with lots of digtance,"

]
Ny »

‘ Note: Stydents are coded when they’ perform the d1rected task.

5.80 Dlstlngulshes relevant from irrelevant statements.

"Don't worry about accuracy because we are concerned with YForce . .
and power in this drill.' * . !
"It doesn't matter which foot 1s forward, just rememBer to flex
e your knees," " ‘
"Don't. worry about beating your opponent, just hit the ball to R
. ' your partner for practice." - . «

kY

. ¥5,90 Detects error:in thinking. (Note: for the purpose of this —

. study this item was coded for error of performance as well. )

’ "You lost your balance because:your, head was down." )
"Your offense broke down bgcause you forgot to seét the screen.

. "Your feet must move quicler when you get set for the forehand

’ o stroke." g . . -

A —-— .

Lo '5.95 Infers purpose point of view, thOUghts, feelings. - !
-'"It appears you planned the offense so that when you set up the ‘
- screen by the key, Jefn cquld cut to the basket."

. "Do you mean you have 2 hands on the racquet to give you mcte 't
. - support on your backhand?! '

This level descrlbes cognitive behavior in which there is an ,

. o empha51s on the’breakdown of material “Nnto its parts in order
to"detect the relationships of'the parts/and "the way they are
organized. ! -

. T ekt ok ek

I \ . ’ « ' . . .
Py . ' ~

6.00  Synthesis . . '

’

Average number, of occurrences per conceptual lesson:
Teacher = 1,305 Student

v

no score

-
e

Standard Deviation = - _Teacher = 2,01 - Student = no observations
. (re Category 6.00) | S . .

a PR S
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Subcategories 4of: Category 6.00 ' 7

Conceptudl Adptﬁhchjgtggj Exagplesf

4

-~

6. 10 Reorganlzes ideas, mater1als, processes. .

A team develops in their-own plays for a baske ball game.
A team solves a problem in their defense by re rranglng their ~
defenq1ve allgnm : :

or divergent idea.

o “

unication

A ‘teather develops a drilll to fit a situation to get ‘across
-certain facts, concepts, or generalizations.
Students develop system of plays in:preparation for a game.

L]
. L]

6.40 Designs’an apparatys. . . . .
Yot observed in this study.', . N - .
6.50 Designs a structuré. - . \\\\ : ) )

6.60 Devisés a scheme for

study.
c1a551fy1ng 1nformatlon. S ow
study. :

Not ‘observed in this

Not ohserved in this

<
.70, Formulates hypothe51s, intelligent guess.
Not observed in this study. ) )

-

.

©.80 Draws inductive generaliza jon from 'specifics.

L 4

This item descitibes behaVidr that is often the.desired result

of "guided discovery" &t th
" reasoning. The, child who formulates a concept principle, rule,.

or generalization from acquaintance.with SpeC1f1£ informatio

is evidencing this kind of behazzor.. /7

which the individual puts together 'elements:and parts in orde

to form a whole in_such a way as to constitute a pattern or
structure that was not, started before. This entails re¢ombining
parts of earlier experiences in a new organlzaulon that is unique
~to the synthesizer. 'In ana1y91s, the person takes apart a g1ven
whole; in synthe51s, he creates a whole. '

This level of the. takonomy Tepresents cognitive act1*11t1es/1n/}J P

- * .
’
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other terms used to denote inductive-
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P 7.00. Evaluatlon , e ' e e o -

- . 4 . -v'\
] , N - ] ) » RS . ~

Average numberlof occurrenges per cénceptual 1esson- .

R B ~& - . . , ~ Teacher, = 3 45 Student = .43 :
- -‘ " . ‘ - ‘. N +
Standard Deviatiom; ., Eﬁacher‘= 1120 Student = .78{,
_ T (xe Categoﬁy 7.00) - - - & )
. 4 . “ i M . .
_‘Subtateg051es'bf Category'? 00 ' ,
Con\._gtual ’Apgroacﬁ‘Studv Examples ) o v ' v
.. . N . - ! ¢ : - ,
o 7 10 EValuates something from evidence.’ (Note: for the bdfposes
. b .- of .this study this item deséribes evaluation of ideas; materlals, e
- " ".processes fdr which specific .evidence is presented as criteria'’ ¢
i 1 ... for Judgement of worth or valae which can be observed but not /
o necesgarr&y ver ized
* "That was a much bet hit because you bent your knees."
. , "That looks ¥ike a good- offense .you developed." -
"That was an excellent serve, right on the tutton " )

“o

7.20 Evaluates someth1ng from eriteria. (Note' for the purposes

\ <t
3 S of thlS study this 1tem describes evaluat1ons made frpm standards
which are explicitly expressed. These standards or cx1ter1a may
be set by thé .evaluator or for him and in a d1sucsslon they must

e verba11zed "t
Ed
’\ » ’ ) ' ,
Examp&e - sk111’tests, wr1tten tests, oral tests., R .
’ . ‘ . ..f!ai*
It thls 1eve1 which descrlbes act1vﬁties of congjcious judge-

.ment making. It involves the use~of criteria or_ st ndards te
. ) , determ1né7the worth or valye of methods, mater1als, or- ideas. *

v .
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Problem: (2) ‘ " o :
Focus 3: What is the nature of the interaction between teacher .

. and student occurring in conceptual approach physical
\\\ education lessons? .

Sample Size: j‘ Teachers: 8 L o
) ) ; Students: 400..
lts St : . | ) \L;
Reso ts Summary ‘ i . A
j . Tsachers ut'llzlng the conceptual approach int,

. physical educationNlessons used ipdirect teacher verbal
influence almost jas as they ysed-direct 1nf1uencg.
The teachers werl involved in interaction two-thirds of .
- the total interaction. All conceptual teacher utilized
N skjll clarification in Which they caused. students to think
abogt their skills but at the same time were non-evaluat1ve.
tudl teachers did not use criticism and rejection
erally did not use corrective feedback which is
evaluat\ve and ind%cates correctness of behavior. c q .

)

Studerts participated it interaction or were- silent
(including practice) for under ‘one-third of the intér-
action. Verbally, students answered questions of teachers
with emitted (i. e’ br oad responses) answers a x = 7% of
the total interaction and gave conform1ng (i.e.. expected)
answers a X = 3% of the time. Student questions ‘comprised

= 1% of the verbal interaction. Teacher asked questions
- . IBA of the total interaction, but utilized demonstrat1ons
for X = 0.54% of the intéraction. : ) o

* | FOR COMPLETE RESULTS SEE PAGES35-46. \/
o o

| |

e o
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{ " CONCEPTUAL APPROACH STUDY

~IN SECONDARY PHYSICAL

E " EDUCATION IN ALBERTA

¢ -
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N
¢

PART A o .
d L] < )
¢ ’ v 4 .S\
.Nature of the Interaction
Between Pupil and Teacher in

+ Conceptual Approach Lessons ; .

4 *. v

Method Utilized:

/ R c L
. Q .

+ The sample size ‘for this part ‘of the study was N = 400
students, = 8 conceptual approach teachers-and Ns='21 lessons.

The Hough System developed b John B. Hough was ut111zed
to descr1be the nature of the inte a¢t1on occurring.” The syste
is a modification of the Flanders System of Interaction Analysis.

he category dimensions are affective and activity (i.e. doing
ething). The system provides for the collection of infor- ,
matNon about kinds of teacher feedback (whether or not the pupil

14

is giyen data about why his answers or behavior$ are inappropriate); ..
about whether pupil résgonses.are elicited or emitted spontaneously;

and whether silence i's \a result of pupils practicing an activity,
thinking, watching a nonwverbal teacher demonstration or the like.
Systgmatic observation utl{\eed in this way is a tool for ObJeCtl'
vely descr1b1ng‘the cause -\act - effect loop of teacher - pup11
interaction. ’ N v ‘ ‘

. . » '
v . .

As for! the Florida Taxonomy of Cognitive\ Behavior' the study
trained ratets to acceptable Scott's re}iabil?\y\levels; utilized
VIR and wireless audio recordings, and thén analyzed the nature
of the interaction pccurr1ng in conceptual approach physical edu-
cation lessons. Each teacher's lessons were rated| for 'three
randomlyeselected perlods of time. A representatlve sample of

. conceptual teacher and student behavior was used in analyzing.

interdction. . ; . i

- . - .o

P . .
H v Cy '

1. Hough John B., An. Obseran1ona1 System for-thq Analysis

of Classroom Instruction M1rrors for Behavior |(System 9)
or see Amidon, Hough, I. A. Theory, Research and Appllcat1on
Addison- Wesley, 1969. ‘e

=4
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. < - r.
-Ability of Trained Raters: ) .
) Scott's Coefficient of Reliability for this Study = 0.89
5 T
Results: . oA ) '
- 1Y < ! ! !
. 1 PBasic Interaction Behavior
v Physical Education Conceptual )
¢ ‘ Approach Teachers
Conceptual approach teachers\in the preseht study utilized
indirect teacher verbal influence almost as much as they utilized
teacher direct influence (Indireet = 30.6%; Direct = 36.7%; .
. Total Teacher = 67.3%).
§
, Teacher indirect influence consists of five areas. Con-
ceptual approach teachers asked questions of -students (18.3% ' v

and requests and commands for a considerable amount of the total ’ v

«
+

of total’interaction) and utilized cognitive and skill clari- '
fication and acceptance (9% of the total interaction). Cognitive
and skill clarification includes using statements to students °
which c1ar1fy\student ideas or performance, but are non-evaluative
(evaluative agatements are of course direct teacher behaviors). ' .

Conceptual tepachers occas1ona11y utilized the following indirect . ‘
behav1ors . MR
s . ' Foo ‘ -

1. Affective clari ication and acceptahce . N .

2. 'Praise ‘and rewar

‘y a" N . : - ;. {

3. Response to .question . '
, S, s AN .
Teacher direct influenczicohsists of four areas. Conceptual )

teachers utilizéd the category initiates information and opinion

¢

interaction (16.5% and 17.3% of the ‘total IA). .Conceptual ' .
teachers did not utilize criticism and rejectign. . Conceptual
teachers generally did not ut111ze correct1velﬁkedback which-
is evaluative (i. é. indicates incorredtness of/ 1nappropr1a§pess
of behavior). This category.is restricted to behaviors in cognitive:
or ;skill areas for which behayior can be coansidered correct by
definition or generallﬁ accepted convention. Three conceptual -
approach teachers used ‘this teacher interaction behavior (range -
S - 7%) and five did not. As stated above, all conteptual teachers
ut111zed "skill clarification (range 5% - 19% of interaction, or

= 9%) . tha. is, they caUSed students to think but at the same
t1me were non-evaiuat1ve

“ - Ny
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) 11 Basic Interaction Behaviors
: of *Physical Education Conceptual
. . " Approach Students
For conceptual approach lessons students were. the sources
of interaction (as shown by application of the Hough System of *
. _ .Analysis) a total of 29. 4% of the. total interaction. .In.approxi-
’ + 'mate terms teachefs were the source of .two-thirds of the inter-
‘actlon and students one-third of the interaction. .
Table 5 4
f . Interaction for Conceptual Approach

Teachers and their Students (Hough®System)

.'Teacher

1 2.0 3 s |5 7 |8 |k
ndirect Teacher Verbal ) (1A | HT AM DH FG | Js LP DF o
Influence - (#1 - #5)*', | 43.5)14.931.5{20.1]22.6|30.5]40.4 |/41.8} 30.6
- — : . . . : h';‘
« Tedcher Direct Influence’ | | - |- "
-t . (#6 - #9). - 25.5148.1 45,8 133.2}45.2138.5137.926.7]37.0
v N " . s
A Teacher Total (Indirest . 169 63 77 34-53>3\ 67.8 | 64 78.3168.5167.6
LI and Direc ) . . - .
Student VerbaF’Behav1or ’ T ,
: (#10 - #12) 10 8 6.6 |14.3 4.8L 20 1.7} 4.5 9.9
8 L - . :’ / "i" l .
'i!-;'g '1‘ence (irfc:. “Practice) = .’ . | ) E A / ‘ ) ‘Z -
R ;o0 (13- #15) . "1 22.71,28.8 | 12.5.) 26.% | 23.6 |12 4.9\ 1%.8 | 18.1
Nén Functional Behavior ) . ) ! e
(#16) 1.3 ? 3.1 %fl . 6.6 [~ 4.9 %12 4.2«
~ - . B N ¢ ! , 1 .
: ) . T
‘ ..\
.",A :,‘ ) ‘I
Lt ., ! N
/-
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"\ . y * Table 6 . :
, Indirect Teacher Verbal-Influence~
Hough System Categories . Rapge Mean
Number - ' l .
) "L %
1 \  Affective Clarification| 0 0.24 .
and Acceptance
) 2. Praise and Reward .0 4.6 1.8
0
‘ 3.0 Cognitive and Skill 4.8 19.0 9.05
. Clarification and Accep
: . . taqce (i.e.clarifying)
e, 4. Teacher Questions 6.9 33.0 ] 18.3
' _ ' | - h Lo
S 5. Re'sponse to QuqstiJns "] 0.8 4.1 1.2
» ' “" : - M A - : hd |\.
v , ' e . \ .
y , ' . 30.6%|of total
' : ' . - |interaction ,
\ . N } ’ . ' . ‘ > ' J;'
.-~ ; Table 7 ST
? ~ . I — .
"t * 5\\ Teacher pirect Influenﬁe [
Hough System R Categories\_ Ran $tean x
Number
~ .t :“x . * ' ! Vo . h ‘ \ ' - * '
- - . N N A §
3 . .. N S ,.‘ . . .". “‘“ . . . ;
: 6 Initiates information | 0 29.0 | 165 N
~ -or opinion R . .
4 v
f 7. Corrective Feedback 0 7.4 2.7
- (i.e. evaiuative) ° ] -
! | Ty ’
' ‘ 8. Requests and Commands 4 26 17.3
. f ‘ . .
9. Criticism and _Rejection § 1.2 0.2, |
P - é’\ \n ’ ' |
A |
. . o ¢
’ ) . . 36.7%}of total
: - o , ' ] interaction
. _'__ T et i ) {
o ’

L iE
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- Table 8 .
Student Verbal Behavior )
ﬁough Svstem Categories Range * Mean
Number *
L % H '
? 4 .
-10. Elicited Response 0 6.0 2.9 .
(i.e. Conforming) .
11. Emitted Response 3.6 11.2 7.3 .
(i.e. Broad)
’ . »
12. Student Questions ‘10 4.1 1.1 .
_ , 11.3%| of total
N interaction
. ﬁ
. Table 9
Silejnce (inc. practice)
Hoygh System Categories Range Mean
Number |
}T N P ‘ % H ;
13. Directed Practice er 3.9 28.0 | 16.0,
Activity '
C 4. ~'silence and 0 4. 1.6,
. Contemplation « '
. . v ;
16. Demonstration 0 4.3 |+ 0.54
] | ‘ —
\ 18.1%| ot total
¢ interaction
~N

4%




. Table 8 and 9 indicate that students were involved in .
. answering questions (IO%Vof interaction) of conforming ' .
’ ' " (i.e. elicited) gnd broadf(i e. emitted) types. .Students
. mage often gave answers to broad questions (i.e. not pre- .
viously associated with sp%C1f1c stimuli or a class of stimuli)
or answers which were statements of opinion, feeling, or judg-
ment. Conforming responses to narrow questloﬁxkdr highly pre-
, dictable responses were utilized three percent of the total
. interaction. ® Student questions were uncommon. S

. .t‘ .

The other category of student 1nv01vement was the Hough
category .labelled silence (including practlce) Directed
DN ( practice or _activity includes all nop verbal” behavior requested
. ©or suggested by the teacher. The stfudents in this study parti-
cipated in practice 16% of the total interaction. Students and '
teachers were not involved highly in silence and contemplation
or in demonAtranion.. . -

Note: Tables 6 - 9 dnsplay the interaction categories, the ranges
of percentage interaction, and thé means for percentage inter- )

action. - . . N
?
< Note: Table 5 summaritzes the descriptive information for the
five main. areas of interaction. e . , }
. . «
! -
f
C f
2 ! [
\ ® * *
LY - ‘ ‘ N \ .
. 111~ Interaction rélated to Directed . | .
Pradticeuor Activity by Students
. b, 7 K : N 1‘ . -

|

|
5 o i Cognitive approach teachers fTequently taught physical RN
. edydation skills and knowlédges in accompanlment with"indirect -

. J her verbal 1nf1uen¢e categorlzed as cognitiive and skill clari-

fxcatxon This teacher c¢ategory occurred during 9% of the teacher-
student interaction, Teachers ‘'used this behavior after they asked
a question which led to a, student physical response or after students
gave an answer to theLqﬁestion. This eacher behavior was often of .
the' extended characteristic (that is, it was coded mare than once ’
since it often occurred consecutively after a grlef penlod of time).

1 d

Conceptual teachers did nbdt utilize prais& and ¥eward exten-

sive apparently preferring to be non-evaluative and to c1ari£y4:"lp\~
and ask™uestions of their students.
t ¢ ‘ '.- ’ ] -
L)
o f | I )
v v O .
& - ’ , ‘
‘ \
\
~ \ ' 4 A
Q ' . ! * ‘
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Conceptual teachigs rarely utilizgd statements of N

. acceptance, clarificatton and recognition of students emotional *

states. . oL

.

Teachers can utilize a teacher direct influence category .
_known as corrective feedback (#7), a category’ in which the .

.. ., teacher makes statements designed to indicate the incorrectness

or inappropriatness of behavior in a way that gnables the student

o to see his behavior is incorrect or inappropriate and/or ‘why. .
Such’ statements are restricted to skill areas in which behavior
can be considered correct or appropriate by definition. Conceptual .
approach teachers generally did not utilize this teacher mqQve al-
though they varied in their style as far as this category was con- |
cerned (for example; five experimental teachers did not use this
cagegofy while three did use this category for 5 + 7% of the total
interaction).:

. A category whick was. often utilized was initijating informatio
and opinion. The average use was 16.5% of total interaction. These
© s ' are usually statements regarding content and pro¢ess. Oftentimes
. . * such statements are extended occasions of giving information or
- opinion and quite often thef follow teacher questions (or théy answer

| their own rhetorical questions!), or are in responge to students
. | answers. It is likely that this percentage is lowX;n comparisén wilth i )
Co “',other physical.educQ ion teachers (based on the investigators .obseajr

' - | vations). ) . C e T A
L i * ‘0. * v !

Al ‘ 0 .‘

r ; v Finally, concepftual approach teachers were found to seldom .
N . ‘~utitizéﬁihiticism andj rejection. ’ " ) |

. oo . , » . i S A .

o L ! e Teachers did ndt-respond.to student questiong very often 1

since} skudents did ngt ask questions very often ac rding to the
e ©  + analygis bthis study darried out. : coo t\/

’ . . . |
eachers ipn this study did ask many questions of .their stu- *
For theﬁ%ampie analyzed the minimum teacher question ‘per- ©
centfige -of total interaction was 7% and’ the maximum was 33%. Con- ! {
ceptlial approach teachers in this study used teacher questions just |
over '18% of the total interaction and this teacher skill appeared |

) 3 s ' ‘
‘to be a qu‘tgqcher characteristic. o ek , -, :
. . - | — , " A . s |
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i . ’ - . "
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. . _ IV Style of Teacher Questions

L]

Utilized by Cqnceptual Approach : -
" . , Teachers . . -

.o * t.

.

. Conceptual approaéh teachers tend to ask questions not
. previously associated with specific stimuli or a class of stimuli.
.From this finding it appears that experimental teachers do not
. depend upon reinforcement (Skinnerian) theory in formulating
' their questionning strategies. Rather, they ask questions which
- encourage emitted or broad.respondes. These responses include
statements of opinion, feeling and judgment, Students respond
to questions 10% of the gogél interaction and ask questions /1%
) 0 {

' of the total interdction., ‘ .
. L4 - - .h '
, . . " W . , ..
R v ‘ L - .
s > , , A M : )
. . , R s ]
ox Y * N ~
- N '3 A
v ! ¢, N ! * . .
: .V Teacher Utilizatiomsof Requests )
\ ‘. .. ' and Cémmands .

N » N r I -

A large part of ipteraction_from any'tqacber ssu}ée’has
. | to do\with %Equesté_andocbmmahdS.‘ These ‘sfatements inglude
‘ ) . directlions; requests and,commands, to which-compliance s expected.
oL ’ The' majority ,of the conceptual appfoach teachers utilized this ¢
’ behavidr. Table 7. indicates a mean percentage of 17.3% of total

' interacfion. «This extensively utilized behavior of conceptual’

\1 teachers forms part of three behaviors whic¢hlaccount for nearly ™'
" one half of the total jnteraction (i.e: réquests and commands; .

oL Xteachgr quqstions; and ini;iating information and oginion). -

{

3 . . '
5 . . |

- ot ': . . /—..'
. Yoo . * ‘ - M . ' .
f
o : V . d i i . C -
. T +Stu enF ere?t?d Practice C—
or Activity > - .

For the samples of teacher-student interaction coded i this
' study, students were involved in directed practice or activity |
) . (i.e. at Such times no verbal behavior of any Hough category was
being evidenced) for 16% of the total interaltion, This category
. 1is not rEIigjlelfor an accurate a§§essment of student practice or
activity sinde teacher or student verbal behavior would be coded
when it oécuiged at the”same time as practice was occufring. C
- N L

', N ™
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. TABLE #10 . X .
Y. . MATRIX FOR CONCEPTUAL APPRdACH - , 42, )
3 TEACHER AND CATEGORY
PERCENTAGES FOR ALL CONCEPTUAL TEACHERS ) LT
) . ‘ e
— e e - \
cmeuom NUMBER _ v 2 314 15 16 |7 8] 9] 10] 11] 12] 13] ] 1s]\1e| 7T
1 : : ] v \ 0
20 N -3’ 5. .. 9
— ! 3L L ISl sl 3% 3 1 12
. 4 [ 71247 -5& 1|3 6 2|5 [12 66
, INTERACTION 5 N 1 > Y 1 2
* VIA 6 1 3 1 ‘| 22
. THE HOUGH ’ o A 1\\;\ il 4 3 \ 3
SYSTEM o ] \ \\ :
10 ' 6 i 8
. MATRIX FOR 11 R R LI { SN o 16
. A CONCEPTUAL 12 - . 1 0
APPROACH TEACHER 13 4 11 ° T ol
OACH TEACHER  ° , C ~ o
.. 15 , ~ . 0
) 16 2 * 1 L 2 3
CATEGORY FREQUENCY ¢lo [9, |12 ]e6 [ 2 122 12 §32 |o |6 |16 |O |60 jO |O |3 }220
T YEACHER #1  (TA) %10 | 41] 55/33 | -9[10 91460 | 27| 73] 0514227/ 0 |0 [113] %
7 F1O | 6 [12 [17 | 2-]|60 |14 [46. |0 |7 |9 |4 |68 [2 |0 [0 [247
JEACHER 42 (HT) % |0 | 24] 48] 69| 8|24 | 'ssl186|o0 | 28[36]|16j28°'[" 8]0 |O %
] . F12 (12 |16 |52 |0 |36 |19 |62 |1 |1 {16 [0 [10 |11 |11 | 8 (257
TEACHER #3  (AM) % i 7| 46| 62[20 [0 |14 | 74}24 4] a|62]0 | 39| 43{43]| 31| %
. F1T0 [ 2 (14 |15 |8 |0 |14 |51 [0 |6 |22 |8 [4 [ 2 [o |4 [195
TEACHER %4  (DH) %@ | 11 72| 7741l 0 | 72}36 |0 |31f{112}41]|3 |11]0 |21.] %
. ¥12 [0 |18 [14 |0 |47 | O |27 |2 [0 |8 [O |39 [1 fO [11 [169°
TEACHER #5  (FG) % 1{12] 0 [M12{101{0 {28 | 0 |16 {12/0°"|48|0 |2 610 {66} %
X F]O |3 |16 |38 |8 (57 | 1 [8 [0 |& [22 {6 |77 {7 |0 |7.1M97
TEACHER #6  (JS)_ % {0 | 15| 8 |17 ;4 |29 5{ 4 |o |6 {11 [3 |8 | 3510 |85] %
T YT 0 [0 [23 |66 0 {27 0 |s7 c 3 |23 o |1 o] {o [n 221
TEACHER #7  ILP) %|o [ o {10430 Yo [122] o |257 |0 {,13}10410 | Bo}'0f [0 |49 %
) STo 12 [a1 [47 |JO |37 | 0 {21 |0 gl-|9 |O [26 | 6] [0 f26 (216
TEACHER #8  (DF) - % |0 gl19 |22 [Jo |17 | 0o | 97]a 4l 410 |12 | 28]0 [12 %
T T AU 2 T3] e sfesf 71 84, 9] 10 [11 12] 13| 14 | 15| 18-
L ' *|  INDIRECT : TEACHER & STUDENT SILENGE NFB
e A | TEACHER : DIRECT e VERBAL _ OR
: VERSAL : INFLUENCE PRACTICE |
' RS - - . 13 ’ o "l } \
" " ' -.' ' . t -
| . s . ’ \ | o .
. ,\ . . . '
\ <4 ‘ . '
- ~ « \ ¢ . \ g R ’ -0
- - 4
—. .
. . . \. s B\QLJESTS 'AND COMMANDS .
Ce INDIRECT ‘;isgﬂgz VERBAL 9 CRITICISM AND REJECTION
N . N “N S STUDENT VERBAL BEHAVIOR
1, AFFECTIVE  CLARIFICATION  AND  ACCEPTANGE lf 10, ELICITED RESPONSE (1 E CONFORMING) -
2 PRA!SE AND REWARD e b 1! EMITTED RESPONSE (I E: BROAD) ' R
2., .COGNITIVE. AND SKILL CLARIFICATION AND ACGEPT- ! 12 - STUDENT QUESTIONS, , s
' ANCE {LE CLARIFYING) ' - . Ll SILENEE .+ ¢ " - \
4 TEACHER QUESTIONS " 1 13 DIRECTED PRACTICE OR AcTiVIty ' l‘
5 RESPONSE TO QUESTIONS . | 14 SILENCE AND CONTEMPLATION i
TEACHER DIRECT INFLUENCE ! 15 DEMONSTRATION )
6 INITIATES INFORMATION OR OPINION NON FUNCT.ONAL BEHAVIOR
7  CORRECTIVE FEEDBACK (1 E EVALUATIVE) 16 CONFUSION AND IRRELEVANT BEHAVIDR
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. . 7 ] .
Silence and contemplation was found to occur 1.6% of,
k\\¢;\ | ¢ total interaction and demonstratlon was found 0. 544 of total

interaction. For our samplé only one teacher demQﬂstrated
R . (4%.0f her teacher-student interaction) and it was noted by the

, xnvnstlgators that this-low utilization of demonstration was
,usual. v ot

\\—/ . * Nop-functional behavior occurred 4.29% of the total inter-
B - action: .

i
*
Q . *
. ) P
. VII 1Interaction Patterns -
for Conceptual Approach N . )
: ¢ TeacHers ) N
) Table 10 summarizes the interaction percentages for each
& of the teachers and the1r students analyzed by the conceptual

approach study in secondary physical educatien in Alberta.
[P o . ,

A matrix is shown for one of the-teachbrs whose patterns
. are extremely similar to the group of teachets studied. The
extended cells fall on the diagonal line. 1 <

-
. b
.
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VIII Most Indirect and Direct ..
Social Studjes Teachers and
Math TeacherS and Conceptual |
Approach Physical Education

Teachers
‘ Table 11 =
\ ‘ Comgparison of the Per Cent of Selected Teacher and Student
i Behav1ors Reported by Flanders for the Mos; Ind1rect and
\ Direct Social Studies Teachers*
b \ \ ' ’ a .
: . . ] . ,
' 3 . . ®
) Flanders Categfries 'Hodgh " Indirect Direct
) 1A . 0S1A Teachers(—¢$53fhers
’ ) | . \ J\ . \l
‘ . 1, 2 and 3 1, 2 and 3 9.8% L 3.8% y
1 > ‘
4. 4 - |10.5% 8.3%
' 8 and 8 10, 11 and 12' 25.9% 22.8% T
) L} ' L 0
.| . .F.%nders, 196 5a\, . N Cx
. J Ve A AR , | T
i 1 Table 12
‘DL‘ A . ’ 1y ' A ".
' - . AlComparison of the Per Cent of Selected&Teacher aind Stud Ny
" Behaviors'Reported by Flanders.for the Mdgst Indizekt and%
Direct Mathematics Teachersk*. | ” ) AN
. i . o
" " Flanders Categories Lough Indirect  Direct,
5\<\\\‘ 1A FSIA Teachers Teacher§
& } : ‘ . v "
1, 2 and 3 1, |2 and 3/ 210.0% ©3.0%
4 LN [ /
- 4 4 - 11.7% 6.6%
\ | - E ’
7 , . " 7 and ¢ 0.9% 5.9%
p 8 ang ? . - 10, 11 and|12 16.6% 14 1%, .
*Flanders, 1965a. - ] 0 *
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YA eTgble 13 - o
| B ConCuptual \pproach th51cal Education " . {1
. : { s ™ Teachers
g » C ‘ ,
¢ Flanders .Categories Hough _Conceptual
1A . 0S1A Teachers '
~ . .
. T L] ¢
: 1, 2 and 3. 1, 2 qnd 3 ¥r.1% .
i ,« ! |
‘ 4 4 & 18.3%
" - . )) . Vo )
' 7 7 and 9 2.9%
A. * 4§ '
8 and 9 o +10, 11 and 12 11.3%
SN BN .
Tt -
R Conceptual approach physical education teachers in J

Alberta (1973) can be compared tO’SOClal studle

watlég teac

rs by utilizing dataipnesepted by

n Tableé

and mathe-
Eed Flandefs

vl 6'5.
1E The Phy
indirect tha
| ..tudic;‘d, 1.7}' F
in Allberta u
behavior (i
student quesg

hg information is tabuqated

and - -
kical Education teachers unfler study=were moie ) .

h were Social Studies and Mathematics teache
landers. Studedts of conceptual approach teachers
sed less bghgvidrs categorized as Etudent vetbal

Je. broad resp8nses, ¢onforming- responses, and

tions) than did social studies and|mathematics
hysical education students solve problems by

students. K
behavior exg
_domains.
]

ibited 'in both the cognitive ‘and the ‘psychomotor,. '
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Problem:

Focus 4:
- ,

Sample Size:

Summaries of the Findiggg?.'-

46,

a

‘ |
. 1
Gy e oo o 4

What is the attitude of &ruden
by the coqgeptual‘approach?

ts toward lessons taught
¢ - '

- ~

400, Conceptual classes ¢ .

' Students: N =
. - '\ - N = Interv1ewed students
, © N = 200 End of unit sample ) -
: t ) N = 30 Parents and, Student )
! . associates

‘ v

- 4 1

B

.. . . . - - ~

’ Paxt Ifqrof thg present study presents data in the ’
forn of student oplﬁlon derlved from questionnaires; ’ T,
student opinion from fifty interviewed students from con- -
ceptual approath’lessons, student opinion from N = 200 stur
.dents after their unit of instruction had been completed N
and opinions gathered from 1nc1dental evidence reported .
by ‘parents and other student associates. Teachers opinibns .

are contained in Part IV of the present final research report.

The summaries for each of the seé¢tions of Part 111
Opinion commence,on the following pages: .

- . -

|
(a) ary of Student Oplnlon from Quest1onna1res -
y e Page 48 - 51
(b) Summary of Student Opini‘gn 'frix'n/i/nt/erviews‘: ‘
) 74

) Page 72

.~

(&) Section on End of Unit ‘Opinions =+

. ) . . , Page Q] - 102 -

(d) Section on Incidental Evidenge Repdrted
by -Parerits and other Student Associates -Pagel(Q3 ~ 106 '
- . > 4 4 -
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o © "figuring out things for yourself" in dccompaniment with

~ L . .

THE ATTITUDES QF STUDENTS TO EXPERIMENTAL

LESSONS UTILIZING THE CONCEPTUAL APPROACHIN

t PHYSICAL EDUCATwﬁ IN ALBERTA SECONDARY SCHOOLS (197 g
‘ PART A . SUMMARY OF STUDENTS ATTITUDES B
} . ‘ ) < §
(CLASS SAMPLE GROUP) - '
e 3 . = A 5 T . . K
- * » N 33 ‘ ’ *
P IR

After each lesson observed and recorded for amalysis by the
reseaTth team a questignnaire was filled out by all members of

. .

each class . . ) )
\_—Ihe sampie group thereby consisted of N = 335 members of both

"sexes “from grades six and up, including Physical Education 10 class

groups and ope Physical Education 30 group. - - Ce

*

The fqllowing is a summary of the attitudes of thess students
to various aspects of the ‘conceptual approach lessons and of their
httityde dnd association &ith'sport and physical activity..

The reader w111 find definite parallels between the questlons
and reésponsés,of this sample group in comparison with-the special
interview sample group .of N = 50 randomly selected students from
the class populdtions utjlized, .The answers .are of course rather
general whereas the 1nterv1ew provided deta11ed answers.

(1) Since it was assumed that conceptual approach lessons‘emghasize
. students being involved personally in the learning process U
this study attempted to determine students attitude. to

’

*

appropriate teacher support and involvement thrdugh conceptual
means. ‘ )

1.1 The attitude of 271/321 studeﬂta was positive to such
" involvement for three basic rquﬁns
{(a) think more, learn more* and understand better
_(B) it involves work you want to do ; .
“(c) you remember better . ’
1.2 The attltude of 50/32% students was negatlve to such
involvement for three -basic reasons:
R (a) you learn more from teacher -
. . (b) improper learning and learning d1fficu1t1es
. are likely
(c) should emphas1ze thé proper way

.
bt L)
.

. . f

‘

‘e .
N
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(2) Since it was assumed that learning should be enjoyable to be
“effective, N = 331 students were asked what their attitude was I

to fheir_phys1ca1 education lessons. The results indicated:
0.127% don't enjoy it .

10% sometimes enjoy it _ . . . "
3% enjoy p.e. about the same as qther subJects . ’
. 30% usually like.it ° . T

L]
.

56% enjoy p.e. most of all ‘ o .

(3) The nature of the enjoyment and self-satisfaction gained by students
1niﬁm1r physical education lessons is as follaws: .
(a) a cluster of answers to do with wide ranging . -
satisfactions such as good feelings, seeing oses: '
own progress; and maintaining thinking, social,

. and ego needs o . N
. - (b) a cluster of specific sport satisfactions , ’
_(see detailed results) o,
) (c) certain satisfactions were held in common by -

grade tens (N = 83) and related to learning by experi-
menting for oneself and to gettlng into shape and
having fun.
(d) Tertain satisfactions hav1ng to do with conceptual
‘ approach lessons in particular such as working with
s, different ways of doing things, enjoying and doing ? :
! better than preulously, amd in gaining confidence by
be1ng involved. " . s

P : . 34 .
- . " o

(4) 1t was assumed that studénts would be thinking for themselves in .
. conceptual approach lessons in physical education. According to

students 268/320 were thinking for themselves and it was _found
that this group could give examgles of thinking they had done. . ]
Examples of the answers gan be found in the section following -
. this' summary (note "sstudents ability ‘to function cognitively was s
examined in detail in this study and can be found in the Final )
Report under Problem #1 - Ability to Conceptualize). According
to 52/320 students, they did not think foreghemselves in the unit .
of actiV1tyﬂthey were participating in at the t'ime. :

(5) The main reasons that students liked their conceptual approach
lessons had to do with: learping for themselves: learning more;
experimenting; the teacher; the fact that it was different and
it was fun; interesting learning; mdre freedom; stress on under- . .
standing games; perdonal play and skill correction, and finally,
to dq with getting more involved with what you're doing and putting
more into it. . .

.
- .

(6) The attitudes of students to liking or.  disliking the conceptual -~

dpproach lessons broke down as follows: - ) S
. * ¢ ) - ) ' ¢.~
. (a) N = 235 or .70% stated no dislikes _ A
. (b) N = 50 or 157 stated some dislikes - N "‘

-(e) N="50 or 15% disliked conceptual approach classes.

4 ¢
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The dislikes that wére most frequently stated were it take too
long before we play the game; 1t s hard to understand,’lt s slow':
and takes a long time to learn; ft's too basic; *kids goof off; z
and there are too many questions and quite a lot of teacher

talk. (see< details for other p01nts raised) , - e+ ¥

vy <, -
. B , *

(@B)] Accord‘no to the stude its questionned there was a significant
relationship between their physical educatlon classes thls year °
and getting interested or "turned on'" to sports and activitiés.

The students (204/281) who got "turned on" specified some of the
following sports—'as summarized below. The grade eights (N = 85)-

.. were particularly involved 1n this process of getting into sport.
(69/83) . . , :

Volleyball (49) Badminton (20) Gymnastics (5) ‘Swimming (9)
s "+ Basketball (82) Wrestling ( 5) Hockey (4) Tennis (%)
: : . ) Skiing °(5)

) . ’
¢3) Approximately one-third of the sample group mentioned responses

indieating sgecifics'that turned them off in their present physical
education classés such as drills, long explanations, theory,
level too elementary (P.E.30), girls, no girls, boys, shuttle .
run, warm-ups and basketball.. A concern was expressed by students
for not enough physical education, instruction that was too
methodical or simplé, adequate time for certain units, large
classes, and tendencies to disorganization.

(9) when'questionned about utilizing modified games and balls and
equipment not designated 'as official for "the particular game or.

* activity there was an attitude expressed which was comprised of
three different points of view. One large segment felt the ''real
thing and the real game' should be used; a, second common opinion
stressed that it didn't matter at all, and a third group felt that

. more, is learned by utitizing special games, equipment, and/or
balls. Somewhat more valuable 'information was attained in the
1nterv1ew sample group regardlng th1s matter. (see Attitude -
Special Sample)

(10) Students attitude to their present classes was aSSumed to be‘

highly related £o both the teachet and the activities being
" utilized. The influence of two other factors (thipking involved

and .novel approach) was investigated as well. Of these four
fdctors, the activities in class was most related to liking
physical éducation (226/553); " the teacher was next (155/553); -
the thinking involved was next (90/553) and the povel approach
(62/553) was least influential of the four *factors.

.

~(11) When the conceptual approach to classes utlllzes the technique
of student-student skill analysis and analysis sharing, students.
o in the sample utilized expressed three opinions to such procedures.
The first opinion was that analysis is often not possible since
we don't know what to look for; the second cluster of common °
opinion indicated that such analysis can often lead to hurt feellng,
‘the th1rd common oplnlon was that such analysis is usually o. k. )
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. (12) The majority of students (N = 192) sfe a benefit in partner analysis”
‘ when asked to, answer yes or no to the Question "do you see a benefit
e ”“. . in partner analysis'. The benefit s (a) paxtner can do better

after being told, (b) vou see your own mistakes as you analyze, . :
* (c) you help each other learn., v '
e (13) When asked if they remember skills better fram'coﬁceptual approach
lessons or othgr_physical education le'ssons a total of 265/30Q
R .....5tate that they remember gkills better in conceptual approach lessons.

e > (0 i e maadTh ey
( ; (RS
t

- s

(14) Since it was assumed that conceptual approach lessons utilized ¢
students working with.each other the study determined if students
preferred working with other students in conceptual approach lessons
as compared to other p.e. lessons. Fifty percent of students :
(162/324) like working with others a lot more; 20% a bit more; )
25% same as before; 2.5% a little  less and"2.5% & lot less. '

A S ¢

. (15)’19 conceptual approach lessons students who did not learn their
. o, skills or other materials usually felt they would learn it
y ~ .eventually or they expregsed the idea that 'nobody's perfect" ‘ -
. (N = 190). Other students (N = 103) indicated some feelings .
Pt of embarrassment, feelings related to being dumb, straightforward

frustration, and a minority of resentments such as "they only help
the good ones'. (6/300) ’

e twoe 0 (16). Grade sixes, grade eights, énd'grédé-tens (N = 217) agree rather
C consistently that thé:purposes of physical education have to do * °
, - with: \ R Nl ' . ' : ‘
Eggf\fi PR n : N Keeping fit'= . g 107 \
Hdya €5 U - o J 7Tt hearning gamest sports = . .94 {
, .+ Learning skills = . R 11 M ‘
. ** " ‘Meeting people and getting.along = 20 .
. . Enjoyment and fun = - . SEo e 32 '
) . . " Thinking and understanding = 25
Teokokk e dekdek . o -
'f‘"{’ ? N
- ' ’
. ) .
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- E3 N ’
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CONCEPTUAL APPROACH STUDY
IN SECONDARY PHYSECAL .
. "EDUCATION IN ALBERTA
PART A . DETAILS ' :
ATTITUDE OF STUDENTS ) sAMPLE (N =°335) .

In order to expand the study of students attitudes to.varlous
aspects of conceptual approach teachers lessons an add1t10na1 sample
of grade 6 - 12 was selected.’ For this purpose a twenty- oné item
quéstionnaire was utilized. The questionnaire was answered at the
end of the conceptual approach lessons during the visit of the re-
search team.

-~

The sample was composed of boys and girls in the follow1ng

grades: . P
Grade 6 = 46 . .
. Grade 7 = 67 .
- Grade 8 = 88 - ‘
: Grade 9 = 28 .
’ P.E. 10 = 83 ) . '
P.E. 30 :_Ei ] o
N =335 )

™~
.
s

' [

TOPIC 1: DO YOU LIKE FIGURING OUT THINGS
FOR YOURSELF? .

f
" ' s
ALL GRADE$: | YES = 271 . N0.= 50

YES - Most C ﬁ&esponses and Frequencies:
]

‘ (1) You lear moée you understand better, you th1nk harder (N = 37)
("You come:tb school to learn and in this present P. E..that's )
what you lare doing") \ ; .

(2) ' Learn at ouﬁ ‘own pace; challenge; fun; interesting; learn your.
own style and skills are suitable to yourself; you'dlscover
things about yourself (as one Grade Seven put it "it's not
work you ave to do, it's work you want to do.") (N = 33) °

(3) Can remember better.and longer., (N = 26) ) ,

¢ kkkkkkkkhkikdk

~

~

Perhaps the reason students like to figure out things for themselves

IS veereennans s
) "because 1 can......lt shows you don't have téd have someobne else
do your work for you......everyone is different and what works
s for me may not.work for you
Fkekkkhkkkddk
o
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Arui et provided by Eric
.

&

NO - Most Common Résponses and Frequencies: -

.

According to the results of our questionnaire there were fifty
students who, for the reasons summarized below, did not concur tkat
learning should be primarily an “yourself’ proposition._lA summary

of their responses indicates:

(1> You can lelgqlnore from the teacher. (N = 9)

. (2)

I like to learn properly; you can pick up bad habits; it's
easier when someone shows you;-it's more difficult to do

on your own; it's easier to be taught and you learn better.

(N =6)

(3) First 1 like~to know the. proper way..

. *hkkkkkkhkihkk

(N 5 14)

A grade ten summarized the general responses rather simply......
"When you are shown everything by the instructor
. it tends .to get boring and you don't learn as much.'

-

Another grade nine added

-

"the teacher may not have thought.of all the things."

»

r

. : Fhkdokkkkkkdok
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Conceptual Approach Study . -
in Secondary Physical Lo
Education in Alberta - ot . Ao
ATTITUDE OF STUDENTS . ' SAMPLE (N = 335)
. .
TQPIC 2: HOW MUCH DO YOU ENJOY YOQ'R_SELF
WHEN YOU ARE TAKING YOUR e,
PHYSICAL EDUQAT' ON CLASSES? . .
ALL GRADES: SUMMARY ) )
: . i L. -~ ' = .
~ » . 4 ‘ ’
DON'T ENJOY SOMETIMES ABOUT THE SAME USUALLY LIKE ENJOY P.E. .
IT ENJOY IT AS OTHER SUBJECTS IT - MOST OF ALL
GRADE 6 - . |- - 1 - 3 - 1 . 34
7 - - - 37 1 2 » 17 - 28 .15
8. - - 3 11 . - 1 ° .23 6 43 0
9 - - - 4 - - - 6- 1 13 4
P.E. 10 - - - 5 - b 1 26, g 28 13
P.E. 30 - - - 7 - - . - 7 - 5 3.
TOTALS - 1 3 31 1 9 ) B 84" 15 151 35
) TOTAL N = 331 o
According to the sample of 331 gfade six through P.E. 30 students
a large percentage (56%) of the group state that they enjoy physical
education from their conceptual approach teachers most of all; a
second large group state they usually like it; and finally, a small (
group indicates that they sometimes enjoy physical education. (N = 34) k
- . -2 ] l - , " }
dekedekkkokkekdekek N
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Conceptual Approach Study

v

Jan Secondary Physical
Education ip Alberta

ATTITUDE OF STUDENTS

.
.

SAMPLE (N = 335)

54.

S,

TOPIC 3: WHAT ARE THE THREE MAIN THINGS
YOU ARE-LEARNING IN PHYSICAL
EDUCATION? '

Grade Six - Grade Seven -

(1) to be fit (1) to do different skills
. (2) to be a good sport (2) to exercise properly
(3) to ipcrease’my skills (3) to gain interest in-sport
. Grade Eight - ‘Gtade Nine
(1) to do different skills (1) sportsmanship’
(2) sportsmanship + (2) to do different skills
. "(3) to know rules (3) to be fit
P.E. 10 - P.E. 30
. (1) to keep in good physical shape (1) to do different skills
(2) sportsmanship . (2) participation = group
' .+ (3) to’do different skills and individual
a ‘"mentioned also with high frequency:
(4) human relations ‘ :
(5) teamwork in games _ :
Sk kkkkdkddk
. e ‘ L — —_—
‘. ]

Conceptual Approach Study
i in Secondary Physical
. _ Education in Alberta’
111 ATTITUDE .OF STUDENTS SAMPLE (N = 335).
N .
4. WHAT IS THE-NATURE OF THE

ENJOYMENT OR SELF-SATISFACTION
j¥0U ARE GAINING IN PHYSICAL EDUCATION?

_ TOPRI

* g

.

SUMMARY : , | _

O0f the student/s who were not confused by the term self-satisfaction
used in the questionnaire (41l but the grade sixes i.e..N = 290) -
virtually the maj¢rity of students indicated they had gained self- (
'satisfaction fromphysical ¢ducation {i.e. 10% indicated no self-
sdtisfaction). Ag might be expected, there was very little' concurrence
in the examples gjiven by students, although two clusters of responses

were noted.




. A 55..
Cluster #1 had to do with gcneral satisfactions (sdch as feeli good; -
to see vour own progress; ‘to play Better, helps me think; helps me B
soclally; boosts my ego; helps my reflexes; I am ﬁ%oud 1 feel good in
m, neXt class...... Cluster #2 had to do with specific sport satisfactions
such as playing the game with more knowhows my ability to maneuvre my
body is increased; learning more details;-learning enough to continue
the sport if I want. R

‘ The grade tens exhibited greater agreeance in the identity of
examples of en'joyment and self-satisfaction than did the other grade
groups. The grade tens (N = 83) mentloned the following satisfactions:

(1) satisfaction related to experimenting for you§§§1f.
(2) satisfaction related to finding out for myself.

(3) satisfaction related to learning. -

(4) satisfaction related to getting into shape.

»

(5) satisfaction related to fun. / ) 3

. -

~

s ,  Responses mentioned that relate particdiérly to the‘concgptual
approach to teaching physical education are the following:

(1) To work with different ways of Qoing things.

-
v

(2) I'm.Beginning to enjoy physical education. T ' ;

(3) I.learn more -- th;b helps me in more +*than just volleyball. ~
Sy e (4) 1t's freer than tradltlonal p.€,

(5) I'm learning something and d01ng thlngs that, make me feel good.

"(6) The teaching includes quite a B¢ of detail. ' . Yy

(7) Found 1 Qas bette; at some skills.I wasn't good at last year.

.

(8) It is showing me many thlngs I can do that I thought I couldn t

do.
. . (9) 1 like it because we all get to have ideas in class.
- _ (10) OQur group gets together often and_lﬂthink this is one way to gain
' friendship., ’ ’ N
N . . L . "L-
' (11) It gives me a great feeling to be learning about things.
- Fekdokkdok kg kkk :
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Concepﬁual Approgch Study -
in Secondary Phy51ca1
hducat1on in Alberta

s

ATTITUDE OF STUDENTS ¢ ' "\ SAMPLE (N = 335)

TOPIC 5: ARE YOU THINKING FOR YOURSELF IN
o , THIS UNIT IN PHYSICAL EDUCATION?
- ' GIVE SOME EXAMPLES OF SOMETHING
N\ YOU HAVE THOUGHT OUT FOR YOURSELF.

SUMMARY OF RESPONSES:

‘ YES = 268 : .
NO = _52 . " ' -
BLANK = 15 '

! EXAMPLES OF THINKING IN PHYSICAL EDUCATION DURING CONCEPTUAL APPROACH
CLASSES:

Grade Six:
— . )

(1) "how to get speed on the racquet"

(2)‘"1 thought of how to get a long lever without his help."

-

Grade Seven: " b .

*
i

PTG
o

.(1) "Body rotatioh to get more speed and distance."

?

)

(2) "I learned how to get speed’ and height apd how to enjoy the

» ) game." ;/'///

Grade Eight: . '{

(1) "that distance gives you speed in racquet games."

(2)‘"if you follow through straight ahead the ball has to go there."”
A s * . § o .
Grade Nine: . '
"It is the best wayxfor me to do it " .
. RS L .

P.E. 10:

(1) "twisting yoyr hips and the relationship it has to a Lo
(baseball) pass."

(2) "the importange of using your legs -- and the effect of legs,
~ arms;~ and hands on volleying." '

4 . 5, *

v

P.E! 30: . v. 5
T LY . - ,
(1) "the ef¥ggt of follow through on tennis strokes." .
—— ek ok ok ke .
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Conceptual App;oach Study
in Secondary Physical . . .
Education in Alberta

Y

" ATTITUDE OF STUDENTS® , SAMPLE (N = 335)
>
TOPIC 6: REASONS STUDENTS LIKE TEACHERS
NEW APPROACH IN CONCEPTUAL
- UNITS OF INSTRUCTION. . -
SUMMARY OF MATN REASONS FROM GRADE GROUPS: .- ’ iy
. -
" Grade Six:
{1) He lets us' learn for ‘ourselves.
, (2) Because we learn more things.
(3) He does lots of new experiments.
. VI IN , _

Grade Seven: ‘ . o N . ‘

(1) The teacher. .

. N
* (2) "Gives a chance to find out stuff for ourselvesg“
'(3) It's d;fferent.and it's fun: ‘ T
Grade Eight: .
o . ‘ ’ _///'7 <
(1) We get to think for ourselves. ~* )
(2) The teacher. T
- (3) It's fun and I learn mdre, , [i,

'

Grade Nine:
(1) It's much more ifteresting.

p.E. 10: . :

. o

(1) "We can- figure out stuff. for ourselves."

A

(2) It's more interesting and different than before. -
. [\

(3) There's more freedom.

. : (




P.E. 30: /
(1) More stress on knowing ‘about the game 77\n0t Just playing.
’ Understand;ng why I play and ways to-correct my .own mistakes.
. (2) You get more involved in what you're doing when you have
to put more into it. ‘
-~ N B
*kkkkhhkkfdk .
) L3
S Conceptuai Approagh Study ’ ,
-~ in Secondary Physical
Education in Alberta '
ATTITUDE OF STUDENIS ‘ SAMPLE (N = 335),
TOPIC 7: REASONS STUDENIS;E>5LIKE TEACHERS
* NEW APPROACH IN QQNCEPTUAL UNITS
4 ‘ /- . OF INSTRUCTION.
" RESPONSES : LM ’
No. of blank questionnaires = 235-
No. of responses to item = 100

-
1 N *

. Of the total N in the questionnaire group itself there were
a large percentage who did not respond to the item at all (N = 235). .
However, a sizable group (N = 100) mentioned some dislikes of their
teachers approach. Two of the other questions in this questionnaire
would appear to indicate that one-half of this group of 100 students
(or 15% of N) disliked the actual conceptual approach while the other’
fifty disliked some aspect of the approach. (i.e. £fifty responders
1éft the "like teachers approach" question blank and fifty responders
indicated they did not like to figure out skllls for themselves).

A ‘summary .of the dislikes of the new Qpproach follows:

R

Common Dislikes from Most Ffequént to Least Freqdent;
(1) It takes too long before we play the game.
(2) It's hard té understand.

¢ E

(3) It's slow and takes a long time to learn.’

kY
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. (%) 1 don.t like belng taught as if I were a small thrld -- .
, I belleve experlence is the best teacher. ’
“\‘. &) The?@ are too many questions. - . . . L’ S
. “ g ) ) o - : ‘ i
. . (6) 1t's too basic.'
(7) Too many k1ds goof off‘? ) , -
> : (8) -There is quite a Qot of teacher talk. ' .
(9) Prefer the real gaﬁe not simikar‘games. . T
: . ' ] iy, ,‘ N
.. . \ (10) Teacher is teachidff the same things we learhed last year. s
_(11) I don't® think we should work on skills and not the ame.
s : g
o ; . . ¢
(12) 1 didn't’fe:rn very much. o T . . .
- Ct ' ’ b ) v ' !
. (13) 1f you don't- know how to do somethlng you have to wait too .
” Jong to find out. . '

(14) Before we could,work on perfecting a skill rather than trying-
to figure: it out. : 0 ~

(15) The instruction could be more sindividualized.

(16) There aren't enough facilities. A - : - a
- w . N . Q
/ . .{%7) You really have to work (tvo hard!) ' : J .
. , * . . ‘. ‘ .
- 1
: A Selection of the other responses mentigned one time follows:- *- %
’ ‘ -
. . - Mt 2
(18) ItQS more ‘boring. . - ’ ’ .-

. . .

(19) "Rt first it seemed like a therapy session for retards
but it all had it's purpose." -

(20)'If_you are lost“you,are going to have trouble figuring it -

. . 1S dut- N .
, . ) § .
~ (21} We have to 8o the speed she says but it's interesting, ’)
~ ' :'_5 (22) It makes her job too ;asy o . :

ot

"i (23) I don't like work1ng in groups. ' ‘ c

o )

(24) In gome of the areas, where you haven't done too much in, .
I like to be told some of the skills, etc. so we know what
. ' to do. .
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. . . 125 oo Atailed -- feels like an academ1c sub_]ect - you . .
-, . e can Iedixg just as well wﬂ:hoht all this fide 1nstruct1X_~ - |
o < 19 \> *********m, : ¢ ‘ CA .
\ . &d“‘ ‘ 4 . , . ‘\
} - r < l . \
.t ) . . 1 | - .
-~ ] '] . - .
,; [ ) ) . - < / ' '
’7’ ;" V . B N \ ’ ) ‘ ) ¢ * ¢
. . o & - ) - S -
. et "#rme .+ Conceptual Approach Study :- . ‘
: T S in Secondary Pliysical” , _
. ‘ . s Edudat’io® tn Alberta N - ’
ol " o v ¢
.+ ATTITUDE OF STUDENTS . . ~SEMPEE (N = 335) 2
- *» ,,..,-—-"". il ' -
.o ' =~ RELATIONSHIP BETWEEN PHYSICAL - . _
. . “ EDUCATION CLASSES AND GETTING '
. - T D=0ON"TO PARTTCUI.AR SPORTS.- S
/ - QUEéTIO; D1d you gere)especiall’y turned on to any sport ) §
. . ' bec,auSe of your, physical education claSSes this . .
RN year"' ' / _
L ?
Glade Seven W -
- . 3 1 di %, R ', v “
, No, I dida't = i T
‘ Sports: & ° ’
A R () (1) Vollgy%atl . -
L8 - (2) Gymnast1CS )
, . - y (3 Badminton : '
" (%) Wrestling . . ¢
Grade Eight: % .+ &' Nl o . -
f ) - Yes, Ldid = . 69 , _ . R e
. ‘No, I didh't=16 @ ‘| S
c" g \‘ B “ " qc Y _) . ‘. “‘_ N
~ . . e Sports: - ¢ " RN ¢ T '
. . (1) Basketball _(37). . -t : .
' " (2) Volleyball ° (25). . ‘ . : .o ,
. .(3) Badminton’ (15) oo *- '
b [ . Q ‘ .’ . N . <, -
S [QEN rade ne ' . '\ . . 0 P 4 B *
\ ! ) . Yes, 1 d1d 20 IOV ) Co,
Y ‘= " v N ‘ s '
. | .1 didln t ' 8 *“ X . . ‘
, ¢ \.~’ 0‘ o ~ .‘ » . ‘-’ . .
N Sport e Loy ° g .
s () Basketball (10) & Y 1t T
o (2) Volleyball (67 LSNP . .
R (3) Hockey "(4) R A o
[N ' M - ) . Ve e
“e * . ¢ 2@ ‘At\ . 3 ~ ' .
SN ‘ e T o 7 o ‘ oy |
o . N N ’s, (ol . Ma
'~ N . . ~ . *
- * o £ ' . \e, ) - . -
. e e By . L ©o
: JF < - Y
., ¥ . s ’ ! s ‘ A e N .




‘ P.E. 10 ' I’ -
o ) ;}& Yes, I did = * 51 -
. < =% NO, 1 didn't = 31 -
(I 4 ' Sports:
. ' (1) +Basketball (35) .
(2) Swimming (9 ’
€)) Volleyball {9)
, P.E. 30: Yes, 1 did = 15 .
‘L _ ‘ No, Ididn't = 7
' .:., ” Sports: - ' ! .
. (1) Tennis (6) - :
. X (2) Skiing KS) N
' sk kA
< Ve
, LN
31 .
4 ,
A
4 ' N L
N ~ . - . - Conceptual Approach Study, o o,
o . in Secondary Physical
Ty : Education in.Alberta. :
- _ATTITUDE OF STUDENTS . SAMPLE - (N = 335)

7 L ~ TOPIC 9: ,TURN-QFFS IN PHYSICAL EDUCATION
’ . _ SR CLASSES. ° .

Approximately one-third of the sample group-mentioned responses *
1nd1cat1ng things that turned them off in their. present phys1ca1‘
-education classes. .

. - A

Comnon Responses: (ALL GRADES) | L .

(1) Drills v "
, o (2) Long explanations '
'(3) Theory
(4) Level too elementary (P.E. 30 responses) .

. . (5) Track and field
. (6), Girls . ' o
. . . (7) No girls : )
(8) Boys’ ' . _ . '
. o ‘ " (9) Shuttle*Run _ .

. (10) Warm-ups ' ‘ .

(11) "Basketball ‘ )

61.
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Some legitimate préfessional'concerns were mentionéd as follows:
AN . s N
- . (1) Not enough t1me or classes in p.e. Q?
(2) Theomanh er 1u'wh1ch activities are being offered
. (as in program). )
. (3) Adequate time for units; large classes; and
tendencies to be di'sorganized.
M H
4 Fickdokkdokddkok
. A d .“' "\‘ ‘
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Conceptual Approach Study * ‘ -
* in«Secondary Physical
) : T Educat1on in Alberta e " v
» ATTITUDE OF STUDENTS . SAMPLE (N = 335)

1

oy -

towards this item.

express and it appeared that there may be some m1sunderstand1ng as
regards “the putpose of modified balls and equ1pment.

B

(1)

(2).

(3)

(4)

‘equipment

TOPIE 10: ATTITUDE OF STUDENTS TO BALLS
* AND EQUIRMENT NOT DESIGNATED AS .
OFFICIAL FOR AN ACTIVITY OR SPORT.

L

Respondents indicatéd an extremely divergent range of feelings

Almost all of-the” sample N had an opinion to

The largest group felt that the "rgal th1ng"‘
and the "real game" should be used. (N = 53}
Another large group felt*ghat it didn't matter”
at a11. (N‘= 30)

Z e\ e
A third group felt more is learned by the proper
usage of special balls and equ1pment (N = 20)

*

- =

A generalization mgght be iindicated --ﬂSpecial
equipment and balls are an as¥t at the beginning
of learning in sport since they may assist in
skill development; however, exceﬁt for those two
provisos the utilization of "official"™ balls and .
should not be delayéd since legrners
seem' to bé (overly) *sensitively concerned with
this daspect of ball and equipment utjlization.-

dkdok bk ko kk
’ 2
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v e R
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Conceptual Approach Study )
in Secondary Physicél o
. Edycation in Alberta \
( .
AFTITUDR OF. STUDENTS SAMPLE (N - 335)

I TOPIC 11: STUDENIS ATTITUDE TO PRESENT'CLASSES
‘ ) d . IN PHYSICAL EDUCATION BY VIRTUE OF
v, ! ‘ - RANKING FOUR FACTORS.

Factor, 1 - Teacher j7pg he
, Factor 2 - The thinking involved.
. “ Factor 3 - The activities
‘ . . +Factor 4 -, The no?el approach
’ ” . QUESTION: Do ydu like your present ciasses in physic
' educatjon because of-1, 2, 3, or 4
(éelecq‘ggg or more factors)
sietaRY: | ; v
. -
i . Teacher Thinking . The . Novel -
: 4 Involved Activities . Approach
[ .
. {Grade 6 36 16 - 35 3
| : .
Grade 7 33 20 50 . 14
'zcrade 8 42 _ 21 56 23
g ';graqe s [, 12 7 6 STl T3
{P.E. 10 | 26 - 20 58 %
| ' '
{P.E. 30 6 7. 16 S5 T
~ : . 4 ’ [
< TOTALS 155 - 90 .. 226 . S 62.

- — s o v — oo

-

. Of these four factors it appears evident that a pos1t1ve
att1tude to physical education among student’s is strongly related’

to both the teacher and the class's activities.
it also appears that students taught by conceptual approach teachers

N

Be that as it may.

*indicate that, the\comb1ned factors of thinking involved and novel
approach . also relates strongly to the1r att1tudes towards physical

v

education classes.

.

L)
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lenceptual Approach Study
’ * in Secondary Physical - -
v : Education in Alberta .

.

3 - ATTITUDE OF STUDENTS 'SAMPLE (N = 335)

h ]

- A L3

.0 J TOPIb 12: ATTITUDE TO PARTNER ANALYSIS =~ -

- hd t

. . . e , o AND ANALYSIS SHARING.
The grade eight sample and the grade ten sample have been o
selected tgjreﬁresent the other respondents since the-pattern ‘

of ‘responses.wis virtually indentical amongst.all grade groups. -

. There are three opinions commonly expressed regarding the k K
analysis of a partner's physical education skills ‘and the verbal '
J _and motorical sharing of such an analysis. )

Opinion Cluster #l-- Such analysis ‘will. Iikely hurt their feelings. (N = 25)

.Opinion Cluster #2 - Such analysis is often not possible since we
. don't know what to look for. (N.= 30) .

L.
Y

. Opinton Cluster #3 - Such analysis is usually 0.K. (N = 25)g . .

¢ kkkhkihikkkhhkhik .
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‘ ' o~ - /. Conceptual Approéch‘sgudy . » .
. ) in Secondary Physical ’ iy ’
- cL A Education in Alberta ~ - LM e RPN
) .« . . f’,— v . . V .
R ATTITUDE OF STUDENTS - SAMPLE (N = 335) ,
E o TOPIC 33: ATTITUDE TO PARTNER ANALYSIS,
.AND REASONS FOR THE ATTITUDE. . -
. . e ’ ~ . . A Y , T —
" SUMMARY OF RESPONSES:: g - - : N .
O . Yes, {wsee a.benéfit in partner analysizli: 192 2 .
. T > N ‘ . . : Cve :
. CoOwWR . No, I see no benefit in partner analygis = whb . '
. - A . « . .
v .t o - v ‘ "o,
4 4 K » » ’
,. | - ’ - : “ﬁ‘;‘. : . [ .

4 AP



Main Reasons for Analysis Being Beneficial and Frequency: .
(1) Your partner can do better after you've told him. (N = 46)
(2) You can sometimes see your own mistakes as you analyze. (N = 38)

(3) You help cagh otﬁer learn more. (N = 44)

- ' ' “a
Main Reasons for Analysis Being Considered Not Beneficial: ' » .

(1) You don't alwg}s know what to look for. (cen't apalyze)

]

¢2) He has to learn himself and often doesn't react to what you say.

(3) Partner should request help first.
(4) You're cutting him down; he may not like results; may hurt his
feelings; and the like. _ -

’

B ; .
As a Grade seven mentioned -- "When you figure it out for yourself
vou don't really forget it." . .
Eekeokkokk kk kot

v

Conceptual Approach Study
in Secondary Physical
Education in Alberta ‘

— : . "
" ATTITUDE OF STUDENTS . SAMPLE (N = 335)°
) TOPIC 14: - ATTITUDE To REMEMBERING SPORTS
' SKILLS FROM CONCEPTUAL APPROACH
’ LESSONS.
SUWM@RY OF RESPONSES: S T
" Yes, I remember skills better = 265 ' '
" No, I don't remember any better = 44 '
’ * o a
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>
- Examples or kvidences Related to Remembering dbout Skills

Selected Answers (common or clarifying examples):

B AN

, .
W . - T .
Y . . .
. Grade 6 . o %» . e <
* Q yv . PN ! . .,

(1) How to make the most of dlstance with the racquet in badmrngon.t(N = 4) [f

. . P Y .

ﬂZ)‘You remember if you figure it out for yourself. (N = 17) i
" X ‘

Grade\${ﬁ‘ < - .
4 .
(3) 1 remember to use a long lever instead of a short one in badminton. '

(4) When we had the old way it was going in one ear and out the other,
this way it is in your head because you thought of 1t.

.(5) When I'm older I will remember lopger.because I figured it out.

[y
- LI . e

Grade 8:

-

(6) It makes me remember and think distance gives me speed.

Grade 9: » ) * )
(7) 1 sometimes forget skills if they aren’'t led up to.

P.E. 10:
|

(8) You always lear'n better whe‘nﬁjticipate in it yourself. (N = 4) o

LY
{9) 1 remember when to bump the ball your arms because 1 figured it
out. ‘ .
hY . N
. : *kdrdkhkdird o .t ! T om
’
r N ‘ -
L [}
. —— ~ l
/ , - .
’ ) A ’
1
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in Secondary Physical *'»‘ R -
3 e
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ATTITUDE OF STUDENTS P, bo u'SAMPLE (N 335)
- Y :Lw ,, 5\. R

- . - -

TOPIC 15: ATTITUDEJKH{W«KINC WITH OTHER 4 T

o ' STUDENTS 1IN QONCSETUAL APPROACH oo
'~ LESSONS.,
. L T .
. N

Question: ~In this unit how much do you like working with dther students?

‘

.- A lot less - A little less Same as A bit A lot

Before More \More :
Grade 6 0 3 3 137
. - .
Grade 7 3 12, 6 40
. Grade 8 4 ° ' ‘20 ’ 18 -44. . 5_.-
Grade 9 0 ‘ \ T 10 8 9 .
P.B. '10 0 2 29 25
P.E. 30 1, ¢ o8 © 5 7
' Totals 8 L8, U 7 . 69 162
. ‘f:' - ‘ : . .
. ' ; ) -¥
Common' Reasons: | - i 0¥ » . ‘Qi:;
' ' ) W 8 Tooe ! ’ ‘

(1) 1 find it .is more fun. (N * 52) . - .

(2) 1 like working with other people and helping each other out.

(as long as our skills are similax)y (N = 14) . C «;”ﬂ
.-'(3) You learn more from them than yburseLf. (N = 35)
(4) sCan compare each other since we're tryismg the same thing at .
the same time. (N=9) , . '

. T i
(5)'You21éarn to work with ether people and you gain friendships. (N = 21)

IS -

sk ek ek ke ke ok
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Conceptual Apprbach Study
‘ * ,in Secondary+Physical
7 Education in Alberta
- N o
ATTITUDE OF STUDENIS ) SAMPLE (N = 335)
TOPIC 16: ATTITUDE TO UNLEARNED SKILLS
. . SUPPOSED TO BE LEARNED
(IN CONGEPTUAL APPROACH LESSONS)
bl : . ' ‘
There was some feeling of alienation amongst those questionned
in situations where learning which was supposed to be accomplished
was not. (N = 103) However, a large group (N = 190) indicated
that they did not feel anything like alienation, simply indicating
"1'11 get it eventually anyway" or "nobody's perfect anyways".
g . Uf the statements made indicatingjsome feei;:i of alienation towards
unlearned skills:-the following are represe ive: ,
(1) Just feel embarrassed. (N = 14)
(2) You are considergd dumb. (N.= 12)
‘ . ¥ r '
- (3) I think I'llenever get it or I'm the who doesn't get it,
. S : but I really want to learn-it. (N = 11) '
(45 They only help the good ones and not the poor. (ﬁ'? 6)
(5) Hurts my mark. (N = 2) C ' ) -
' 12 . . - ' ~ "
) . T dkkkkkdkkkd k& .. )
N . . . - . . 2
* * ‘ “ .
' b‘ ¢
. - Conceptual Apprioach Study
. . * in Se¥bndary Physical
- ™ : Education in Alberta . =~ ™ P .
*  ATTITUDE OF STUDENIS. ] SAMPLE (N = 335) ~
% . “ < ToPIC 17: THENPUBPOSES OF PHYSICAL EDUCATION
‘. FROM THE STUDENIS POINT OF VIEW..
. * E o N ’ . *
. (1) Purposes of Physical Educdtion . ' . !
/ . i : : ‘
y Grade Six: - Y e :
—_— v
Commonly Stated: o ' . . P
N (1) to keep fit'(N = 31) SN
' Cm . Id s :
ot (2)..to learn games (N = 16) . .
> . . ¢ - ~' ’ — / - t‘ ‘ - .
Q o Ry e ’ '
O ) S
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(3) to learn about sports (N = 14) 4

n

(4) to learn to play welli(N 9)
(5 learn.rules (N = 8) \\

(6) gef to meet people (N = 8)°

(7) exercise (N 6)

(8) have fun (N = 6) .

(9) learn to think for myself (N = 6)

[

» + Grade Seven:

Commonly Stated: S I
a * .
(1). to get into shape (N = 24) -

(2) to keep me fit (N = 17): .

©

(3) zain background in sports (N'= 17) \

2*

- (4) to learn new skills (N = 13)

4

*Grade Eight:

Commonly Stated:
. (1) to keep fit SN = 43)
(2) to'lfann new ‘sports and games (N = 31) ) o
,(3) to learn pew.skills (N = 21) o
(4) good sﬁorts&anshigj(N‘='ZG$ . |
> () fun (N=14) . T L v
(6) think for myself (N =9) - '

. . ' ., . ¢ -
' Grade Nine: < 1. ¢ . A

L .
K . L

Commqﬁiy Stated: ,

P - e T

(1) to become physically’ fit (N-=.16)
{2) learn skills -(N = 8)

. P
+(3) be a good sport (N = 9Y)

(4) learn'éaﬁgs (N=17)

b s o




P.E. 10;’ . w,

Commonly Stated: l’
PRSI

(1) to kéep fit (N = 33) y ‘ o ‘

# {2) to l'earn new sporgs (N ==33) . \%

3) to get along with others (N = 12) Qy v
N 9 .

- . (4) to enjoy omeself (N = 12) . . ’ .

) (5) to understand sports (N = 10), ~°

»
<

(6) To control mind and body‘(N)=“8),_“ . ‘ i - :
P.E. 30: . ; ' - o :
- . % . - -
Cogmonly Stated: ) . o
s . o© . . . ’ @, - \
" (1) to be physitally fit (N = 11) - v .
’ (2) to learn skills (N = 7) . * CY
+ - (3) to enjoy sports (N = 6)
. .
(4) to be a sportsman (N = 6) ' . .
- . ‘ K - dokkkkk ok dkddk . §
: \\\ - - .a a ' ‘
) . v ¢ L y
: ’ A
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. THE ATTITUDES OF STUDENTS TO EXPERIMENTAL

P

, EESSO&S pTiLIZING THE CONCEPTUAL APPROACH IN

‘e PHYSICAL EDUCATION IN ALBERTA SECOMDARY SCHYOLS (1975)

PART B o ' : , .

'SUMMARY OF STUDENTS ATTITUDES Lt T

(SPECIAL INTERVIEW SAMPLE)

N = 50

, . ' ~

Two students from each class taught by pilot teachers were .
randomly selected by the table of random numbers method. The
study recorded and analyzed twenty-five conceptual lessons. The
classes’utilized were those selected by the pilot teachers for
the two day evaluation visit. Students selected, therefore, ‘ ’ )
numbered roughly fifty and as it turned out, included grades
six through high school grades. , , ,

. The two randomly selected students were videotaped during the”
class, were interviewed by a‘'study team membdr at the conclusion -
of the class and additionally, viewed their own performance on -
VIR, dUring which time they supplied answers pertaining to their -
motor perfo;nahce and their understanding of the concepts under
study. - ' L, : h

. The following is a summary of the,attitudes of these etudents

"~ to various aspects of the conceptual approach lessons and of their

attltude and association with sport and physical act1v1ty. The .
1nterv1ew atmoSphere was -usually informal and unhurr@ed and the
student exp1a1ned his attitude and was encouraged to give gxamples a ot
_.and €5 much supportlng c1ar1ficat1on as p0591b1e. " P . .
‘-\'., " - 0 .
(11“@&&‘&tt1tude 6f the students iftterviewed-to the difference '
between conceptual approach lessons and other lessons was that
there-waﬁ"freedom to be self-directed, .there was more detailed -

N < study_ and greater “liklihood of better calibre play; there were

-more efﬁect1v€~questlpnn1ng strategies utlllzed, you theught
*  more; there was afiv atmosphere of friendliness and.fun in learning
and help from teacher an& partner * there was more pressure to
learn: and you worked .out mqre, praCthed more, and played’ more. )
of f1fty students there were five who were negative to the approach )ﬁu
and forty~five who weré p031tive to this approach. =
3 o ,/- B » L W L b

I * \ - .. ‘ > + . . ]
. .

. .
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(2) o, fifty-four students interviewed on the topic of a new interest
or increased interest as a "direct result" of the conceptual
approach to te¢aching there were N = 31 who provided supporting

.. statements to this effect. (15 example statements are prov1ded
. in tae Detfiils of Attitude in the following sect1on)

(3) Students often worked with each other in this approach to
- teacring and of the forty-eight students interviewed for this
. topic N = 30 stated théy liked working with each other a lot .
petter in this approach to physical education. N = 14 liked it
a little better; and four students stated it was the same as
before.

(4) The students interviewed liked the questions their teachers
. asked in 46/48 cases. The reasons stated were that the cuestions
made you think; let you get involved and show fee11ngs, and
provided interést, caused alertness, and generally gave initiative. ;

p LY

(5) Conceptual Approach students who gére interviewed expressed a A
positive akt1tude to modified games in N.~= 29 cases and.a negative

, attitude in N = 11 cases. Modified games were seen to develop

- skill which made game play easier at a later ddte, to allow
SpeC1f1ed skill development without game tension and to give more
game-like play Some students preferred the regular way stating
bad habits may result otherwise.
[] “~

(6) The attitude of students to having their skills analyzed. by teacher
. and/or a student was in favor of the teacher carrying out this.
function. The teacher would be able to help more since they are-"
seen to know more and ,will make you thlnk more as well as hdve,
knowledge of ways of heélping you improve. Students-are generally
. held to be too critical or too nice with each other, (N =°39/47).
. , A few students prefer both student and te@gher to analyze since
- . two points of view were held~to be superior to one, with the
‘ . student pointing things out and the teacher more in the role of
- " evaluator. As long as the student knows the skill or what to look
for it's o.k. .

‘e

. v

N . (7) Although grade sevens and eights expressed a definite preference
. - for their teachers to be demonstrators rather than non-demonstrators.
Grade nines and tens both empressed as much preférence for the-
v teacher to utilize non-demonstration as demonstration. Grade tens
slightly prefer non-demonstration by teacher. Students do not
. mind. being called upon to demonstrate in 32/46 opinionms, considering
K . this good procedune when a student is proficient. In student demon-
. : strations you try harder, the teacher sees and' helps you 'and it’
often makes you. look’ Like you know something without bragging
. about it. Roughly one-thir@ of students feel self- consd&ous t.
R . . demonstrating and P.E, 30 students in part1cu1ar are uneasy about
. demanstrat1ng » Vo ' .

+f W




Aruitoxt provided by Eic:

.

(8) Students gentrally don't prefer their teachers to use scientific

“+or fancy terminology, reporting their ‘teachers don't normally

do so but if thev do it is accompanied by explanations. Many
folt tnat a certain amount of such usage was o.k. as in theory

‘development, qxnce the same terms can be understood if you go

somewherv elsc

- 1

’

(9) Physical educatlon lessons are related to developing sports

v

interest and participgtion. Students reported becomlng 1nterested
and participating in fifty-nifie sports in.general; it seventeen
sports away .from school, and in twenty-eight intramural or inter-
school sports. TRese activities were reported by N = 46 students
iﬂterviewed. N . ‘ . - ’

»
+ . .
-

One-third of the special sample participate in fnterschool sports,
Ten of sixteen of those participate, in one sport -and' the other -
six in two or three sports. Basketball and volleyball are mentioned
joften.  (see details) | - T . )

. . a
)

Two- thlrds of the special sample partlclpate in. 1ntramurals (N = 30)
(see details) . !

.
. »

Forty-seven of the total N ="48 interviewed particiﬁate jn sports
away from the school. (see chart in the following section)

A S

(1Q) 0f the three parts of the phy51ca1 education program the yost

important part, of the program to our interview students is clags

instruction (N = 34) while intramurals' and interscholastic sports

are second’and third in importance respectively. (N =.7) (N = 4) R
N * K}

-

(11) The' attitude of students tosways that physical education will hefb.
you -after you leave school was consistent"from grade to grade. All

sroups mentionéd: C, o
. £ .
(a) Fitness to work, getting iﬁﬁshage and , g,
. keeping in shape.
, ‘ » ¥
(b) To improve in various spoﬂts and 1earn S
- .sports for spare.time usage.
K ) . .
Other benefits related to: B /, -
A M .
(c) Career field development.

4 .

¥ (d) Learning to work with others. ]
. .

. (e) Enjoyment.. - : .- ' .

. . - . v

; (f) Learning to help others in goaqhiﬁé:anf the like,

L

j Mokdekddekdekk T
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\ - ACEPTUAL APPROACH §TUDY
, Ad L. - ’ v

_IN-SECONDARY PHYSICAL'®

'EDUCAT 1N 4N 'ALBERTA

I}ETAILS T

. . SPECIAL SAMPLE

—

3
¢ N )

TEnCHERS METRQDS-AND STUDENT

(N =

“TOPIC 1:'BIFFERENCES GETWEEN CQNCEPTUAL

ACTIVITIES COM

ED TO PREVIOUS

2 .

c - TEACHERS AND CLASSES - S
. . . ~l ¢ . PO P 4
" »\ . « . , .. e

P.L. 10,and P.E. 30: (N.a 24) . . - ‘

.«The followlng seven points were commathly mentloned U]

A 3

\
o

35!

3o

g2>

)
-(3)

\

(4)

In this unit the teacher let you do it, your way; that fis
, more freedom and no statements such as do it- this, way or
that way. (N = 6) . »

» R .
Génerally gore Hetafled study of sk111;?\;aE‘§Tﬁwe:*;:

but more 1n€ormaQ;on on how to play,«showed techn1ques,

.

¢a Aot better because of better calibre of playing knowledge’*

yaw devélop to -be a better pla ayer; depth of Learnlng much
greater --this further. work on sportg ngesaus mere tech-
_'nlques wh1ch éan be transferred' from aqfrvmty ‘o act1v1ty
Also strategy. (N 7 : .
., ' ¢ ‘ >
Asks lots of questlona about skllls to "be 1earned and
tb1s fmakes it easiexr to remember. The
wae always explaxned Made you think m e More, «exact
1n explanat1ons Jnorenrefqgence ‘to other sports especrally
‘ terms, analog1es. ‘. -: R ° :i.
Does not tell you that you ‘re d01ng something wrong, more
individual teach1ng style helps you a lot individuglly; _
1 Iike it more wow - more fun - moye time to- lear
friendly atmosphere for. 1earn1ng, you wqu and - help: your
partner’ and she helps you; we're not just trying thingsc

* out without: help.. $

[

L b4

hy ‘of-doing th1ngs

~

. . .
? . ,

5

(5) More ‘is expectea of you 1n&1vidua11y, more pressure to, do e '

(6)

(7); It '8 nog how well 'you play,_it 8 how you play.

‘?tkdngs correctly; you are wor&&ng at your own styl‘

v ,_‘

Lct-yOu woruout moze, play more, and practice more.

'-D

AN

eueﬁ if yot. area't. good.’

.
® : . . ~
- - 1 A F L4
" 3
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8 and 9

GRADE 7 (N = 22) .

N .
. . . .

The following six points were commonly mentioned:

f

Lets us figure it out for ouselves; not orderihg us atround;,
do activities on your own and treats us like.we're bigger
(grade s1x), build up your knowledge more youkfelf

- (D)

-~

(2) .More deta11 about th1ngs and a bettcr method, basics stressed-
better for skllls, shows us more wnys (N.=7). .
S b '
(3) Asks more questions; stops class to'point out mistakes; ‘easier
“at he way-shf explains it.- ] . .
(4) Used to tell you what you did wrong in other units; ﬁelpsomore,
gives vou-self-confidence; teacher doesn't get upset if you do
. someth1ng wrong; teacher is more open; lots more fun - you do »
‘ more - not ordering us around; you get .to talk to others which
helps vyou; lot more people 11ke it thls way. :
' ' . »
(3, More phys1caI1y demanding.
DA . . 4 ~
(&) .He doesn't‘make you challenge others, you challenge yourself.

gékeg\Longer fo learn how to pkay (Gr. 8) i
v » . .
- < R T \ . .
¢5) .Plaved regular game last 'year .(Gr. 8) . ' : N
» ‘ » * '/ \ )
A ’ - e '\ \ '
., 8
. }: ., ) ) .
i 4 w) b ‘S\/ ‘. v% : : .

~—

Negative Comments:

A

'

Of the Fltty special sample students who were interviewed and-res-*
uonccd ‘o the+detailed questionnaire there were very few indeed (N .=
who ‘perceived. the approach under study to be negative or the same

as prex;ousl».

The* few responses recorded were as follows:

- ]
(1) @wxot really anv'ﬂifferent (Gr. 10)

!

'

(2) Tt'selong - 2t drags om - prefer the way it was taught
) previousld (1le, qu1ckly) (Gr. 8y
{3) Same aslusual (Gr. 8) //f- .

/ - M

*

5
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VITITUL2E OF STUPENTS

| '/ ' .
. . 4w -
7 '
s . . /
4 } . Conceptual Approach Study
e in Secondary Physical ¢

! Education in Alberta

SPECIAL SAMPLE (N.= 50) ¢

4 ) .
TOPIC 2: NEW INTEREST OR INCREASED
. INTEREST A SPORT OR ACTIVITY
T AS A "DIRECT RESULT" OF TEACHER'S
NEW WAY OF TEACHING PHYSICAL EDUCATION

2

Mumbér of supporting statements made =.31
Number of students' interviewed = - 54

]

Note:

asked, to indicate sports and activities and/or incidents, experienges,
or feelings

3

Students who participated in a questionnaire - interview were

at were felt to be a direct resultyof their teachers i
d

new wdy of teaching physical gducation. The students were encourag

to compare the method of instruction under study with other.teachers ., -
thev had been taught by ¢in most case® students could compare teachers

in this manner although a few had the same physical education teacher
for agumber of years). . . .

A

’

~

The statements are direct quotes from students and are grouped in

+

gegardiﬁg this new way of teaching physical edwgation:

11

‘relatlonshlp to their content. °
(1.0) _L_e_ﬁing in Physical Education © ‘. .

B AT

~y

"Volleyball has advanced my skills in bad lnton and in-
wfestLing in staqpe and attalnment of ,power.’

"In volleybalb I improved my setf ~- also learned to not -
go into games S0 qulckly -~ 1 learned Skllls better before
playing the game. .

i » . -‘-

"1 'pay more attention to the class because of the way he

 teaches He is talking about fundamentals and nqt spoon
feeding you. He is .not telling you what to-do." - .

-

L4




. 1.9r—\1n badminton -- sét up an experiment and I liked this." *

A}

4

L]

1.4 "1 llke the way he is teaching basketball -- the method
and~the Warmups arv good." :

. ‘.

1.5 "Got to learn more about basketball." ) !

1.~ "The way she taught it made it seem a lot\eaaier -
specially basketball and gymnastics."

1.7 "In paddleball we have applied things such as the way

vou hold racquets aid projection angles.'" -

.8 "In vollevball I splked 2;_;.4 in a row and 1 really g
felt good -- and 1 wanted to play harder.'

p——

1.1 "Badminton -- now I am more interested because I know how
‘to play -- before 1 didn't know what it was all about." -~
3
1.11 ”Tb; way he teaches -- 'you figure “dut things like hold1ng )
the badminton racquet." . .
3 I
.12 "Clearing -- by the new way he taught you the ilmportant
rtiings. Also in volleyball I learned how to spike by the -
new method." -

-

I~ 13 "Badminton appealed to me and 1 learned to do it well.”

~ -~

1 1\ "Vollevball -- detting the ball - learned how to dp 1t welll,"

1.15 "Basketball -~ setting up the offense and defense is mote
“interesting ‘because he_ shows us how to do it."

\ ' . -
1.1¢ "1 have always likeq velleyball + but even more so now ,
- becaus®t 1 know how to play properly.' LT

: .
1.17 "I ltke the way volleybaLl is done - I learned a lot.,"
* . ' >
1.18 "I learned quite a bit in the last volleyball class about
, the importance of the legs." “

1.19 "Tennls -- the instruction is & lot better and you get more
details.’ . * . i D e

. . ’ e N - -

1,20 "1 improved, I gvorked very hard and I learned skills pretty
good. 1 .have sned a lot’ frem this class -- much more than
I-learned in-phydical education for a long time." - -

e PEY .




. - - .
., - , . - .

L 1,21 "L improved and enjoyed physical education -- it was worthwh;&;
- and 1 feel the way we were ‘taught and encouraged helped us-,
mare:- than other times, . . . .

.

1.22 "1 picked up activities well ‘and. fqund”there is a lot more
to games than play any way to'win -- 1 only learned because
- 1 had 'a yery'good instructor."

‘

: . - .

1.23 "1 have lea;ned more ‘this year than any of my junior bigh‘\
or senior years -= everyone really put forth this year."
1.24 "I gsed to hate physiQaI education -but now-‘since I was
. lucky enough to get my tzacher I have really learned. to
appreciate skills you have taught us. °

12501 enJoy'ed it and wished it had 1 ed longer." .

. . ] - . , 4 ) '
.

XZ.O)'Social-Emotional Atmosphere

3

2.1 "Teacher relaxed you and them I learned how to do it and ".
’because 1 éould do it I wanted to play." . -
2.2 "The freedom is good I liked basketbal® - it.isn't as .
boring." . '
, o N :
) 2.3 "It's fun and it's not difficult to play:" ° \
. 2.4 "In'volleyball I went “out for the team in Grade 10 also
‘ I learnad to keep balance better. I liked the idea that
kids who, had difficulty were helped by others.'

-
- A . .
(3.0) Team Membership or General Interest :
. : N ;\
o 3. "Fitness -= it was our own choice to do your own program
of fitness. =~ - . . Lt ) e

-~

. 3.2 "In basketball the different way*of teaching generally made

N, me more interested." . .
b
- .
vy 5
. ‘' , . /
2 A
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o o “, Conceptual Approachs Study
. . A in Qecondary Physical
, . Coy ~ Y+, ""Education in Alberta . .
- Lt ) ",I y C g §
ATTfIUDE OF STUDENTS' ~ '+ + . SPECJAL SAMPLE (N = 50)

- L
¢ ‘." vy » e -

- . . oo ‘ . \.“ . /, " == e
S . ) TOPI‘C 3: ATTITUDE TOWARDS WORKING WITH s -
) . T R OIHER§ IN THIS 'NEW APPROACH TO
Dl ‘ ’ . . L LEARNING
* S . AN o R -
'(1) Like a lot better 30 I
* ' . lee '3 little, better = 14" 3
: . Same as° before s 4 ) v o
. < Little 1ess = F 0.+ .
. . . v )
. Lot less =. . 0 ,
. Lot . B N = %8 lt« .
< v . ! "
. ) .~ (2) "The commonly statéd reasons for 11k1ng work1ng with other
A ' , students a lot better were: _ | . _ .
‘ . D , - ‘e m . b
el . - X1 You can help you; partner and they can help you;
. . , 0 _it's easier with'your friends, mistakes of a partier
T . “ﬂn-can be applied to yourself as well as he1p1ng friends;
17 )
R ‘ i',; 2.2 You f1nd out what your're doing W1thout’be1ng of fended;
v . \., SR you dom't get-hassled if you can't do the -activity;
~ - and. you don't get laughed at if you can't do the act1V1ty
B ‘ .+2.3 Enjoy sports more, ' -
) 2.4 ,Used to be the team th1ng so . friends and enemies but
= fiow friends with rest of class, seem to get along -
Lo . - no competition just learning with“other people.

.
.
e
L]

Other points were:

s 0 ‘ ) s e
-2.5 Makes you try harder because you can COmpare youfself
. w1th your fr1ends. - - -
4 .6 Work with eath other doing experiments. -
" 2.6 ‘Work with each 3fher d
A ’ ‘ s . . a -
2 7 You show what yOu have interpretfed the question to be
{ : rather than hav1ng teatcher show you. .
. v i Ny s .
*5 2.8 . Get to know otherxpeoples ideas and get to put them
R - together as$ in .game plays. - . . -
) 2.9 ‘Students' are better sports in helpiné each other out,
’ . oo ‘.
. ' ; & ™ N
‘. \a v
\)‘ /‘." I

B lC ’ ! ‘ ' l".\ *
g . Vi, .
l: ot :
A Fuiext provid ic '
N , .




» before" stated:

- vou more than

: ATIITUDEIOF STUDENTS

TOPIC 4:

. ’ Distribution:

»

. y
Common Responses (Why do

(1) The questions make

ing afraid to be
,* exbect you to know

(3) The commonly stated reasons for liking working with
. others 2 little better were similar to those indicated

above (2.1 - 2.4)centered around fun, friends, and
. . learning turough friends angf working closer to peop%e.
. (- The four students who rank d.this item "the same as

/

4.1 depends on partner -- a good partner will help

a lousy partner.

“

472 Play games - just about the same:

' L 4.3 Ilike to do tQ? same as other p:e. classgs.
4.4 No real difference.
o * - M - r 3
L
A
. . Conceﬁtual Approach Study ‘
}( . .

in Secondary Physical
Education in Alberta

\
-~

SPECIAL SAMPLE (N = 50)

ATHITUDE TO TYPE OF QUESTIONS
TEACHER UTILIZES AND REASONS
\

.

Likes Teacher Questions = 46
Dislikes Teacher Questions = 2*

you like your teacher's questions)

you thlnk (N = 21)

[}
4

(2) Gives you confldence, you ‘can show your feelings W1thout

wrong; asks doesn't order; doesn't
everything; if we make mistakes he-

(teacher) doesn't laugh at you. (N = 8)

.

(3) You pay attention because it makes it more 1nterest1ng
and involving, alert;
initiative; you think more which helps you play better

<. and so you care about how you perform. (N = 7) \

_gets you, into, it more gave us”

.

.




%

&

(5)

Disiikes About Questions {(N=17 Statements) (Two students disliked

". tells us to do it then asks us if its right or wrong. (N = 11)

»

-

N

Inv&lyes you with other people; Examples = Uses
people as examples and then figures out their own
stylc through questions; you learn from- others answers;
Yyou problem qglvo with 0 partntr (N = 6)

Helps you personally, Examples = You can ahow that you can

do what teacher asks; you realize what you're ‘supposed

to be dorng, learn on own; helps you remember answers

sbout concepts; introduces a new technique in a specific
manner- -- .you can practice and learn it; you perform on « -
your own (own decisions); educgtional -- ‘learn about sports;

3

(1)

Notable response:

questions while five otﬁers'mehtionpd some
¢ dislikes) .
Teacher, has already gonef over it; sometimes doesn't get .
through to $ou; boring; takes longer; don't understand;
not' detailed enough; doesn't require thinking; confusing.

.

¢

J) .
v, ¢ .
‘ Conceptiial Approach Study
in Secondary Physical .
. v . Edwcation in Alberta v
ATTITUDE OF STUDENTS ’ SPECIAL SAMPLE (N = 50)
-i" “ . . .. .
¢ ) . :‘3 . . b v - ' . °
_ TOPIC 5: ATTITUDE -TO MODIFIED’FORMS OF- )

and realize what you're supposed to .be doing.'

"It draws the angwer out of you; makes you know the answer °

GAMES THAT ARE USUALLY PLAYED IN-
{ : THE REGULAR WAY

4 N .

;Distribhtion of Positive = 29
Responses: | Negative = 11 - ) :
_ Neutral = 2\ . T
0 ¢ .f " "
L] . , ’}. ,
i .
» ) N




4
Common Responses: (Positive): ' .
(1) I like them because it helps develop skill, strategies -- .

"the skills make the game to be played later easier, helps
s in game situations, better in learning techniques.(N = 24).

(2) You get one part of the game WYown at a time; get used to S
one skill -- don't have the tension of winning the game.(N

- .
- L )

*
(3). 1t’s good because ‘there is more time to play; more ga‘k play;
get a chance to dv something; in.a team game everyone parti-
cipates and you don't get as much chance to play. (N 6)

Common _Besponses: (Negative)

(1) The regular way is right way. (n =.2)
(2) ﬁislike modified gamés - don't like using lower badminton
nets for.volleyball - prefer higher nets and play a game;
it gives bad habjts if you are used to regular games. (N = 2)

Special Response:. -

(1) Don't like modified ames‘--.yon have to play the real
A &s

«*7.  thing at college. (Grade 6 response, Medicine Hat)
¥ o

s

= 3)

. \ ’ . A *
s" T p
EY « e ‘
- - .Conceptual Approach Study L
".in Secondary Physical & ‘
: Education in Alberta -
ATTITUDE OF STUDENTS _ 'SPECIAL SAMPLE . (N 50)
TOPIC 6: PREFERENCE FGR THIZIR SKILLS BEING >
: ANALYZED BY TEACHER AND/OR °* ‘
. FELLOW STUDENT -
Disgrfbution of Teacher = ' 5§‘ ’ .
Responses: .  Fellow.Student = 4. o o
o Both =: K 4 i
. 94. - ‘/7
. s L ) .
. .oy . . »
. . B LI 4
N ! - v e N * « .




. R
. B

. Common Responses (Teacher): . - - o

(1) Teacher will be able to help more; he knows more. (N = 34)

. . !
.

(2) Teacher will make you think more and your friend may nat
know what she is talking about. Also teacher knows the-
better ways of helping you improve. (N =

s ‘ .  Others (Teacher): ' ’ 'g . '
. - (D 5tudeg§s are too critical or too nice and they areh't

really fair in evaluating:

Common Responses

-
i
«

~(Student N = 4): . - "
(D 'You can talk to friends better than teacher; don't feel
. as dumb if partner helps you; more at your level and not
picky; he doesn't put you down -- but the teacher doesn't
very often either. (N = 4) ]

~

Common Responses’ (Both)

. ' - Ket
When you play against a student he can help you and the
teacher can watch and help you. Two points of view are
better than one. A student can point it out but a

, o teacher can act more as an evaluator. (N = 3)

(1)

? (2) 1f student knows the skill then its o.k. -
' . Note: the only grade group indicating that both teacher
. .~ - .and Student should be involved in the, analytlcal process
" . was the Grade 10 group. However, the question did not

_acclrately probe for a both respoiise rather than a teacher
. . ) or student response. . .

. . . v
¥ .

ERIC. - Lo
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e .
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; Concegtual Approach Study  ° - «
. L J
. in Becondary Physical L e
o . ) Education in Al N “
ATTITUDE OF STUDENIS . i SPECIAL SAMPLE (N = 50) .’
: R St \
. TOPIC 7: TEACHER AS DEMONSTRATOR, , -
3 . , t . _NON~DEMONSTRATOR,, .
: * OR BOTH , C : ’
. . L]
Preferences; ot

1.1, Approximately 50% of the students interviewed preférred
teacher as a demonstrator.’ Grade sevens and eights exprgssed
- a definite preference; however, grade nines and tens both - o
expressed as much preference for* the’teacher to utilize . -
non-demonstration.as demonsﬂ&atlon.
« 1.2 Fifteen percent df students preferred’ teacher as.a non- ‘
demonstrator. . C
J : ' ° - . . >
1.3 Thlrty percent of students preferred teacher to utilize
- beth demonstratlon and non- demonstratlon. Grade tens . ’
v -“interviewed were the only group who did no% prefer teacher
‘ as a demonstrator but rather indicated a s11ght preference ; "
e, for teacher to utilize both demonstration and non- demonstratlbn
' as opposed to demonctratlon. « v,

P ‘'Reasons: - - .

'1.9 Demonstrate
4 ' . ., T —
*1.41 (Most commonly stated) Skill is-clearer, eas1er to
. understand, givesy an 1dea etc. all making 1earn1n ’ >
‘ ) easier. . .t

’ [ L ! RS
. . ‘ .

1.42  You learn moge; good for difficulf things; good for ,
specific details; if not getting it'- it helps; after
-seeing ‘it you develop new methods on your own; teacher
knows more’ - shows it better; prefer at beginning of
skill; you learn faste; and 1ts better to watch with an.
explanatlon. . N ‘ .




1.5 Nop-demonstrate g%g Demoristrate . ;

Ad 1.51 (Most commonls ' stated) ‘Listening and figur1ng it out
is Q.K. but if further help is needed then it is good
) to have a. teacher who can demonstrate and help. With
g . a demonstration you see what to do but with a non-

demonstration you learn more from your own migtakes ..
1.32 1t depends upon the activity --.if you're -on your owa
<~ such as in fitness activities or a sport such as .
’ ) badm fnton« is a good non-demonstration activity whereas
.o, ‘ in vdlleyball demonstrations ard\goodf

. .

1.52 A bit of demonstrating is best bit with lots of time

. " for practice. Always demonstrating would be boring.

1.6 . Non-demonstrate ,_"“ :

: S + + 1.61 (Most commonly stated) 1In the non-demonstration way
‘ yoy get to think for yourself and it's easier to

! . ‘ acquire and remember skills] it makes you analyze it

. yourself; it's easier to understand what to do when

* you talk-.about it; you don t tty to {mitate’ the- teache.

< or another perscn.

L4 . c e v AT

% i

» o

1.62 You work at your own capability not evérybody elses, you

> get more benefit; gives you a chance to form your own
opinion and try it out yourself; more chance for sebf-
practice. ‘v )

-

€

. 1.63 1It's fun because ybu learn, from your own mistékes, .
‘ T especially goq@ at the end to work with other- students.’

. ..A'

-

. . .

. \
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ATTITUDE OF STUDENTS ~ '.

_ATTITUDE OF STUDENTS « ‘

Conceptual Approach Study -
- ’ in Secondary Physical
Educat1on in Alberta T

SPECIAL SAMPLE (N = 50)_
. ATTTTUDE TO TEACHER USE OF
SCIENTIFIC OR FANCY TERMINOLOGY

-+ ,TCPIC 8:

. . . g;.
. AY
' 3 . . N

(1) Teagherfdbesnft use much (N = 6); doesn't make

* much difference. (N = 9) <
(2) Sometimes teacher uses but they always explqin.:(N =9)
(3) Ddn't 1like it” -:(;here s nomé in our class -
and shouldn't bé uséd in phy51cal education. (N =9)_

»* S

(4) 1t was 0.K. because.I querstood it; some theory is

' 0.K. but malnly practice of skills; it's good because

-~ we'll know them, the -seme- terms can beé understood if
you go sanewhere.else (N =9) ’

. . o : - -

) Conceptual Approach Study ,
. 'in Secondary Physical
- Eddcation in Alberta’

N

SPECTAL SAMPLE (N = 50) ,

#*

. . ™. TOPIC 9: ATTITWDE TO BEING' CALLED )
) e UPON TO DE"[ONSTRATE ¢
ﬁistribué{;n of Responses; Like Being Demggstrato;: 32

Dislike Being Demonstrator: 14
v} : ’ )

Common Responses (Like):
) ‘ *

() “Yes, it's 0., if I'm proficient. (N=14) ° ‘

- #(2) Doesn’¢-matter ybu do’ 1t when everybody else is

doing it anyway w = = 3)

, ne : . \ .
~ 90 . A ~

[




» Others (lee : A -

(3) You try harder because you are in front of everybody,
helps others learn, teacher will see and help you.~

-«
~

b

(4) Harder‘to learn.becayse you dan® t-see:

RRRY <. L. _ : ) ,
(5) Makes you feel good; .it, makes:.you look Like you kngw ' o
somithing without bragging about it. .

- RN

Common Responses (Dislike): _ o . .
(1) Self-copscious; embartrasses me; I'm chicken; first ome . -
t and you'll flub it; nervous and they'll laugh ' fe
. (Note Physical Qégﬁaflon 30 students feel -
strating in front of t?eir

o . (N -

”

- ‘ < in Secondary Physi
Education in Alberta

- . .. v X 4 ..
[ - .

)A'I'UTUDE OF STUDENTS =~ . " " SPECIAL SAMPLE:GROUP (Ne= 50)

, TOPIC 10: SPORTS INIEREST AND-PARTICIPATION

A

- S 3 RELATED TO PHYSICAL EDUCATION™  \, ,
L | *. _ CLASS EFFECT . . -

~ ® LS
. - N ”- i bt
. i - PR |
g - - T -
o ‘ r

Question - Can you mention any sports that you became anterested\ln / {

- because oggyour physical edpcat1on‘c1asses? . (SN
> -~ - [ N .
CATEMIES ) e - o ST
‘ 1 SRORTS IN GENtRAL o ’ * T ¢ oo T

& 11 SPORTS (now) PLAYED AWAY FROM SCHOOL .
JLL SPORTS (dev) PLAYED INTRAMURALLY OR 'INTERSCHOLASTI'CALLY\ .




i

s

It

11

;

111

’!

L4

.Generald

(59)

\
Away fram
School:

(17)

Intra--
mural

Thterschodl

(28)

-

PN

\adminton
F
Teniiis

oor Hockey

Volleybal®
Gymnastics |
Basketball
Swimming . &

&

Basketball
Fodtball *

}adminton

Soccer
Skiing

" Bagketball
“Volleyball

Floor Hockey, (2)

'Bﬁdminton :

P

f"ATTITﬁDE OF STUDENTS

e

TOPIC 11:

.

i

-’.‘ -

o

(9)" Weight \ifting (1) Sncwshoéing )
(1) Bordenba\l (1) . Hiking (. .
(6) Handball'® (2). Fitness (1)
(8). Track & Field (1) pad&;zba11' (6)
(3) Soccer’ ., < (2) E. Handball (2)
(%) Wrest11ng (3) Bowling 1y ,
(1) Dameing (1 .-
(4) Swimmrng (2) ' Archery )
(1) Volleyball (1) .
(1) * skating" . (1) .
(1) Ténnis. | (1)~ '
(3) E, uandben (1)
{9 . ) ‘
(1e) . ‘ ' -
(4) ., ’
o _ ‘
Concepgf 1 Approach Study . .
in Secpndary Physical

Education in Alberta

-~

SPECIAL SAMPLE (N = 30
N \/ R * LS N o . ( '\_>/
ATTITUDE TO [INTRAMURALS,
INTERSCHOLASTICS, AND - + -
CLASSES AND| REASONS WHY

(1) Which of the ,three parts of th physical educat1on program

'} is most impdrﬁant to. you and

1P

K { - s )
c;éhe , 7/} 8 PE 10 PE 30 |/ TOTALS /.
- [flasses 4 [ ‘5. Y -3 | 24 (
Intramurals 1 I 1 ;/ 2 T . T4
1. éports f ‘2 1 ] 3 " 1 1 h v 7 ' \"1-
' i ' ks .
o L B
> . -’(h
{ . .‘ ¢
‘ ) - ‘.!




1
. T 4.89
Lo | “\
. 4 ’ L[]
e e . ’
Classes as most important and, why? .(frequency = 34) , C
¢ g t,oe . .
' . cmonly stated: . . / ’
v . N ‘ ! ’
) S, \2.1. Teaches you how to improve your skills and that's | o
S o= \ where you learn. Learg\what'to do first. - " ‘ ‘
. . . .
) 2.2 . d,br}'t participate in t!ie other two. No time for
. otRETS. ) . _ . .
¥ . 'y 2, .
. . v \ ‘ oL "3 .
) . o 2.3 Neéd a high school diploma; matks are important
N ’ ® -‘ . . . - : i ' ° . - ]
. (3) InterschoSl sports as most important and why? (frequency .= 7) ' ..
v . e . . -‘\ ‘ '-- . ' :l'
. 3.1 .You get to epresent your school and help them win. !
' - S R S :
. M ! M 0 |
B . ~3.2 You learn more. . . . .
! e . . N . o !
) 3.3 Have exper'ience/\_of playing another school, sée how ’
ve : they play, andsdap show good sportsmanship. : .
P ‘. . {4) Intramurals as most ilﬁijox_’g:antf and why? -
. 13 Yot 4 . .
‘-.‘ ;2 4.1 . Not good enough for. interschool., . )
' 4.2 Get to ‘play ivith"ot_hgr:s in other clagses., ' ' .
’ - . (5)‘ Which of the three parts of the ph};s;cal edu’cati\on .proéram ., =
7 ’ : - is.least important té you and why?. .- A
. . . i . L] . 5 :'
S * “lgrade - . | .7~ 8 o PE 10 | PE 30/ TOTALS
*x ’, y i -
, oot § ‘Classes V2 . 1 - -® . T L3
.o - |intramurals| =1 " -2 X 8. [ .-1 T I q
p A Lt Py - - '
- - I. Sports | 2 2 1 S1F - 2 18, . o
- ‘ - i -' ' ) . . ( ’ ’ ‘ Y
. . (6) Interschotastic sports as least impottant “and why? ',
. « P . . P o 1 . 1 )
. N Comgnly stated o ‘. . T . e,
N Al 4 . - * ’ . v, . . . . v. . ]
s . < .6.1 Don't like it that much, . N ‘ R v,
% N . . . ‘. ) » ¥ “ . \"n ’ . L .'
. 5.2 1In Intramurals you participate ~= in sports/yoys” =" .y
. 3 O . ? . ..
Y v .don't get a chance. 1Itds,for super athlet S s/ /
’ . ’ i ' . toe " [}
T ) / ) SR 6.3 Too far away rom home no time for it. ¢ Y
. 6.4 Never had the opportunity. 7 x . )
" ] ".\ ) ; . ¢ \ . Ry 1‘ 'h * k&
» \ . N ] . 1. \\-,\ / | - ~ . \’
‘ ) . n o R \
(S , - \99‘/ !7 .
oy / SRR | R L A
= SN VA S




[N

(N Intramurals as least meortapt and why? : ' /

., . R .

You don t learn much in intramurals (no 1ncenbave
« no skilled games) - ¢ .

b
¢ - . v
B ’

* 7.2 Better to compete aga1nst good athletes, ‘or teams
in other towns, better .to”gd out for school team.

7.1

- . : ' 3 . \ ) . .
.‘ . \': . i . e,
' onéeptual Approach Study ’

! ‘ ‘ . in Secondary Physical °

o . Educatlon in Alberta ~ °~ .
\. ATTITUDE OF STUDENIS : ' .  ,  SPECIAL SAMPLE' (N 50)
T TOPIC 12: INTERSCHOOL SPORTS PARTICIPATION; =
‘ = , _ 'INTRAMURAL SPORTS PARTICIPATION;
. . - ~ SPORTS PARTICIPATION'AWA¥ FROM SCHOOL.
‘ A i . ¢ e
¢ ¥ ~ B PO

Interschoal Sporté

’

Non Participapts

! Grade 9 - Basketball and Soccer (1) -
* Gradel0 - Volleyball (3) - ° . ST
¢ - FOthall (1) i ) = . ¢ . *

‘- Volleybalt, Track (1)

- Basketball (3) e
Basketball and Volleyball ¢))
Basketball and Volleyball and Badmlnton (1)

-’ Track ' (1)
- Basketball and VOlleyball and Rugby (1)
-‘Volleybali and Basketball and Badminton (1)

3 = 32 "
7] =16
Do \ P ! " 3 s
- - Hockey (2)




i W : =
. . v, |
T o o '
‘ 1
. Inptramural Activities
“ . Non'Participgnts = 18
Participants'F 30
Grade 6 - Basketball (1)
Grade 7 - Basketball (5)
’ ~ JVolleyball (4)
% - F}ogr Hockey = (2)
R . - 50 Milte Club™ (1)
Grade 8 - Basketball- (5)
- Volleyball- 4)
~ Badminton « (2)
’ - Football (1)
: --Floor Hockey (1)
. - Track A1)
" Grade 9 - Basketball (2)
R - Volleyball (2)
- Badminton (2) . '
GradelQ ~:Volleyball (10)
.- ~ Basketball (6)
- Badminton 3)
) - Floor Hockey (7)
: - MurderBall (1)
- Floor Hockey (2)
. : ‘ .x
\.t‘
C 100

v




”
(/ Participants =

J/’.\ ) -
A0
.

hon Participants

»

47

Y

"1

;éborts awav from Sgﬁool

»

~

Hockey

Iskting

"|Skating

urling
iking v
Camping (Family)

“fStickshoeing

Ice Fishiyg _
Baseball '
Cycling
Tennis
Soccer 5
Swimming
Water Skiing~-
Football °

’

O

PE 30°
N=4"

s

-

- -»

T

QOO W

‘-

Rugby .

Judo
Boxing

Lacrosse

" .| Basketball

»

”»

.

-

r

OO0 0OrROFRNOONOOOOOO
] N * N o

e

Badmintén | . !
Riding (Jumping) }
Racquetball
Squash '
Volleyball.
Weight Lifting

E. Handbell
Canoeing

Huntipg ~°
Mountain Climbing

s W -

<

s

<

-
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: . s . ~, [ - ‘l?'.‘.~

SV : e RECIN ot ., . .
RAPEE - ALY Is phys1cal ation,going © ! lp ypu?
‘\./ ' . “. e agt .
' ‘- . .. . S . .
. . . Ygs =43 -, ..
~ ' ) &' ‘f\Z. "I i . . _' '
oo - '"r-Uﬁdec1ded = Tl - . .
B ;' *(2) Wavs in which phys1ca1 educatron will help according to
) WS Pfu. 30- studentb v .

R ’ (3) Ways in which pbv:1cal educatidn w111 helf accbrdlng to
* . P.t. 10 styderits, . . : . u
s . e -

[ g -
- ! ] - ¢ " : * 6 ’. . . .
_ oy . T3l Helps physically - exercise - fitness. \ -
. c 8 . ) <
T N . 3.2 slearn te plav spoerts for later: vve % don't sit around.
" ‘. ."' b . . . * 4 -
AN 3.3 Carcer field. . T . )
- - . o R - s

. w

"TOPIC 13:

ATTITUDE TO WAYS I WHICH «

» - ‘ ) . : )Gonceptual Approach Study L .
R R ) '. in Secqndary Physical ! *
- e " Education in Alberta 3 ‘i
+ ‘ "/ . ‘ * ‘."" U ' Y . 4
» ' S - i \ . ’ . ¥
. . ATTITUDE OF STUDENTS . “‘: SPECIAL SAMPLE (N = 50)

L4 CL- [ ' ..
. - - , .

) P.E. WILL HELP AFTER YOU |
;. *' £ -7 “LEAVE SCHOOL . .

G@mmonlv stated:
¢ ' ~

R 2.1 Learn Spnrtq that have lifetime use.

v ‘

. 2. 2 P41v dtfftrcot sports ydu may: ncwor learn otherwmse.

® .
-

' Y . . S

~ Commonlv stated:

Learn to work wigh others.
> . i . A

- 3 ' t v
Enjoyment. o




- t’\" ’ , .
Iy L ¢ g ‘ .
. ' . * .
- ‘ © ”»
. RERTTINR ‘. v . ‘.
.. ’~ . - ‘ 1 \-oj « ' )
; Y . "‘ : .
(.‘ . - *-\\3 ' ‘
' ° v ' QOther points of interests but not mentioh'd commonly:",
C L . ‘ . ’ ] o
" -+ 3.7 Reduces fears such as fear in gymnastics I wvas »
- : injtially.afraid of. - '
' 3.8 T learned how to analyze my’ fitness 1eve1 and
. . : figure out a program to use. ,
. ‘ : " 3 . PR . e .
b T ) A 3.9 Lets me know my physical 11m1ts. .
i ' 4 .
N 3.10 To put tdgethér 1deas with other people - to :
//“ ’ 4 communicate. : :
1 .
N - . }.11.Tb be an.inteliigent fan. Lo

S
\

(4) Ways in which’ physical education w11} help me according
to grade niness . .

¢ . ”

g . "Commonly stated:. * ' : .
/fi\\\\\\’ 4.1 Better fit to work! '
' sf. 4 ‘ \ - . -
S 4,2 Sports ydqu can play outside of+«school - more
~ . et
enjoyable life through sports. . ¥
.. *(5) Ways in which hys1ca1 educat1on will help me accord1ng
- to grades elg ts.and sevens, . '
- R Commonly stat'd:, . °
» T - e . v"' : N ’ .
. , o 5.l Heelthiei, better conditidn through fitnéss.  ~ e

5.2 To be better in sports - to compete in higher

{ - - " competition to learn sports for spare time hsﬂgé.
. ‘ i . . ‘ . - )

ot Othér points of interest not mentioned"commonly: "

- : ’ ,

P

! . 5 3 Helps to do work in a selchonf1dent~manner. ‘ -
o ’, ", ]
. . 5.4 May help determine a. future in sgorts.' "
N S T 5.5 To be able to help a tr1end who isn' t good 1n T
) someth1ng. 3 :

" - ’ ) , * o ’ RN . ‘e »
, . 5.6 Won't help . fiot good enough in it," CT

.~ ’ - .‘ . /) ”.
’ . , - . n ! O/’. . . * Y .
- . -, j. J - . y
- Ny _ .
I" \‘1 ] . ) - l . '
-ERIC. . R e . -
TR S+ , . ‘ < Co . .

'.'r, ~ R . . v hd
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] B Concepéual Approach.Study T "
K ' ‘ - in Secondary Physical
' Education in Alberta . -
" SPECIAL SAMPLE (N = 50 '
v ¥ "
TOPIC 14: "ATTITUDE TO SIZE OF CLASSES

STUDENTS

. L 4
. : : v

"Some students prefer large classes although the ’
‘ ;:"magorlty of those interviewed*preferred smaller .

] ( ’ gf?gps&h Some of ‘their reasons are of interest.c’ .

3 N >

. Those-hho ﬁqefer large groupsjstate: . .

o .
» . - . s
(L3N 4

Lo 2,1 Better foy team games;«mgre games going -on
2 ° at once; you get to meet more people; you ¢
see more people doing things;get more versions L
of learping situations thr ugh’ exper imentation; Y
not aﬁfpid to° ask questlons in a latge group.
‘ s’
. .
g . “Those who prefer smalleb grqup§ sfate' N L - .
v ' & A v (
) . “Very ommonly stated: \ Yo . . .
. / . ‘G '

/Teacher can“t work as' Well with a large group,'
¥ doesn' t pick

/ uys get Vefy little attentio
4q we11 .

> v ’ ' * ’
‘Don't learn &s much; not as many trials'available;

not much room availdble; not much equ;pqent ava11ab1e,
more: time spent organlzlng Vot

You get to know people better in a'small class.: + " '

bthéf’poinfs of interest not commonly mentionéd: .
T I ‘ " > .

3.4 Teachgr can evaluate you better; some people fLol< i
around and distract others and 1t'% hard for‘the' ’-
teacher to gét things across.

- . L}
X LT Vet . / .\ RN
\ . / . . )
- s ~/Q ’
\\ - / ! B .
. ~
. o\ -\10"‘: Y # . R
) o ¢
. ~ -
- bt -/‘ N . ‘-
. | ’
/ *
¢ ¢ - . .
/» . . s 1
\)‘ .ﬁ v . ; ~ - \
ERIC - - /
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Lo N WL CONCEPTUAL APPROACH STUDY .
' . - - ! e *
e v - IN SECONDARY PHYSICAL . ' ’
- - pt
) ’ .. [EDUCATION IN ALBERTA ; <4 »
. N I
B . ©  PART C _ ATTITUDE
\ : Yo . . End of,Uni‘t “Sample = 200
* ' ToPIC 1: D1d you enjoy , your Un1t of ’ : L )
. ) . “Activity Just canpleted7 ‘e .
' p. * . N . ) N * P
Results es . Na ¢
- " . ——— 'I'— . N "
. "Mayerthorpe H.S. Gr. 8 " 26 6 -
N (soccer) Gr..9 19 2,
, -Eastglen Gr.10 25 .0 o
. ) . (basketball) 4 . . . :
) , Hardl,sty (wrestling) *Gr. 9 20 8 . .
. St. \lar 's (tennis) Gr.10, 11, 12, 7 0 \
, : Me'd1c1n,e'Hat (badminton) Gr. 7 27 -0 .
’ L, Gr. 8 Y6 0 §
X . Aberhart (basketball) - ’Gr.10. 16 ] o
. Crescent (vqllgyball) Gr.10 | 4 « 0
. : Hardisty (swimming) 12 0
. - > ‘ . . ’ o=
. Totals Yes .= 172 . No = 16
* \‘“ " ‘ ' . ¢ ' ] . . . .
3 o 3
” ] - [} ' N
* , ot . N
',: ( . / - . N « . "
4 . i ‘. / \\ R ., o
e e , . oo . ",
~ ¢ - w ‘ * : ’
Ty R © T0P1C.2: ,As a-result of this upit would N / .
. : . - you pursue playing'this activity ‘out .
RS . of school if the opportunity arose?. 4 .
” ~ . ¢ ¢ - ' ' z N ¢ - - -
M.' Resul'ts o @ - ) -
3 ' B . —~«Yéé = 89 *. .
. . '« . Maybe = 74 . N
) \ v * f NO = 30 .. . ..'_0 .
, . - oot T v : gy
2 - N . . . . ‘e
N . . . ) ,
[} P L J , « ., ‘
- ) ' o ] L / > * ":
. \ . * /._ , . [N / ‘. -
R L4 - . . . . ',‘. . // . . . . .
o . . 10u N ' s
LS . ] - .
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o ' , "TOPIC 3: Have vyour skills changed since elémeﬁtary/” -
’ o0 * ° . < junior high that-is, did your own skill .
K ' . S S levels impreve? g
' ’ S g v » . :
t ) Lo Results ? ) ’
: ~ ‘ Yes = 169 - | ‘
. No = 19 | . <
. N ) ! s 4 ' . N
. Exatiples: - " .
(15 Skille have meroved since we conCentrate on them' a lot ’
4 more. - (Students nahed several speC1f1c Sklils) » . e
. M ©
{2) Better control in bélivskillg and an,manipulate the ball’
. "a lot better. . ' d R ) .
A . " . (3) Teamwork and tactical skills are better.. . .
’ L. . " N ‘ a ‘
(%) Befo;e--the:oghect was'to hit the“bhall, now the object is to ™ )
place’'the ball and ito put powef into' strokes. , ,
. "' -~ . 1
4 : ’ .~ ot
} (3) My skills, are better--now 1 ‘can ch lenge and still have a .
: * hope I cam win. L \

A ) -

Y N <« d D * N

(6)‘ More emphasis on ou skills and Eapabllitles, shooting skills,
coordination much ﬁmproved better ball handling and understandlng

’ . 'K\\ of the game. . ..”/ﬂ”‘ , , co

(N
- ) .I .
(7) 1 am able to-projeet the ball further and‘harﬁe{. - '
< .- ) . * ' L b] .
K . TR - . -
"‘ . i .~ N "'t ' . ] . . ) )
\ , _ e : -7 P B .
{ '\ ; et " TOPIC 4: 1In whlch areas*dld you notlce the greatest
| 4 ) . 1mpro$ement in your class? . K :
. : . | " .
PR . Commoniy Mentieped‘Responées ‘ |

30ccer “(Gr. 8, 9); Projecting or klcklng, absorbing or receLV1ng, '\ "
claqs listened gand understood better; games.were better--more aCtl?E::’///

4o . - .
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| ‘ L . 98:
i 1 B ,
o . o . . :
Basketball (Gr. 10): Dribbling, ,passing layups, .and hall control;
in game situations and where teamwork necéssary; less fooling around™ ‘ . ‘
by class. ,Several no answers., ) . -
. b . "
Wrestling (Gr. 9): Class skill level improved; takedowns; class ¢
¢ooperation. e * . ' .
M t
" Badminton (Gr. 7, 8): Class skill level, specifically clearing,
spiking,” racquet grip and basic movement; coopeyating, getting )
used to others and listening to others; . s . .
. Basketball (P.E. 30): All around, gageg pIans‘and stratégy.' [
. r',\
(Note:. 'in several units of instruction ‘the class members did not .
spec1fy class 1mprovements) . ’
- e ‘ - .
4 ' P
»TOPIC 5: How was this unit of instruction, diffgrent ' .y -
foe than others you have had?

K : ' '

175) R

8, Gr. 9): Did skills more before playing;
Tind out about-skills; challenging; freer; not being - .
learned more; und®rstanding was easier; you answer ques-.
‘,sically; we went slow; the teach%ng method was different;

| |

iaét leén (Gr. 109: ﬁeérned more about certaln speclffc Skllls,
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ny cessary, easier to understard; “and’ d1fferent byt better. .
e Lo . ‘ .t ] !
4 (N =2 not different; N = 3 no énswer; N = 1 too much fdﬁsrechnique) \
l& ‘; 5 » P !.\ - Al - " -
' . ‘ he . N N
" &

\ v i
- Hardistv (Gr. 8. Gr. 9): More challenging "and fore fun; more
time to practice with less (direct) instruction; self dependent;
more explanation, demonstration; students as a teacher so gave
s d\chance to work it out ourselveS, own lqvele guick th1nk1ng

¢

Stf‘MarQ's (P.E. 30): More instruction which was better than<ﬁsua1;
less time on competition and more time on basics and elementary

aspects; . . ,
. . ‘ . - . .
e . . " R ' .
(N = 1 nothing different) ; . . ,
. , co
] N 3
’ N -
4 . 4 . -
‘ - E ’ i
i ¢ .
) . ©
y v ¢ g \ .
« , » ,

Crestwood (Gr. 7,‘8): Learned more and instructions were, taken* ) . —
o . step by step; often learned for self; it was sIdw and easy to under-

stand; worked with others and helped othkrs in the group; challenglng”

more mdvemest; we could progress 1nd1v1dua11y instead of as a class.

1 slow gnd cor*sigg)

» (N—= 6 nothing d;fferent; N = 2 no answer; N =

Wm- Aberhq%t (P.E. 30):

Challenging; hard work although inte e!iing,f Y
¢+ ‘increased instruetion and : \‘

increased thlnklng, 1nstruct10n suited qur

p » needs; r?spggéibility and some chance to lead - / _
(N‘='nothing different; N = 1 no anstew) ] . (
& . B . he L ’ i Il
> . : ) ) . \ ‘ . \P\” A
. . . ‘ . . @ L
* A \ I
X . , . N . . . ) \\
,~ t 7 |

© . 105
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) ) . ‘. . ° ) . \
. - , Crescent Heights (Gr. 10):' Wasn\t the usual "how to" instruction . .
.rather an overall view of balange, coordination and techniques .
-usuable in other ,sports; could’ experiment and prove skills to \ T

self; more communication between teacHer and student; studerﬂ.’s

taugh selves through the teacher . . A .
1 , !
. - . -
’ ) ’ i ) . . r ) '
< . §\ . » ) .
. ' - . . s ’ ' i ’

. . . -

TOPIC 6: How did you find the instruction? i !

. N
' ‘Mﬂerthorpe (Gr. 8) , Mayerthorpe (Gf.,,ﬂ L
. N\ (N = 94 Respbnses) (N'= 58 Responses) )
. i 1.. to understand (N = 25)? 1. Easy teeunderstand tN = 15) '
. 2. Challenging (N = 23) 2. Challenging = 12)
* 3. Specific (N = 14" 3. Reflaked. / - 8)
e 4. Slow. oo (F=12) 4. slow . L (N = 6) .
o ’;{% . _*Q"',wS. Relaxed | «  ,; -~ (N=11) 5. S‘peuflc ! (N = §) HR
M ... Confusing //\(N = 5) 6. Rushed_¢. . (N= 3)
. .. 7. Too-fdrmal (N= &) 7. Comfusing " s (N= 5) o
AT 8& Rushed o e (= 0) 8. Tooformal | T (N= 2)" s
S ', . Bastglen’ (Gt. 10) | - Hardisty (G¥. $)
. vl ."-{'. - (N'= 52 Responses) T T = 59 :Resp'on#s)“‘i
o~ ) ‘. » -t . ' - [
PR 1. , Easy to understand (N = 23) 1. Easy to unders‘tqnd N = 16) . -
o 4080 . 2. Challenging® . - Z_N a 1T) 2. Challenging (N=11) "~ .
eyl T 3.7 8low . vy (N =.¢5) -3, Specific ' . CERINE S
. et ¢4. Relaxed . (N =%5). 1;. Relaged  : - (N = :8) v
RS } 5. 'Specific + ., (N=,3) . 5. Rushed ‘ o (N M) ’ '
> A . 6. Confusing = . YN ="2) ° 6.-"Confusing - . (N="5) - :
Nl % 7. Toggformal nt. N= 3) 7. Slow (M= 1)
- ; ~ & Rushed . - . T.(NE" 1) 4'8. Too;formal (N="1) .
g o : P - . . B
P o . U T
- © * o, i - ‘:\"
) i N “:l > AY ’ ) /
< /.- S >
, -
S $ o
' '
o N K ! l R S
N, ! - N N




St. Marys (P.E. 30) o . Aberhart (P.E. 30)
(N = 20 responseg) (N = 45 respdnsgs)
}. Easy to understand QG: 7) 1. /Easy to upderstand (N = 14)
2. Specific (N = 4) 2. Challengi (N = 14)
3.. Re'laxed ' (N = 4) 3. Relaxed (N =°9)
4. Slow (N=3) 4. Specific (N= 4)
5. Challenging (N = 2) 5. Too formal (N = 3).
.. Confusing- (N = 0) 6. Slow (N = 1)’
7. Rushed’ . (N=0). 7. Rushed (N= 0)
8. 'Too formal (N = 0) 8. Confusing (N= 0)
.5 . « )
Crestwood (Grﬁ 7) Crestwood (Gr. 8)
. (N = 71 responses) L (N = 40 responses)
. Fasy to understand (N = 18) 1. Eas§ to understand (N = 12)°
2. Challenging . (N =18) ‘2. Challenging (N= -9)
3. Relaxed " (M=14) 3. Relaxed (N=17)
4. Slow : (N= 9) 4. Specific ‘ . (N= 4) &
5. Specific .- (N= 6) o+ Rushed (N = 3).
.. Rushed. CO(N= 3% 6. Slew (N= 2).
7. Confusing , (N = 7. Too'formal . = (N= 72)
& Too formal .’ (N="1) 8. Confusing (N= 1) 7
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THE ATTITUDES OF STUDENIS TO EXPERIMENTAL )
LESSONS UTILIZING THE CONCEPTUAL ‘APPRQACH ’

IN .PHYSICAL EDUCATION IN ALBERTA SECONDARY
' SCHOOLS (19%5) - “

PART D ' L -

INCIDENTAL EVIDENCE REPORTED BY PARENTS '
AND OTHER STUDENT ASSOCIATES

P v

.

Twenty-six telephone 1nterv1ews were-carried out during
the two day school visitatians by the research team. The sources
interviewed were ily or close friends who would be in a situ-

, ation of potentiall knowledge bf a students attitude to their
physical education. . st~
7 N .

The following questions were asked and the fOllOWlng

information was supplied by thoée questionned.

. i AREA‘#I

oo R . .
Was parent or other assoc1ate aware of new. novel,

“or speC1a1 phy51c1} education at the school?:

Responses: Yes = 10 ° . )
No = 13
. . \
T T - AREA #2 :

. . =
* . (N * .

-

Are you aware of any incidents or occurrences

+ .. which are suggestive of‘a revitalized interest

in physical education by your daughter/son?
Responses: Yes = 16/26 / ’
e.g. (a) Daughter has joimed a sport group e
at school because of high respect s
‘for the teacher. Co o
(b) Daughter sa1d she was enJonng P.E.
at sc¢hool and told you so.
. ' . )
. (e)

.
+4

_'(d) Mother (& former PiE. feacher) and
"daughter discussed new happroach to

hofseleague sport.

. " P.E. Mother wondered if it was too
. slow. but daughter said no, it was
s really good". :
o H
1is -
. . \ O

Daaghter get more interested in , "
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* . ' $ * to ".
\ ; . glo&
) ‘ v * -4‘. . . . 1
. "’ ~ P » . * '
\\ ' ) N - ‘:l v ' * -"
‘ \ ' ‘(e). Loves P.E. Staying at school a lot)to . ) - .
\ *'help now. - L \ _ )
;\ . « . ; - ‘ ' ~ DA . * . N
Yy : < . R . vy
LT ; (£f).Son talks about P.E. a lot more. AN # ; : Lo
v e AL A
\ . i (g) Sgﬁ has mentioned P!E. a lot -- definjt ’4M f
. . . . ’
¢ \ . . ‘new 1nterest in Volleyball. . ¥y .
\ X ' © o 4 "5-‘./ ’ .
ot A\ . (h)‘"Wayne likes.P.E. more and said so....sinc
. \ _— * ' he is learning a lot and not just getting e
<N . . games as in the past." s - Lt
\ AN N e
K , .'\ .‘ ¢ 0 B Co ‘e .
Yo \ . . . ‘,\' n. M '. \ 3
. L quppsf of Physical Education %ccording to Parents
N N ’ (‘ ' ' . e "
¢ . N\ Parent #1 . . Parent #2
"1. Strength and Condition- 1. *Piéying‘togeqhgr o
- . ing development~ ‘2. Exergise programs
2. 1Introduction'to a.wide K _ ¥
, variety of sports b . . N
3. Sports as important T v . .
e ! in family relationship :
. o ‘ . L.
. t - PRarent #3.. . .- . Parent i#4
. * . ‘
| EnJoyment 1 1. Self-confidence builder . o
? V.
o 2 Sportsmanship , .t . . e R
- 3. Mental tra1n1ng . . N Lot <
¢ 4, Learning about competit- , e Co : .-
P »tion and role of winning . . T . .
. ' and losing . - © ) oot . . . ., .
v ' 1y ."‘ ) ! ‘ ' ) ' . -
. -Parent #5 ) ~ Parent #6. . S,
——y N Y Y 4 *
. 1. Skills ' ~+7 1. Self control in sports | L Ty
) 2. -F1tness i . ', - situationsg. o B v,
+ = . 4
. . . N ' . - - . LY e ;\ t‘. ‘
L e ."' Parent #7 .- - Parent #8 ' Lo et
A I f v . N ' .
v L] » 1 . '.' “ , hl
S Exercise program fon * 1. ‘Basic skills in individual ° . .
a . bod1iy development ', - sports 3 o o _
ST . . (i.e.” parent wants son . 2. Development of grace and Y Ve B
M » . to bg bigger and stronger) other skills - e
voa. ' : o ' . s y . )
e O » o ‘ ., b .
N N . ¢ ) . o * ’ ” e
s o L) ' i v
. . P 11(,‘ , ) , , fb .
, v .
. .. : ; .
. e % * . I
. * ‘' ) ” 5 . s, .
O ‘ . . . . . . , , . o . -5 N » ) . .
EMC . 4 ) e * . e
oEmEm - ’ - N ~ , - . ., A .ot .
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\ N ’ / 3 . C
T /1 4 / - * t, . R
. - N . Y . \ . . " 4 104'
) . .
. - . R ', a0 . Y
:b: . ,X - T « ¢ ¢
. E 4 / ' Lo * .
Parent #9 * » Parent #10 H -
‘., ‘ \ . " . A N ) . .«
. "1. leam sperts - good coaches 1, Sport 1nvo‘1vement .
“ . 2. Sport*-s as'‘a balancmg aspect | . Activity which helps boys _
] in life , . “stay out of trouble
A . ‘ . . B ) ,
' L Parent #ld ,/ Parent #12 .
A . B y —— -
. R ' ‘I »
K Lo No response ° ' . Parents largely curta11ed
. / ' . . , ‘ sports 1nv01vement up to ! e
. s LT _» this tlme‘ b . .,
L v . : ¢ ., - . ® ; i : ;
p . Parént #13 . TN Parent #l4 .oe .
. .” o L - ’ :
. . . 1. Getting fit~is the key » 1. Sportsmanship. : - vy
L e thing * - . , .2. ‘Opportunity to do your ¢ .
" : 2. Healthy attitude N ‘ best ' . et
. . < . . N ) 4 . ., '
.. Parent 15 ' ' ' ¢ Parerdt’ #16
Y -t ' [ ~ ® . ¢ LA ] - K '
. . 1. Enjoyment _ . ) 1. Game situations ‘and S
. 2. sSkills s . °, S e\cpenence RS Y e
) L >3, Fitness : L, 2. Sportsmanshlp o S
. . . Lo S 3.7 Edercise, programs" S
“ .. ) 1:# R < ¢ ' WA .
; - et T Parent # x ‘. Parent, #18 . v o,
¥ + . . '—_'V_T‘__-" - .
V"’\v’ ) M ‘a ' N . £ ' L) Lre
‘. ag . 1. Sports . s 1. Gives another intere_st T
. .+ 2. Feeling of get;mg along bﬁ51des T.V. . X
. oo T, ~ . ~ .2, Su‘nethi«ng for'all ybur ‘ .
o - ro. N ., life (lifetirie sports) e, -
o ¢ . L. "- ¥ . . » L ”» [ . . AL
. X R Parent #19 _ Parent #20 . .
< . Y . —~—~
. U N . - .
Te ? : - - ~ PR f ! . - L * v AN
ot v Jl:, Fitnes§ 5 “* . 1. Sports —-rgreat for kids '\

e 2. v‘e.ight training- (also.as a » ° " ’ - AN ‘
R family at home)‘ v o .- . \ ' N
™~ "’. . » .t o L . /
N . 9“ '3{Q P. needs to be rigorous . . J IR \

. . 4, Explanations important for ) et e i
E} . - e L
* everything - . e .
e . X . , I A * S .
. I ' % :
e & . . \ . . R4 Y . .- Y] a4 v # N 5
N . ¥, '. ) ™ N
. - ‘ . 4 _ . . ) . .o‘.
-9 . ’ 5 _" K o o : . Lo
) < ' f ’ .7 Ay 3
. a' . 5 -t L “ -'.n" * .
‘e - . \ '(b ¢ ¥ ‘ * ‘.' : - ‘ o N
‘ 5 LR - N & . R N LY R [
\ e - ‘o . ) »
et . ‘ . ‘.‘ T . . 5
+ . .. . ‘ h v . _:
> . \ . ) , . ) _ A . . . ,
L o] R . d Py . \ . . J( - li N . . 3 . . .~ -
‘ ¢ Co N F , et
» . " 4 ,» oo . ~ E 4 \ v - v . o
LR » - L) . , ).
Y . > LI - h
. . Ve s " 5 ] Y ‘/_ " “ .
Q i . - . ool e \ ! ' . * '
EMC ¢ * . 8 116 % N . '
. ¢ T -. ; Lo ST A
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! problem and Metggabrogy: (4). . - .

v

¢
N .
- .
. ' 4 . ~
' - | .

. : : | "
‘Additionafl Fécus: What are the pilot teacherg opinions and problems
- . ’ : . in developing and ‘teaching/ conteptual approach
a Ct 1essons7 S 3

. N

. [N - \

" Method: ) Ihfqrmal’aiscussion /f' /. A
N 3 . Incidents mentioned [ '
Questionnaire-Interview /—(

! ' / , _T_cm_i_c—S: . ‘ oL ‘ -
] ' ‘ . Teacher opinion of students aﬁtitpde : . 'f
v e, Special problems of approach
‘kb Type of student related to approach AN
oy . .- Turnlng on kids ¢ - - ,
Teacher type > . '
Appropriateness ' of approach L
. Special units o
. Difficulties .
> . ., Limits on fitness -
‘ Modelling °
,Portability of plans
. . Self analysis , .
w ’ Impleménting the Guide
R Guide - strengths, weaknesses
‘ Lo Students changes
. Benef1ts : o
) Ab111ty to ask questlons .
ot * . . Evidence of transferability of concepts" ' “ﬁf
) Teaching Style s .
Y # . Analyzing skill . ' : -
' Levél of usage . , -
. ) N Planning - ’ ' - o ’ .
S Time committment . .
i . "-.. Equipment utilization ' '
Learning resourcés . ’ » .
, .+ Testing conceptual understanding -
. Individualizing, S i
. ’, . Program variety . .
S o *  Helpful 'rating of Guide .-
’ Resources requ1red to teach approach
. . Support lacking - . o .
' 'y Class size§  »,. . . .

' - . - o

at

E lk\l‘c '\:) . . . . . ' L

Aruitoxt provided by Eic:
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t N . CONCEPTUAL, APPROACH STUDY - . - :
. * . IN SECONDARY PHYSICAL. -

[ EDUCATION le ALBERTA

- . . .
¥ .. -

—
v

. . 3 _4.4-_‘ ' , ] - . ﬂ o
) . . Teacher Attitude and Oplnlon to
; i ‘Conceptual Approach Lessdns )
l . . - /) ln//‘ [y
' o Teacher Perception of Student Attitude} . . ‘
« L)
“ C 1. What 1s the attitude of your- pupth to applying the ccheptuaL
. . . guide ideas as they do activity in cla ses? '
5 N LIST THE MOST COMMON ATTITUD;S . / LT /
B ) . N v
Teachér Responses: ) Y R . . ‘
' Students totally, ifivolved in clgss (A). ° g ; Ce . /
. ' , Willing to try (F) , . g " o f - ,
. 1 More skijlled students wanted mofe dlrectlon (F) ;
@ - © LeSS'pressure than direct mfethod - greater pirt1c1pat10n (F) : "/
iy o : Unusual to starf'a unit without' the object (G) Lo i
4 .' “ When do they play the game? YG) . 0
. Most students mdke a real effort to apply these 1deas ‘There ,°>
S : _ id a number of stldents who tend to-get, carrjed ‘away with ve :
o . "' the activity and return to a method that is natural .for . P
.§§.- ‘ them. I .find thatwwhen I work'yith them as imdividuals e T
. " .  they are easier bq,correct becdtise the background expef1~ *

hents have’ proven to them that there js a reason for change (P) .
The students are involved physically and mentaliy*an the act1v1tLes, ’

. : therefore, they show keeneés and intgerest. Even though a chlld's- )
. © ., movement capacity may not let her produce'sklllful movement .
(M ’ .she still is aware mtellectually of what skills and moverdients _ T

are requlred in an act1v1ty and she understands what she can
do herself to achieve these &€kills - she has thought through
. the ac&1v1ty.as it applies to her (8 . ' -

.. Many like the discovery approach (T)
. - Students-enjoy so}v1ng tasks (T)

%

- . . » » . ‘.
s - ~ oo . . S [ .",
. :
- ’ ' ~ - . »
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s CeT it "took a grdﬂl deal. of ' time“to prepare lesson plans P) , .

- ¢ \ " ¢ ' ,/ h ¢ :
”, i U
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“Least Common Attitude ; /:
Teacler Responses: ~ . .

Boredom by highly skilled student (F) .
Let's get on with the game -

This is wasting a lot gf time.
' usually talented .students (P)
Unwillingness to try - children will work at ‘the activity .
.- at their own level - if they are urderachiexving (under- '

.; es matlng their skill) then 1 find I must coach ‘them in
such a'way as to challenge them to greater skill develop-
: ment - individual help w1tth the class sett1ng (s),

.

Specia}l Problems of Conoegtuéﬁ'Appnoach Teaching:

. 2. What special problefis have you had in worklng w1th conceptyal
- ° ’gu1de teaching? : . ) © <:, -
LA L P v ' o :
Teacher Responses: I .- e L ) o
, oo . LN - - ~ J”ﬁ
. po N o Y. . . .
o *Therekﬁéyé~been no major ems. Hoyever, the concepxua{;ﬁf .
T feaching method has taken me y-lidurs. of preparat1on.,$¥ﬁis cas )
« preparation would not také that long. oqﬁrepeatlng the unit (A) )
Finding enough p1ann1ng,time to cover scope of lesson develop- \\\\\ s
*°  ment (F) T e . TN
- -, . Terminvlogy'is, d{ffgcult for the f1rst ghlle (G) . . W
) Ind{vidualtz1ng ‘units s¢6.that students can progress’at their
own rate. This. problem would decrease with time but I found

"

Ce . = No §pgcial problems. I don’t ‘have .a background in Kinesiologys
~ hoyever, 1 thlnk»theré are many,concepts in the realm of fove-
“  ment which must be understood in.order for a human being to:
understand Himself as a ov1ng 1nd;y1dua1 within the env1r0n7 o
ment. Mdybe the guide pubs_too much-stress on Kkne31olog1ca1 TR
concepts to the exclusion of ozher lmgortant movement concepts (8)
Typlcally, 1 taught the skill spe iflcally with:direct teachlng,r
The jargon - 1 don't use it; ;1t s &, proce§s I haven t gone

through completelg‘yet (T)




N\ . .
r‘ N - ¢
\ ! . . .,
' . 109,
d e . .
R Y
M /
Appropr1ate éroups for Lonceptual P. E Lessons. o . . B . v
3. What krnds of‘klds dOLSﬂ t the conceptual gu1de and its ba91c, .
K " ideas work with? . ' / s, - -, .
; - . i / i . » F) . " B}
Teacher Responses:* y ’ ‘ s
¥t works with most of my students. ,The o y students it e
\ , wouldn’t work with are those who aren't w1111ng to- try o . :
. to learn at ‘all-(A) . . ) ) i '
i . Highly skilled (F) . o T . . T T
Highly -skilled individuals (G) ‘ N - ol
" e, : ', Non-motivated individuals (G) .. ' r ;o
Highly skilled students - This is less so 1f these students cap '
¢ move at their own ratel (P) . - ‘ *. .~
‘ The kid¢ all .appear to be willing to part1c1pate. Somé 'kids ,are
- .willing to have things layed on them - to be entertained .and
) not t¢ have to'think and ‘if a ¢hild has come from this back-
- . . | ground br tends to be 1azy - physically, 1nte1LectuaL1y or )
BRI 4 T s both - then she finds“the conceptual approach a b1t of a drag - e
' * boring." .She would rather be tg 1d what motions to go through . - K
? and then go through thos@ motaons W}thOU;‘lﬂVOlVlng her entire ? :
' . ' Se].f (S) , 3 v .
. CL s | The hypemactive children - it takes time to exp1a1ﬂ the concepts
V. and- ask questions (T) ' . T P
’ T ) a ’ . ) :e"- . \* | ' ? ' 9‘;
» ) b~ " ' - . M~ ‘ ' - *
» * o ' . : Sa ! v > -
) PRIy ’. ‘tn , ‘ N M T - - ” .
. Y - ' PR A - IS 4 ‘ )
i‘g * P " ~ - P . ) , Ve \
"' < '/-—Jj. Ce ' o V' 3 - e
ot - » NI
. : . . Fi
. \ What k1nd$,oﬁﬂkids are mostxturned on by conceptual gu1de % !
. . teathifig? T . - . - . v
« ' . . . RV . “ . . '
’ Teacher Responses: . b . S . .

’ +

The kids who want to yearn about what thef are doing (A) ‘

e o , Students who are not very athlet1ca11y skilled or the stddent
Ct who doesn't want to push h1msé1f to.any lrmlts (F) by
e Low.skill ability' (G) c v ..
A 7, If the sport is ‘totally mew to, them*(G) Co, o . :
. ‘ '~ N ' s '. - 4
SN , RN
f ¢ . "
. - <* » ,
v . .'\ E . . '(\‘ \
Lt , . ’ o .
116 .-
. v - - . .
Ny : ) , t
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. e
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' C y ' : ) :
: Average to low skilled * Non-motivated students do not “
react too positively bwt. in my opinion react more ‘positively
, than in a regular style (P) 2N T,
The majority of- kids (S) " e, '

¢ Kids whd~like to think-tgs know the whys and hows- the cogn1t1ve "
. . variables . o ro- . .
- v . ) ' ¢ t ) . >

.
I . . .
. . “ ‘. - . )

T "Key Factors iﬁ?Conceptual Teaching: b el Y
‘M ~ a

'

5. What are the factors most related to kids 'being turned “on by
comceptual gulde phys1ca1 educatlon-teachlng7 N

D . . -
[ § *
.

Teacher Resanses:- e = hd Yo

~The mai factor 1s whether the studeht is genulnely 1nterésted
* .in lfarning game - $kills a - . .

e Phrasing of teacher used in direction (F)

i Less pressure-on students to produce exactLy the ‘same results
' as?everyone ‘else (F). ,
* . Less.direct explanations (P) T ’ .
¢ They experlence a skill by themselves (without-'being told by
teacher) (€). . \
' Success is not 11m1ted ‘to skill ach1evements . A student with

poor co-ordination for example ma'y be the. f1rst to d1scover
the reasons or principles.related to a skill (P)
Students .seem to try harder because they have dlscovered for-
, - 'themsedves the reason for doing .something (P) -
. ~' a) They are involved physically, Lntellectually and SOC1ally,
o and to some extent (not 411 the t1me) emot1oAa11y in what
SV RN * they are'doing rather than being a physically robot -
.. e.g. the ¢hild knows why she=tap—achieve a volley in
. - -+ volleyhall by hypefextending the wrists, bending the knees
.4 N ,ete. T -than being told t0a51mp1y do this, this, and .
. this—and m; Iy 11y<the ball will be volleyed (S) »
by The child

|

s more opportunity to produce ‘the skill at her,

.« o level ratHer] than having, to copy someone elses sklll at -
-. . their level;| therefore, the ch11d experlences successs at
N "her level o ability. Success “YeTates—to confidence and ‘Ef'
‘. " enjdyment of what one 15 doing (S) .
: o (‘ ' .. ) . } -
.- >r\'~‘5""‘“\; S o

Types gflquestions asked (F)* ) . “ .

<
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4 Thov Fccl\lxke thev really e learned spm%thing - a greater
' cuaprehens hun of thL s or activity QT\ : \
. -, v . R .
] e 7 . .
Characteri tlﬁ'#, Cpnceptual Teachers: , '
- t. What k1nds of teachers will make successf 1|{goncept a1 uide ° .u~"
- teachers? { ‘
. . ‘. , -, ‘e -
Teacher Responses: ' ‘ . '
to adjudt their %t ods (AS ’
willing; c:eat1v
and how to’ st1mulat .
wfth lower abilitﬁ. (G) ‘
: coaches (G)*
Lo who are not coach oriented (P)
hose who dgon't have to.have everyone F ing the samée %
. thing at thé same time in, the samedway ‘g ’ R
b) Those who are willing to accept the child as a child -
not a m1natgre adult. Recognize that- a|u1t standards )
. aren't to be imposed on, ‘¢hildren for if they are ithe '
child's sk11h development may be hindered., e.g. 1av1ng
the child play a major game before -he has the phys1ca1 .

) mental; and emotional capac1ty to handle’ the situation.
: A teacher who. has an Qﬁcept1ona1 understandmng=o£=ch11d
. , RN S .
growth and development (S) b e ee—
. Teachers who can brgak- the sports and activities into copcepts'(T)‘
, - Teaghers who feally know the subject matter, the *ids and the .
- . .-

. ) teaching strategies (?Q . . .

—_— ' . | :
o > .- T ; _ .

R
-
k)
.

p AppropriLte,Occaéions.fof¢Conceptua1 Lessons: i ‘ ‘

I\

. 7. Thene appear to be tyges when conceptual P.E. teaching is ;
appr pr1ate and times’ when it is less appropriate. Teacheré ’

“Tus getting into th;s style would be assisted by a few examples

of when this teach1ng is appropriate and 1nappropr1ate (over and
e the obvious one§) Please list a few ghidelines peytaiming

aboy
’ to ‘hls factor. !

\» ' ' ) , ( N .’
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Teacher ,Responses: E/. . . o

«

. —
‘) Apnropriate—for strategy, less appropriate for ru}es (A)
Appropriate for aderage size clagse8, less agprbprlate
'.' " for larger classes (A) B )
" Learning new, skills (F) .
Breaking down complex activities (F) ’ .
. Beginning units éf activities (F) .
» .Appropriate - introducing a néw sport g ' .
. 1 ) t?ﬁchlng lower level ability kids
,\\Inappropriate -/ teaching a kid with interschool lével

. skiTis (G)

Appropriate - An the‘fearly stages d{ilearn1ng an activity.

< . When wqorkigg with those whﬁ real e that something «is wrong

. with their game - .

‘ Inappropriate - h1gh1y sk11;£d level students (p W ’ -

Approprlatenf/any time therd is a concept underlying what 4 .
you are teaching

Inappropriate - for rules (S)

Appropriate for speed of teaching and learning uSe !
d1rect dpproach )

R - - ‘. . P “ .
o 9 . . .

~ o

| ' oo,
P " pifficulties in Planning: s
I ’ .

8. What are'the\main difficulties in doing/the detailed lesson E~
! ' planning requlred for lessons using t xc-g approach to teaching
.B.E.? |

. + e R &
3 e ("' . . ¢ . } . .
| ’ Teacher'Responses: . ,
A ,

A ,  The planning (strategy or ordef). of the questlons ( )

""" in_schools (F) . ' g 7
:  In areas where the teachér is not giffed it is hard at times
to figure out exactly why a skill is.done in a given manner, '
‘ (This is great ip/that it requires the teacher to understand
L - his subJecb ) AP), . . / ‘
‘deal df time and often experimentation to
jTons, etc. that will guide

ng down of objectives, 7& f/you don't write down’
dve mych check on whether you 've . e




S . £ 4

You have'to think differently Elike we have a game .
plan - phy31ca11v, emot fonaTly, Ppsychologically -» - 1.\
you have to plan yovur g\asses conceptually (T) -

. ___/ t / /‘, '
. . >
Fifness ObjectiJes: . . J
Ll ) 9. Please comment--excess1ve time spent on concepiyalk gu1de
) ‘teaching in P.E.-limits the fitness objectives &f usual P.EJ.
. programs! . '
! I ' ' Teacher Responses.: ' . L o "/;D
- Lim{tedfonly in fhe beginning stages. If students -have
¢ ’ -, -to work things out for themselves, they can become
' active enough (A) B .
. No-your warm-ups ‘are often used as concepts learhedl C e
. T e.g. shuffle in basketbail (G). - T

. No. The conceptual, epproach only replaces the 1nstruct10n
i . portlon of your class and as concepts bU1ld, teachlng time.

is ‘shortened (P)' .
- ‘ F1tness ‘objectives are‘not lamlted in fact the§‘ﬁére énhanced
.o in my grade 10 class ) o

' ~*+, No reason for, tbls it Just de éhds upon how ybu“ llot your:’
time, The conceptual, 'approach refers to your teaching
-~ . strategy not your class plan (for t1me) (T)
. . ) ‘
: St tL - T ) ' o ' .
] . P . . . Y .
Tt ‘ . . . . . [ - \“" .o .
' g ) ! ' 2 o D
e - Modelling* ) X s S " O S
.. ‘/)-' \ . . . ‘\ \ . . s M . 4‘
v 10.- Please.comment--ski]l development can be accompIxshed by f .
. modelling highly skilled: performances---the solutipn or
_ Jproblem solving mettod cam be rather wasteful of t1meeand
- past develmeent efforts. ] oL .

. .

.

.
[ )

“Teach&ég Responses: * =’ JER n‘(:_ i . '
- o \ g, ) .
The iginal learning takes longer, but is more permanent. . *
* ¢ Therpfore, less review is needed. In the long run, time -
& © is hot wasted at a11 (A) ' $
< - . \ R @ ‘ .

.- , s v S . R
: . S a -1 o ' d B N °
e i N f N , ) . ~ . " e ?
' 4 N \' ’ N
» .

EMC: ‘s ' I \ ! 3 ’ ‘ L ' . ) , . ‘ :' e N s -

i i v: R . oy 4
- 4 { N / s .. |
; . > ) .
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. ! but students don't’ ‘
especially, if they are
, . L have athletic abilities (F)
TR TN Probfem s'olving"- everyone works at own rate, less pressure
. R .,' T .- 7 7 . on students, "they all”aghieve and are domg activities (F),

. e . It'is much. easier to moded a highly skilled performance
J TR e e el if 'voy, undetstand the concept first (G) . . .
T y For the fughly skilled athlete possibly. I don't believe L v

A s ) . t:hat the same»sklll level is. achieved by modelling (P)
IV . © skill development: may be' accompllshed by modelling fhighly ‘
T skl}led performance but:yhat ‘if the child does not have T
A A . skiil to model .that performance?’ Inmmy opinion this .
e “‘ . }r 1 sott’of ehild wéstes.a lot of time in becoming frustrated
(;T‘“ J . . o and’ in learnmg that he or she 'Slmply is not good enough, *
T T RSN S Onoe.you learn you gre not gqod gnough it doesy't usually

P '& re” .o take much more timeffor yop to stop.trying te {lo tha}: P
SN ¥ ) ) a-ctnuﬁy In the. problefm solv:y{oapproach thef child cgm” «  °
':{N*i R , 1~ sqtve the.problem dt-his ¢r her leyel and.ac fove satls- /" !

. // e e , Yfactidn if the tegcher will ‘ret:ogzru;e thes sofutfon as the, . [°

S T i, child! g best efgort fdr Zié or, Her ability (if indeed it'f, o’

S, S 4T T s a best effort). .1 "don*t think time we, spend with o . <o
L < Y ., % . children in helpmg. them to recogmze their ab111ty to ',f; L

P L e think and to lea,rh 111dependent1y can, «rver >g:"e COHS&d‘de ' R J

T e, : as, wasted (s) - . ' .~ RO
. . o 7 If you’ wam: champion *. provmclal,,or natllonafl you v ldp N

o : . "y .+ use this approach but for the avgrage student a P.Ey-, , . '~
T . L .' ass it's quige gpproprlate ¥nd does alloy <3 transfer L A
T AN a d indiwidualitys Although many skills dre 6ba comp-lex‘ f'”,',/
'R . RN 'to learn by mo €lling a'lone i.e. Polevaultlhg\must "{l'_ / "
o VRN R br‘ken down mto,parts‘ (T - . v Trp e I

) y Teo, A P

B vf S Lo o
o “:‘! . e N T et . L

- s - ’ <Tow ‘ ) PN ."'.m -
. S . A -

B gy A opd ]

o 'f“ . e ‘. I IO s .,_..“0 L . C . o

A ’ o o 71" How far are you along the 'way to becomlﬁg a’ fully, functlonmg . '_?' ‘

R A B J'conceptua?l:-guide"'ceacher, ,m yzmr oplmon? . . et
& A Lo T Teacher. Responses . .:" '._’, ’ v, 2L f‘;_ ‘" R r\ . »

wLhL s :’ ooy N .ﬁ R S e a e
AT S .' nAbOuE half‘wayw('Ag P . e L Ry T,
A T T thhmng to_-gompare my §ty1»é to (F).” S LNl
T e s ¢ \ Showld have “opportumity to see others in. action. ie. \vi'deo-- o
S . *taﬁes, ea:o.‘(F) > A SR . "

o . S e Just byginning (G) . e R DN e
. - )ﬂ" . s Gonverted but a great deal must be &one to pe- organlze myself .

i / R .l '{ . in, ;:erhs 6f prepara‘t;on (P) R CoL L A SR
4 R . Y oy : . . . ey oo
; e - ,:; : ’ R ,' o N .

o 5 Ty e ' ' ) 0 Ve \ S "
e et e e e
Ve L - . A S R e [l

P - ", W v (A A TP !
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I %hinkl}'ﬁust,be developing my ability toiponcepfualize.- .
. Sincé 1 started on this pilot project I have noticed"

- N myself transferring conceépts’ from one activity to ahother - o
L, “the overarm throw ‘operates on the same concepts as does\
.» 'the overarm serve it volleyball, as does the-overhead
. : clear in badmintoh etc. I have some difficulty coh®. - .
Y .ceptualizing, in areas, where .my background is weak - .
) Kidesiology. (S) : © e .
ust the beginning (T) ) > - t

Implementlng the Curriculum Guide:

- ¢

\\ ////4 Do you consider your way of lmplement1ng the coticeptual gu1de ;

) (F : P0551b1y my attempt to.individuafize (P) . Lo ’

approizﬁ"dlﬁfefent in any maJor Qr mlnor ways? (Briefly list S
the d1fferences ds you see themJ i /<f .
No (A) L. ¢ . ' -
Yes I tried to make.a model that_has. some logical sequences,
pproach (G) s

rathef than‘a bits and pleces

My way o implementing the conc
dlfferent, 1 approach the

tual guide, is probably / ;
ncepts with a strong .

. . background in movement ion; and thus many’ of /
. +the concepts I un@erstand 113§tb rooted in Laban's ’
FULE thqmes (S) < '
: No °exqept I ‘don't use the’ j ‘gon (T) , .
‘., . ,/"‘- “ ‘ " . v L "‘ r
N N 4 i 3 ) .
s\ .. ,(- . c - A N :
. ., P .9 l\-—\
. . . . N
- .. ° “ O . . o
B ’ ,. N )v. o. ‘
“ - ", e ~ .

N [

. Gurriculum Guide: (Strengths and Weaknesses)» |,
] hn .
' 14 . 13 . ' . ¢

. 00 4, - . -
I3. What‘arejthe strengths of‘the Guide as~far as you are concerned:‘
(ive. did the guide turn yow on or’ was it' the guide plus samething .

else? [What else turned’ youfgn7) - -
. C s . .
. ’ 3 . 2 _." N . R _
Teacherxkesp nses: R e . . )
. . - .. ’
s i The GUIde got me anterested A demonstration 1esson with '
me as the student turned me on (A) e,
. Far too lengthy to read and. under ddahd (F) . v (s ‘ .

WOu1d¥turn off many" pgoplg (F). . . \
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c: J I think*thatetie Discovery method of feaching (kids know
. . . why they are doing sémething) is Wwhat convinced .me (G) . //’
. ' . Possibly my attempt to indivjdualize (P) - :
’ ’ .~ . 'The -strengths of the guide . s -
) > a) the emphasis it places on generalizations , ) * .
. . b) the K1nes1olog1ca1 concepts it makes you aware of (S)
5 ."* - 7 1t focuses on the essential aspects (Concept) of the skill -.
. " the 1mportant part to aid the .learning (T) . oLt
. N R . v ' *
; » .
PS ' ) }
i » A ‘\.\‘\1 . . . o
" ' . a ¢

. "14," What'are the weaknesses of 'the Guide?
\ ——

! I . * . ’I
' . Teachker Responses: - /

w N -

Teacﬁers without a knowledge
jf:culty understfrding theé basitcs'of”the guide.
s vt Otgerwlse* theréﬁshould be no difficulties. (A)
" . Sectioning required far tod mych theory (F) ,
AT - - . Far too lengthy F) .
! L Helpful h1nts needed for feacler to check his idea AF)
. odel giving you the concepts (&)
. 1 would 11ke~to/ ee.some of-i slmp11f1ed (®)
: ot have a broad enough view of conceﬁt/
portant 44 man understandlng himseff as.

f kinesiology ‘might have

a am ng‘beang withih. the enviromment. i,€. There o
aré nmore concepts -to be dealt with othef thdn the ) .
, L ,klne51olog1ca1 ones (S)° o Lo o
. . »“The language is. form{ dable for many—- many expect it to

4be revolutionary - it isn't (T) ‘ r

\ Student .Changes: ’ ’ -
. . B ~ - H

Y ¢

15." How have students ohangedkin the last few years? .

Teacher’Responses'

.
.
. +

S’idents have become more aware of the benefits of sports
¢ and seem to want to experiment more in class. . They like
. to find things out for: themselves (A)
e Less motivated or. interested jist for knowléfige's sake (F)
o Apathetfe (F) | g ,
Wanting changes (F) = . .
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) b . T
~ ¥4 ; -
. o € - o « - -
S T
: I . ... .
. Not, that far advanced in c.p. approachk (G) "
. . 1. Have three yearg experierjce.. 1 have noticed no ma jor <
. changes - (P) 3 B ) S
. , Students, have become more HYnowledgeabile in the last few :
- e, ' years. T.V. has brouglt the world to their door - s
- - | . . with knowledge comes ajareness of others, of themselves.
. in relation to others [S) : . N
’ , To me they don't seem quite as eager.tg learn ~ perhaps o
) J .the knowledge explosion has discouraged meny (T),
. . ' . » Also a contributing factor _is the many other ‘outlets.- .
o . besides school and learning (T) :
. ' - The ."'do you{' own thing phehomenon'” - peer’ pressure hardly
" l endorses school and studying (T) ' PR
. Education doesn't’ equates directly with $¥or fame - not as
; ' v + appialing (T) . . ’ ¢ NE .
' . - . 3 , ’ ) ’ v )
: ‘ e T T
t . . » Y~ . . &~ '
\ ') . ' ) > . N R
M 1 ’ e ‘.' . - o . s 'l
~+lo. Do you agree that the ability to ask quegtions at va;iéus }eveI/S/"
is critical to teaching with this approach? Why? oor AT
vog { . ' > . P
; Teacher Responses: . P © o
o . o ! °
o Ye®. The er ¢gf questions is important in order td,
. develop the poné pts properly (4) o R ’
t- Yes (F): — i , S )
SR es (6) . N ,
- Yes, concepié. tend. to puild upon each other and if qzestions x
/ leave a gap inithe se\ggehce 'trénsi_t;i‘og_'grgom one conc;pt to
D e -another is difficult (P) N T ) _ .
- . Yes, because it is the teacher's respénéigbility to dsk the
‘ ' tight, questions_in relation to the /child's level of . .
- , skill development so that the ¢hild will ke -tha‘u nged’
o . . ' tp develop her sKill to'fhe highegt possible lévep-in -
!4 ) relation to the abjlity ghe bas’and in relation
' ' , . . state of readines/ jﬁ)’-} . . R e
i Yes to create-euriosity dnd xproblem solving ~ not ﬁ'st ictla
: ¢ ) psychomotor orie tat-io‘nj('l") R f
. : : s.\ ; oo ’ '4‘}—
) /a\‘:/ / ‘\l. -‘:';
4 A A - ] ™. ol KN
\ . R . ; oo ; : ’
. b M ’ . , X . ' ‘ ’:
* 0 ' . . vt 4
, S Y P
oz N o Yo AT & R o i,
. . e . . :
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‘ Within grade lpvels the childrén who are less capable physigafly
, e e * _"seem tb get involved in the activities; whereas,’ phys‘cal
.- ‘ \activity tdught in the traditiorfal style does not readily
A .. “ allow the less capable children to experience sdccess and
. ’ sat1s£act1on. Under the conceptual appro the child can
o : experience i ectual Fdccess as we ysical success (S)
e . . The younger Gr. 7 seem to handle it b fi 8's and 9's -
Y e ( who were usad to. traditxonal ; teaching style (T) !
e o / N T i .
'-“‘ - ‘ o ] ' ) P . - : N r/
| R | g
’ . . & » .o '

.;' Ta - " '
1.
L - [
Q -

¢ ! M - - ‘ 4 Y R [ ' KA}
. L ’ .
o~ _k . . v . ). s 0y
. K ' © 118, ¢
. Y . C
. 3 . : Y
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L 17. Does the conceptual guide ap roach turni students on:
- N . R [SRY . ; —
Xyeacher Responses: ) ] , ‘ .
- . . . . . . v -
! . _ Yes, I_think it,turﬁs—most studehts on (4)
. Somé of the students (F) ' ’
- Some of them s : .
. The majority, (P) . )
? ’ . Yeé (S) ' T . 12
Some! (T) -
. - ¢
‘ A e - . .
! ) - o
i . .
- Lo » , . .
-:. { - P ‘ ’ 4, ' -
a P . . N . . ¢
, . A4 Pl v o '
| ' - :
18.. Which groups seem to be most inclined to turn oh to conceptual- -,
guide approach teach1ng9 (within grade levels and bétween grade
levels) ) . . .- - et
. e L ’
° Teacher Respenses:—~ : ' oo - L. . Q?
' . v
“ 'j Lower grades seelm to turn on more. Students-who have hot ~
e - ) had -success in P.E. before seem to. turn on the mbst (4) . > K
rAverage studenls or those with poorer:skills (F)
y ! . Grade 10%s. HHven't tried it with higher grades ©G)

o Lower grades (f-7) and average to poor students (skillwise) (P)




¢

/////// . 5 to work on the howJ why, what aspect of ‘physigal, act1V1t§

v t . N
. . . . rd N . Y,

19. Which groups seen least inclined to turn on to conceptual
guide approach teaching?. (within grade levels and between

. gradellevels)
{

v

Teacher Re ponses: ' e

’ ' Hifgher grades seem to turn on the 1east. Students who'are
. not willing to learn turn on the least (A)

. Sfudents with better than average skills fthe jock", |

~ érade XI1's$ not too impressed (F) . .
{ H{gh skill levél. Probably (I'm guessing) grade 12's.! (G)
+ ¢ Highly skilled-- Older studepts find it harder to adapt to
: a new line of thinking ¥P)
The group that are less inclfined to turn on to the conceptual

gurde approach teach1ng m1gh be those children wlHo want

'tosget on with -the game - I suspect they would betim— )

patiént with other approaches alsp. There are al

’ children in a class who want to play now - they dpn't
bother with the_process of léarngng to play.. I am - .
referr1ng to children who are socially ready to play’
major gamés - grade 9 apd 10 students - but lack a
'backgrouﬁd 1n physical education. I have found that
. ’ ¢hildren who have been taught games skills in the ele-

" mentary school starting with Mindividual actjvities in

. the pr1mary,years and developing thyough 1 with-1,

PO 1 vs. 1 vs. .2 and so on are 'not turned off'in grade
seven wrth the conceptual approach; however, grade nines
who lack the strong elementary background and have not
worked on skill development in their grade 7 and 8 years -
.. ' and who ‘haye not been challenged to think are not pre- -

-

' 'procéss of understand1ng the skill. They are not eagér

They want to.glay the .game even if they don t have the’
fundamentals to play it well enpugh to eXper1en¢e satis-
_faction. However, as they. beg1n to think and to,under-

stand the how, why, and what aspect of movefient’ and asa
L . they begin to improve in their ability play -the gaﬂe

pared to work on the process of skill development and" the )

ays .-

«

. and ds they relate this improvement-to théir understand1ng;

education. L8) ' . L d ,”*.\ 3

. 7[ . -, there is a marked change 1n.§pe{f/de towards phyS1ca1

. / R Maybe top perfarmers - the' go getters - k1ds who hate to 31t
. ,/

down -rant31ndiepants (T) . . f,‘,¢

. ] . . . R
‘ ’ ! /
S ) . / Lo
. -t ~
]
i ' e "‘f-‘v-j/l‘ '
;
t: s

%
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. 20. khat ev1dences have you been able to observe thatdgiéégjigggizte
. ‘ thdt concepts learned in one activity have carried-oVer to otRer

. activities your students have participated in?

N ¢ LA

Teacher Responses: . . ’ P

3 “
-,
- ‘ . .

“ . Concepts developed in a volleyball unit were used to, - .. e
carry over in basketball and soccer units .(A)
. | Students can move thru funddment&ls.at faster rate once
: . they have worked their may thru progressioens and have
’ , tried many variations and found the right way.of doing °
. ) a basic skill i.e. overarm throw1ng actlon (F)
. . Too early to tell (G)
T ’ ‘ . Movement Concepts from vollLyball carried over qulte well (P)
' - Two examples that indicate [that concepts learngd in onk
¢ . activity carried over to.other activities my students
’ participate in include: ' ,
~ : a) the concept of spacing and floor balance leaghed in - ]
. . . floor hockey transférred to.soceer and modifikd .
RERE * o - basketball. <y .
b oy . b) the ‘concept of transferrlng force through the body . .7 -
: ' - M ® to a volleyball serve carried over, to transferrlng ..
~ ot A - ‘jorce to a badmlnton shuttle cock when strokLng it (S‘
' ) Students actually statlng obv1bus Principles (facts) and,
’ ' ) « ¢oncepts that related from ong area to another (T)
: T ) . The ready position - they seem to’ 'understand body prigciples .
- . ¢ . bettet’ - have ideas on how to - eager to try -
;Ete. "I think I know how" attitudes (T) . o \ N
. . . A

N -

. Y . P . . _——
~ . . * '

' : . .4 ! * ‘ l ) l\ 2 °
S 21. Do you ‘have any,additianal comments on equipment and facility ,
o ) usage in this style of teach1ng that were not mentioned.at the o

. . wonkshop? RS . “ N

[ . - ‘ . ., -

-7 " Teacher Responses:

. - , No (S) V7. - : S,

-

S ’ . .No - perhaps structured facilit e f/equlpment detex" " ..
- .o (1) »

N j* creativity, spontanegusﬁess..

- > g - [ 2
. « - ‘/
. PR . . 7 P ) .
- . - .
/ R . *a
! .

R - PR F o
L4 .
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U] - , . I v ~ T L . P R ) \b . R . /
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Teaching Style: - . ‘ :
' - “ — ! e, 4 ’ . .
. 22. "What are the main students,decisions thaE‘ygu encourage in the * V-
. " teaching style yéu use in the conceptual approach? : L .
g . : '%?, . i P .
Teacher'Reskonses: = - - . i S _ \
T . . Soke nput into evaluatlon of teacthg Rrogram at the s
. L, . erd of the year (A) - LY BTN
/ Student input ,in class'dew and Sequence (Fy ’ -
. Skill Hecisions by students @) - .

Studerjt solves the ‘problem it any way. cémfortable ‘for "him (G)
Studert problem solving. I do try and Jead them to under-
<. sand the best method. I think it 4mportant that skill.
'//~- . Nnqt-be sacrificed (P) [ o
‘ I encdurage students to make decisions related to the {
" qpestion how, for example: ‘“HoWkcah you get more power ,
-t sefve tlte volleyballﬁ, to strikef the shuttle, etc.?",.
apd I encourage students to make defisions related to the
question why, for example: "Why i§ it important to keep ,
your eye on the shuttlé as you serje ie?". 1 also en- AN
courage students’ to maké dec151ons/related to, where and ° .
when questions (S)- . ° . . R
. In the direeted approach there 1sn 't too many student de-
o | " c¢isions except under -game conditions (T) -

40~ , . . . . . t

N
?
]

v . coL , . . ‘ :
. ‘' . s ’ . . . o=

23. What are the main differences in student decisions that you - . s,
' encourage when you use a teaching style other than the con- ' .
ceptua1~gu1de approach?

] N ~u .
.

v Teacher Responses: o S ) _ R
. \ . . o ' . !
Corrections D€ _errots by the teacher (F) ) i n
) “Q\\ e n conceptugif;bproach students have greater input in " )
. P G analysis and’ corrections (F) . - . \ .
’ -~ . Student is taught the, correct mechanlcs and follows teachers
S o good judgeméent (G) , ' T
in the other’ ﬂﬁ hods, the ma1n thing 1 encourage in decston
maklng is.that of'frylng to decide to- try and learn (P%
‘ I don't’ ofteg e a style of teaching Sther than-a conceptual .
. v .+ approach’ () , :
e ‘ In the.directed approach there ‘isn't too many student dex’ : -
i . ‘ : / cisions .kx ept ‘under game conditions (T) 1

-
L4
.
N
-
~
-~
e
Frne

.
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24. Have you modelled your teaching style after somebody else's .,
. style? * (List three types of models you presently use in-qrder
.“ . of greatest to least 1nfluence on'your style). D <l\\\\\\; T
. L N l‘ - ’
«Teacher Responses: : : -
R Model #1 (type)“Andrea - conceptual style (last yr.)
_Model #2 (type) Toyoda - VB coaching model (last yr. )y (@A) o0
- . Model #1 '  Explore and discover with .guidelines, . "
v Model #2 " Direct and correct (F) : ST
Model #1 'L ) . 4 . ’ co )
Model #2 " ) Motivational style such’as after M. Smith . o
Model #3 " ) . ] L
. No, I~can't really say. " 1 use everything from command to )
- gulded discovery, depend1ng on the.concept I am dealing
{ - with. 1 also vary from full clasgs*instruction to.
. . individual instruction as_ghé situation warrants (P)
M Yes. co é,//’?f”ph .
Model #1 Dr. Margaret Ellis, U..of A. ' .
Model #2 Murray Smith, U. of A. (s) o , R
, Model i l (type) Bob Newfelt -~ all around skill performer but
. . . academic ~ '
) .o Model #2__ ", Murfay Smith - conceptualist (command to ’E
’ . . "discovery) .
// .Model #3 " Clare Drake - command - but allows for-some * .. ,
; . L student problem solving (T) "
d ” ° - N ‘ : ‘,_‘,'/\, ‘,L -
i ' "" . ‘
/ 25, How would you have answered the, above questlon a few -years ago? e
¢ -, ) " Teacher Responsés: ) R Lo ! . i - { .
. R > . . o .. N 1 * ol -
e . . . . .Nb specific model:  Gergy Carr - track and field (&) .
Direct (F) . & b L e S, : .
i Andrea for conceptual’ . . : '
. Motiv. styles after M. Sm1th (G) - .
. ] " Command (P) ' . :
— " The same way (S) o
. . The same (T) L
\.":\ ‘ X \ ‘: . - ' N - ) )‘ ,. ] :' ‘
N - . - "‘ ]
\L\ ) ) ‘ - ’ 4 \Q-: !
" . N - ” ‘ ~. ? e ' .
. i Lo
PN R ¥ * P )
Vo ‘ ) . ! ‘ s, .
. « 134 T .
\’ eé . £ - S R “{-:
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\ . n!' . b-;‘ - s R
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) :
ing style quite often frofn ctass to *

' -, 2o vou dHanges your teakh

: : ' ﬂass or level to. level? What are-the key factors causing* .
: I ‘ these Sgenges7 A S P Lo ‘ . oo
»:‘ ' ‘Y" o T ’ . . ‘— et " - S g
' L ,,wu(ﬁer Responses: o S .,

v 5

,Change from activity to ct1v1ty,e g Basketball demonstratlo

, ¢

el ot VB and Soccer -._conceptual (A « o]
: ‘ - ' .. Yes, stydent and teacﬁe* o& w1th legsons (F) : ..
- ~ ‘Allows for more frexibility (F) = ,
T, , o + 4 " Student levels are var1éﬂ and requ1re changes (F) i
L . &, [, Different ‘types of kids (6) . " N I
! . N yes - Age - Interest and ahilfity (PY” s )
' ‘ * No, 1 don't changé¢®the stylejof teaching. I make gy classes
.o more,” or less challenging by the way I present the task
R ) ) and objectives 1 havd the students answerrng the task/.

sented to a grade 10/ but I |would present it to the grade
six at his level of pnderstanding and readiness.
AT objectives I had for| the grade six wduld be 1
. ! ! than those, for the. grade ten ()
Student needs ' 2. Student’a ilitjes
Class”character 4. The actiivity -
. T1me_for unity (T) )

v

|
. . T | 1 might present the game tgsk to a grade.6*as 1 had pre-
J

r

4

1

N
W) e

P

. .
4 . . .. . - “

’

nd1¥a1n5 Fkills? . a o e
‘27, What are the greatest d1fficu1t1es yon’have encountered in .
sn«lvzing an act1v1ty to get at the "b1g ideas" of the activity?

. _ ‘ §
. Teaoher Responses: . / - -

., E .
. . .
S ©

;f < ‘,DLtf1cu1t in sports not too knowledgeable A)
s T Brcaklng down the skill (F) -
) " ST ' In mary *cases 1 have/never understood the concepts myself (P)

. . - ’ * The greatest diffic lties I have encountered 1n,ana1y21ng an
o . : + activity to’'get lat the big ideas of the.activity are:
, \\\\ ad) to underst nd the k1nes1olog1ca1 bdsis  of the movement
at . « ~ well enough jself to pass the understandfl n" to the
: e - children ( / .
' .*1. The activity may seem SO natural - you want to:say\
- do it’ this way ,
2. Yot knOW1ng all the concepts (T) S

oo . /
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’ 2 .cﬁlf O Collr el »qu.b(dLLnLS to be abveki[fbd as ou th1hk ' -
" owouau be watd tradxtiqnaL apprbaches’ to teachlng P.E.? .,
v N - '!
N > . ' ’ " 1
. N . . BT ¢
T.dener < spouses: . R . L) !
[)

T Mere sxilled (A) W
lrdhlb;w the same fevel, )more acQ1v1ty.doné wi®h

caanptual approach as thev are trying various
- .deds and gxplor1ng (F) ' ¢ A
Top garlv £0 tell. But I think Lhey would be (G)
in ;adminton - petter (P) 4
Yobe lidwe the, Pphysically less capable students’are more skilled
secalse the\ have beéh\gaught by the conceptual approach
rather than the' trad1t10na1 approach The pbysncally
. , capable chlld isn't held back in skill developmenf with,
"the conceptual approach .and 1 <don' t know if she would be
more gkilled if she®had been taught by the traditional
approaches .to teachiing P.E. (S),
)1 use a variety of strategies - T feel my kids achieve a
Ihlgher §k111 level because® of’ that factor GT)

»”
[

¥

<

’

{

.

-

.
A .

f

: | .
What evidelée have you gathered.to support motor skill develop-

29.
ment using the conceptual guide approach? }
i N . . ?

A

P " »
Jeacher Responses: ) ‘4" t ) -
. . .o ]

L]

Calibre of house league volleyball was Ruch better

Observed by teacher and students 4)

Students achieved a‘level of skills wi
more cohfident to try pther activities (F)

[niative --no testing--because a lot phasis.on under-
standipgg and variety of applications {G) * .

Observatign only. 1 have noticed a larger number
trying to "apply the concepts during intya-mur
no P essure is on them‘to learn (P) .

' -

dh less pressure,

¥

¢

of students

;15 when

the grade seveng I have taught for 7 years .understand
themselves as moving individuals .within the environment.
1 'suspect their Jevel of understanding of movement concepts
and their motor develoﬁnent is at least in part the result
of, conceptual approach teaching (S)
_None - a gut feeling only (T) .

. oy . : .

o~
. . .

Y
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. Teacﬁzi Résgonses:

.- -
Y

Ef you unddr

* 1f you undg¢r
I suspect th t the copeéptual g 'ide approach kgeps children
motivate on motor skill development for more

“her words,they are not discouraged from .
'ing ip phy51ca1 adtivity as quickly as they |
with Lhe traditional approach Maybe th1s ‘

ctivity through out life (8) ) (e
’ K e iconcepts must be_y1th1n the cognitive ability of the -
: ) student | (T). o : ;o

Introéucing the Style to Others: ;

ol 31. What have you Jearned about develop1hg tKis tgaéh1ng tyle
that may ‘be helpful to those being introduced to this gyle N
(aside firom tb one bi} ﬁorkshop commfent - that it' s only s
through blood‘ weat and teafsor the process of plannin T
. : rsor process g) e
. S . e ¢
! 'Teacher Respgnses: . s \\\ T
) o" .. ‘ N . )
‘" a 1 could work w1th othfrs 1n the practical app11cation : ',
. of this approach (A) ! yooo ’

Reguire video-taping “sessions to‘see others in actions,-*
| styles, techn1ques (F) ) '
" Wogkshop - Let's find| out if it's ‘acceptable to
.skill level classes i.e. P.E. 30 i.e. lower!
1 hes1tat1on (%)
. . 1'can't see any: other way tM); to go through a workshop or .
Ta - / by working .on a one to one basis within a school (P)
1 believe that working with ‘this teach1ng style until it
,' becomesg an ,ektension ‘of ones'personality is Helpful
.. - © .7 to ahyone being 1ntroduced to ‘this style of- teaching, -
. ” ) ’ aftar this happens it requires mo more planning, than’
‘ . ’ . any other “style "(S) ‘
I don't saz its a neg?;éach1ng style more subtly that its . <

upper
skill no

1

a useful device t¢/assist learning (T) . B -

w“

. .
? ‘e N o

- v - ' ‘ v




*Plaaning: . .o o ://
32. How much time haveJyou devoted to planning for lessons in ’
the conceptual guide approach to P.E. teaching,, compared to

other approaches7 Are there -any, suggestlons for shortening tHis t1me7

N ' , ) « ey

ty
. v

' Teacher Responses:

First time aropnd - twice as much. After that - -
the "same (A) o . . p P
’ . Double time (F) ) - . .

'It's new and. takes some time,. but not any lqeger than
when 1 started out teaching (G) .
1t has taken a great deal of time. Next time - through -
however this will be greatly reduced.. I think someone
getting into conceptual teachirg shok1d enter "it unit )
by unit and not try a total conversion at one time (P) ‘
1 have never really used any other approach so I have nothing
to compare it to (S) '
Know the sprect area (T)® ' .

- +
» 1

- “
33. _Dbid you spend significantly less time the second time] you-¥lanned
=" such a set of lessons? :

e \ : ]' : .
. Teacher fises: . N . }

«

Yes (A) ~ 7 . ’ L f ; ..Q
.Yes (F) ° ‘
' . Yes (G) . | |
. Yes_ (P) o — ,
N  Yes (S). : : ' } .
| Yes (T, ? » )
\ . j ,,.. ,
. . .
v 34. What are the advantages of such planning as far.
. concerned? . RIERIEES e et
"Teacher Responses: T . S
b L. Y ‘
Giveg'?ba more security and confidence (A) e .
You know the order of teaching (A) . , - "o
‘ ] S .
? Y . i ) ;




hcher Responses: - | |

‘ Everytthg is preplanned, expan%ion of lessons much easier (F)
Not surr that you have to be that super planned once
‘ "« youl know the basic of this method (i:e. know the model -
~kn w the skills G) - :
Wv teaching is better because I have heen forced to analyze
eac% spect of a skill'(P) ’
As‘you plan, and think through the whys of any activity you
< cbdg to understaqd the activity. I think many teachers
been tapght |in their training the how of the activxty
but they don/'t urderstand the why (§) .
1 perhaps look ajt it from the~learnipg .point of view, more
comprehensive teachlng strategy (T)

what are the main|advantages in eduipment and space utilization
in the conceptual|guide, aproach to P.E. as you see jit?

L 2

»

>
v

r

They learn to] upe space better (A) ]

All: the equipment is used: (A) . P

Various types| of .equipment; sizes of balls and types, really*
don't matiter (F) :

< "Smaller spacds-can_be used i.e, badmlnton eourts for - - -
‘ volleyball courts,\rope or badminton nets;instead
"of reguldr equlpment ) ! . . ]

None (G)
None. 1In fagt, it mgy require more equlpment in
The main advantdge in equipment and space uélllza
conceptual guide.approach to p-e. is that you |
regulation sface or equipmen tn teach; concep
_ pou can-teach a coqcept in any Ypace so long
/room,. wilth any size ball, and if the c¢hild is
. < concdptuallze hé will transfer his underst
7 a major game using regulation space and equi
None - if you use it with discovery learning a’l b (T)

v

ion in the

s there -is

ome instances AP)

don'’ tAgggg,___..—-———"’

§s, [for example,
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P TS ‘g in wLugT. y\i‘t reasons why “auul'” game Standards
T IR E VU A U TATPI S \1u11g¢t£;1‘ s : =™
* ' i ‘ e - R a' 1 ‘ : t / . R )
: . T lescer | pemesy oo 4 | : . ,
. m—— . L3 L ] LI §
: . LU, \Bgcause: ®noorder to g in| individual success thege
o S A udgt be modifications ip the games (A) : - ) .-
L . < petirive Teacker vs. non competitive students . . » .
+ . »
¢ L n o © upwssure too great for nén athlete - '
. e . * . they must sidceceed bv achrevmg a certain level) (F)
. ° - 4
/ * .f -3 nean at the elementaty age there are very many.* .
. R < s.gnificant reasons Gr/) . NN L, ! .
Cow Sy () ; : oot
. L ~ -
. N . “ibsolutely none, (S) . v .
.. vbyiously, (%) . L ‘n ‘. : .
| s . v.‘ ' ‘ . ¢ » . ” L] N
& o . . * .‘ . .
iﬁ%\ ¢ . - .. .. . — .
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T, "Iesting Conceptual‘Understanding: e - -
//‘<’ . - . : | - N < . N B N . )
v AT S Do you test for conceptual understanding or ability td transfer :
iy .«nowledge in your classes? 'How do- you do it?
‘\; ] A v . .- \ N - . . . . .
. f 4
. Ieacher Responses: L ‘ - . .. .o
B ‘ . . . e ‘_,’ .8 . ) K ,c .- -
cewn © . No (&) _ g ' . » S :
L. PR Yes - analysSis of actiens in other areas - re: checklist (F) .
N ’ e th y&t\ (G) 7 . . . & , .
- Jooo Not as,’ .yet . (P) J :
-, . ~ - 1 do not test ;or conceptual understand;.ng in my classes (,S) . —_
. . . Written. exams . . - . .
[ T - Cx‘eate strateg1ca1 s1tuat1ons - task problems (T) e )
o 3 ' - v'v, . . . . B‘ '_ L ‘. )
) - ' .y’ M - Ny
SIS 4«\) . . v, - N . - N
o R . * . Ay - - .
:t) s "-r . 5 . . ‘ 7/ . .c )
- . R , . ’vm . —A‘ ~ "
e 4 " 38. What comments do you_have ab! ut tE statement that "the way - ! A
P \ '1 s .skill is done is not 1mportant:-—-let them'get into a game |
e . i . situvation™? . e BN =
;". . i 1‘ . . - r N . . . ' -./ .. .
DR - <. . i L .
L, - 1 d1sagree with th1s.\ 'If the skills, cannot be- done~ fairly’ ,
RN .- s well, the students will not fmd spuccess ,in the game .
e . - s1tuat1on (A) o M . . & ok )
- w o L. See if they know ‘tactics and' have understanding 1n gan}é - A
SR e ’vhtuatwns (F) ?\ . . .o . L
, , . . . ) ‘. > - " :\ . .
‘ 4 . . . . . N h
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1t has trememdous perit in that what is comfortable for
one person’will.epable him to per form besg’ (G) .
1 fail 'to see how-a proper conceptvcan lead to ame improper
~ skill: This does not mean that there is not some ailowance
. For:individudl style (R) { <
I believe the waysa skill is done is 1mportant to the extent - ,
» that the child is producing the gkill in-the best possible ~
- 2 way heézgn fof shis level of physical 1ntellectual emotional
Co T :'anﬂ sodial*devwelopment. , Yes, let thé child get into the ° ,
) . . Bame situatlon if he has tlie read1ness for the situation. ’
. ‘ .1 thlnk -it 1s imper€ant to.suit the game sto the child's . 7”
. . . 1eve1 of development Temember1ng, for example, that his A
, ” s . concept. of soccer is not necessar11y 11 vs. 11, "he may be -«
vt o successful and ‘satisfied- with;5 vs. 5 soccer (S) R
K «~ Because the-sk111 must be,1nterna11zed ‘or personalxzed (T) ' -
1y v ) hd 3 . » ' ’ ‘ ! -
3\ . ’ . . ) LI *
T )y ' ) \ \ . :
R . ~ ’ . .. . ' K
. : - . ‘ . . ‘<
. v * 2 ' 4
: , IndiVidualizifg: = . ' S
. H N s 7 '/\
. )
~38. Do’ students who get advanced well beyond the agfivity level of .
" other students get turned off in p. e. because there i*s no peer ‘
- t, pressure to spur them on? . . . - .o ,
- - Teache! ResponSes, . . . oL . W_. S -
’ . N : : ' ) ) . : .o
’ . These. students don't get pushed to the1r abLllty level }A)" ’ D
) Some -do get turned off (F)' - . ‘e . o ;
', . »1 don't know. I haven't reached that level yét an the’ Junlor oo T
P ¢ X - """"hlgﬁ (P) . l - , . . - .._77 \
- o ", Idon't know.,(S) *" . ° ) . i . L i
. - . No because they're bored because the obvious challenge L
’ - has disappeared (T) . - _ C. R o
“ ‘ ‘ ¢ ) M 4 ‘ . R ’
/ "o ~ . . . ‘_h,.

Mo N ) - . . :
o - R YT =
" ] -~} ] . - “*_ * v

N . ‘ ’ LY - - AR
. { ’ hd | ¢ ' R L. . ) ;"..-:n \ .
. Leaxning Resourdes: . - . . ( - My
- - ‘ . 4 * . I‘ - . 2. \
< . \ i . . .
. ﬂ 40.3\&hat k1nd of \materials or learnlng situations would. h ve been =, K
- o of the greatq t assistance to you for learning to’ .o
: : . the conceptua} guide manner? c . ,
- . * 4 - ' .
) i) . .\' o v - .
. . v 3-( 4‘ 4 . = -
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- "r ‘ BN . s :lE;{;, ' SRR , . | TA
S ' L. J : P .

N .ot - . [ .. ‘
LN . R g . .




Teacher Responseé: S
. t. . Il ' . '-.0 K { ¢ . o
‘. More demonstration lessons (AO ’ ' ’ L e
Seeing teachers develop lessdns for junior, and sénior . . /
. high and watéh their c1a$ses (F) .‘.’ P
Saw only Andre ork + whikh was the discovery method -G) . e
Observation of ral agproaches as, conceptual teaching it J

: seems\to me

o : me would havel been se551o s imvarious act1v1t1es - -
badminton, basketball, ete.’ which would have ‘given me

o ., ideas cf activities to use with the children which would |,
help them in the proéess of conceptuallzing (S) .

To see .a whole unit planned out (T) : ! : .

5

PR . ' N , N .
. R - -, , . . PRI
R g8

%41. What kind of supbdrt have you laékqd|or could you benefit: from." } ;
in developing your teacher ability in the c-g approach? o o
,Teacher Responses: ,\‘ ‘ ' P ' EER C
. More workshOps (A) . P . " o- L T
4? Understand1ng of model (F) Lo ° R g
. No one else undérstood what I was do1ng (F). -~ ; : T
Seeing more teaching 'Ry master.teacher in th;s arka o
I would like to.see thig: approach with gifted athletes (G)

More .dontact with those involved in the approach’ (P) f;.. RS
The sypport I lacked was in the form of people wibo were T
interested apd clued ip to this app%oach sa I could - R R
discuss with thent teaching situations as they. developed,: ", '
'- ) and I.would have appreciated knowledgable people observ1ng' ! ‘ﬂ

- more of my classes and d1scussing w1th.them what was., .4 o .
- '+ happening (S) SRR PPN

> More watch1ng and being watched)(sharlng) (T)* N o

P
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CoﬂCeptual Approach workshopS' oL . -
, : A el o
#2, What materlals; yorkshop hé/mes, OF, othen-approachL ould be

used to “sprpdd ‘the gospel“ amongst' cgath-teachers,
. teacher_coa

&-g'approach? . S, oo _—
. tey | [}

P »
Y .

Teacher'Responseéﬁ - e " o LNt

Racruit well- -known Alberta pngle to the £-g approach (AS
pooer W’nl’lessonsé video- taprng session, exchange schools W1th
othér teachers, teach. their classes and;, compare’ (E)

> ¢ Unless Leacher training program changes - gan it be shown-
’ thﬂ motivatiion is highly different (G) e L
' Teacheﬂ Traiping Programs - WBrkshops (P)- N
Possible approaches that mxght be used to" spread ‘the’ gospel

4 include the clinic approach example, Andréa mLﬁht

" be able to give a glinic ‘on- vofleybail‘u51ng the conr
ceptual approach as :the method used. to ‘prese to€he

'material, This m1ght ®rovide these in atte §

adlﬁlonal
es, and others who are becom1ng.1ntere57ed rn‘the

ance with |

~

-~

A a repertoire of activities to use with’ youngsters wh1ch

would help the youngsters to develop their motor aet11
aqd ‘help them in the proecess of\conoeptuallzlng sy *
. 1 @' the sub;ect cha1rmah for the teachers convent}On (T)
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P K s cbtLs.tor,  Daniel R, Copney ' . ' 0 M
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Lo piunaronr The studv is of interest tu.the present .study‘and - ) ,
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A Produc:r Development Theory Adopted for the ConceLual Approach i
L e ) / Study’ : ,
- \ 8 N -
nwood “ ’ Y o -, o - . . . . ..

,ﬁ. oo T / E * Johnson and Johnsonl' have re-cently developed a well Lt
" " defined set of materials titled: TASK DESCRIPTIONS ,EGR_DEVELOPING-

. L / " AN INSTRUCTIOMAL PRODUC'I' (UCLA 1974) - Ny ‘.' K
. /, i The educetional product’ for the spregent study ig’ of course h

. i the-Conceptual Apprloach Currisulum Guide developed by thé ?hysical
¥ .. Educat1qn Sub.Committee for-the Depar’émen't 6f Education. Pr-fessor

’ ' ) Andre;a« Borys “of The Faculty of, P ysmal Education of the Un1vers11:y
L of Calgary has provided much of tHe direct input in t é dev"elopment.

e L0 tb dates . , S es T
- & 3 - - e b va. - ¢ ' . ‘. Lo i . .
ay, Y . . S . From a product deVelopment pdint pf* viéw ‘the tasks, already.
o “completed by the, Physical Education\Sub Committee are_ PHASE 1 and 2
L e av:'PHASE I, as follows: * ° . . N ‘
R A S S Tt ' BT e v
. : o e e PHASE I: Prepare Speciﬁcatlons. o T
A - T . 'l-. Define Target population L
R T S ST T, JIdentify, S\Comli.ticms-..f.md constraints -
Lo - T 3,‘,_ Deve‘lop G{:al in Objectlves DR
. Aac et ,,PaASE II ﬁeslgn Prototypei >, e A
G ” e AL ,l» Make, “desig detiéionq (i e« prepare prefxbtype) "M
vt D AT NI ."’Pilot 'teswﬁhasé* VAN P N
yeo& 0 e Ll T L 3LY Reviged Produpt e '.";. ';'.; o -;.-‘ P
DR e T "s«-v‘f ° ‘l' ... ‘,u’r' . \ P LR gered e e T ° ” : “" -’ﬁé;»fi"
& N WV (*completed by Profesgor ‘Berys, 1973“"74) N /‘/_w" ,
T - . _" " ;" C -;.', '_ 'i",A‘f * i{ “Im - "- v _.-‘*." =T f:-*" .‘..:::‘._; ] -:“
.‘“;-_', e B ¥ L . The prbduct The Curricul'mn Cuidé. was bhen uSed for, the, -, . "\s .
. _«,.‘,,i z : . WOrRShops tﬁat the Pi.ldt teachersl participated ip.. ‘.,, R é‘f
B e T ¥ The present study ﬁrs now into ﬁhe PHAGE -III tasks comtnqnly Te-, 'j:-:,-,'._m

AR V_”' ’ ‘ferred to gs, q,’ﬁe initial field test phase. :It.is,primarily. concerned. T e

o T

oawWith collecting learner feedback taking the. téexm, learnexs to mclude,_ cot.

o ] "' _both_ teach“ers and students._ The u\ltimate goal is £o. analyze d,at?a to‘ T

B S maké deczsmns fer ré‘v:lsxons and to, e-nd up wit:h -a revlse prqduet:. N

e, 4 S ~ N v RS Y % - e, by SOy y
YR N L. n . f

e O N number of prbdpct revus‘i()p decisrons were’ developed 3. weli during
C .fhe ",Januau:y Workshop (c‘algary Regional “Office) of the Sub eommit'te@. :,

o 14Es
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Phase 2: Develo edt of PrototypetPYoduct Pilot Test, and Revision.

. ! ‘y
b ey

The sets  of s ec1£1cat1ons “aad, measures guide the work of the secbnd
phase, whieh 1nvokves deve10p1ng a Protptype product for tryout with

a small group (3 to 8) of the tayget population. The sactual develop-
ment process involves.maklng a set of design decisions tegard1ng¢the
instructional sequende ‘of obJectives, the wse of 1nstructlona1 prin-
clples, the media and mode of instruction, and then actually pre- ’
paring a treatment, structured by thoseadec1s1ons. The prototype pro-
duct ts tried thh the small groups of 1earQefs to determine revisions
required to make it a prodUczgus ble by persons other.than “the develo-
pers." ' e . . .

.
. ‘ »

F}gure 3

P
« t

-

_Phase 2 Of Development Process
Tt o e, g T F : I
i i - . Rewvise
Make L_; ~Prepare- | :+ Specificatioens_: /
Design [. 1 ‘Prototype ,;_ﬁh_;é;_ﬂ . “J‘\*\

[ Decisions )
Revise ./
- Prototype " ‘ /

JE—

Prepar%

Product’ Revise

o = L, : \
: .

. Ttis phase 1s-comp1eged when tne prototype has been revised in the
light of the data from the pilot test and any consequent revisions
of speclficatlons.and,measur; have been made. .

v - . NN

Phase 3: .Developmental Field Tesns of Product with Revisions. Lo

Dur1ng bhms phase,ia more systematic f1g1d tgst of the product is

conducted Thi§ field test is conduoted on larger groups.of the °

target'populatlona dt seeks to determine how effective the product,

is. for them, and where further revisions are'Tequlred This field

test is generally carefully planned and executed. After the field

test, a rebort is prepared, descr1b1ng the résults of the test and

drawrng conclusions as to the revisions required in the product. If

hecessary, add1t1ona1 field tests are conducted on the revised- product.

(Johnson andaJohnson ‘Task Des riptions for Developlng an
Instrudt1onal Product, UCLA 1974) (in preparat1on)

4

3

-




&

. guide-workshop- practicum-workshop cycle instituted by the Curriculum’
SuR-Committee for Physical Education oN the, Department of Educat1on. /

The Conceptual Appreach Curriculum Guide appears to eontain a ™’ / }
number of effective features which.may initiate a further involvement o
amongst teachers in conceptual approach ideas for instructional develop-
ment. Because of the generally positive results of the field test it /
is concluded that the Curriculum Guide should be utilized in its pre- ’

sent form in the majority of the sections it is composed’ of. ) //\\\\

i :
A number of suggestions for, revision may be found in the\EES(iggﬁ__‘—;_

of the Final Research Report labelled Teacher Opinion (See Part IV).

Further revision spec1fications should be formulated at the ",
workshop(s) to be held for the purpose of dealing with the find1ngs
of the final research report. . ’
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